Raising Resilient MKs

Raising Resilient MKs:

Resources for Caregivers,
Parents, and Teachers

Edited by Joyce M. Bowers

ACSI

Association of Christian Schools International



Cover design by David Tieszen
Interior design by Elizabeth G. Stout

Published by the Association of Christian Schools International
(ACSI),

P.O. Box 65130, Colorado Springs, CO 80962

Copyright © 1998 by Association of Christian Schools International
Printed in the United States of America.

Reproduction of chapters from this book or the entire book in any
manner for use in education and training, not for commercial sale, is
permitted, except as noted on page 53.

Those downloading have permission to forward the downloaded files
(unchanged and without charge) to others who would benefit from the

content.

Please do NOT post this book anywhere else on the Internet.

TO THE MEMORY OF

Margie Bowers
My sister-in-love

1952-1977

J.M.B.






Contents
Forward—Robertson McQUILKIN ..............ccooveevvvveeeeeeieicciinreeenaennn. Xi
Preface—Joyce M. BOWETS .......cccccuueeeeeciiieeeeciieeeeciiee e xiii

I: Historical Perspective
1. Looking Back, Pressing Forward: The Legacy of the

ICMKS—Joyce M. BOWETS ......ccceeeuveeeeeciieeeeerireeeeennnn 2
2. ICMKSs in Perspective: Deacons for the 21* Century—
Ted Ward ...........ccoooveeeveinciiiiiiieneeeeeeeeeeeeeees 11

II: MKs, TCKs, and the Body of Christ
Resolutions from ICMK Nairobi..........cceecveevvveennieeennne 20
Discipleship and Nurture

3. Discipleship: The Kingdom Perspective—

David C. POllOCK ........cccuooveeiiiiiaiiiiiiiieiieeieeeen 21
4. Developing a Flow of Care—David C. Pollock................ 33

III: Understanding MKs and TCKs

Resolutions from ICMK Nairobi............covvveveeeereeeeennnn. 39

Understanding the MK as a Third-Culture Kid
5. Being a Third-Culture Kid: A Profile—

David C. PolloCk ........cc.oovveeiniiiiiiiiiiiieiiieeieeeen 40
6. T Am Green—Ruth GOFing .......cccceeeevvveeeeeeiireeeccrieeeeennnen. 50
7. The Real Value of Growing Up Overseas—

Michael G. LOftiS ........coceeuveeeeeiieeeeeeiieeeeciiee e eeieee e 54
8. The MK’s Advantage: Three Cultural Contexts—

Ted Ward ............coovoueieiiiiiiiiieiiieeiieeeeeee e 59

Vi RAISING RESILIENT MKS
Transitions
9. Transitions and the TCK—Jean M. Larson ...................... 71
10.  Preparing Children for Missionary Life—
Sandra D. Wright with Paul E. Nelson ........................ 85
11.  Adventurer, Observer, Member: Helping MKs
Appreciate Local Culture—Sally Jane Norton............. 95
12.  The Re-Entry Task—David C. Pollock........................... 103
13.  Sudden Removal from the Field—John Powell.............. 113
College and Career
14.  Preparing Our MKs for College—Beth Wyse.................. 124
15. Making Career Choices—David L. Wickstrom ............... 134
16. Career Developments: Woodstock Class of 1968—
S1VE VAN ROOY ......eeeeieeeiieeiieeieeeee e 145
Adult MKs
17. A TCP String of Five Pearls—William D. Taylor............ 150
18. Emotional and Behavorial Patterns of Adult MKS—
David L. WickStrom ..........ccceeeeveeeeieeenieeeeieeeeieeenenennn 159
19. Bruising: When Things Go Wrong—
David L. WiCkStrom ..........cccoeeeeveeeiieieeieeeecieeeeieeenenennn 170
IV: Resilient Families
Resolutions from ICMK Nairobi........ccccccecueeneennennee. 185
Families and Parenting
20. Raising Resilient MKs—Diane Morris...........ccueeeuvenne. 187
21. Family Dynamics That Affect the MK—
JONI POWelL ...t 197
22.  The Importance of Fathers in MK Development—
David L. WickStrom ..........cccceeeeveeeeiveenieeeeieeenieeenenennn 204



Contents Vil

23.

24.
25.

26.
27.

28.

29.

30.

31.

32.

33.

34.

35.

Healthy Development
Preschool Curriculum: Structure and Wonder—

Diane LilleDerg...............ccccueeeeuieeiieieeieeeeieeeeieeennenns 214
Development: The Twig is Bent—Wayne D. Lance ....... 221
Helping Students Develop: Key Concepts—

JONN R. POWELL ...t 240

Educational Issues

Resolutions from ICMK Nairobi.......ccooeveeveeeuneeeeeeeees 250

Overview of MK Education
Identifying Issues and Defining Terms—-Brian V. Hill...252
The Christian School in a Missions Context—

Richard J. EdliN..........cccooueeeuieeiiieeieeeiieeeiieeeiee e 258
Options of MK Education—Joyce M. Bowers ................ 273
Making Informed Decisions—Joyce M. Bowers............. 282

Education Across Cultures
Transcultural Education: A Model for Expatriates—

Brian V. Hill ...........ooovivooeiiieiiiiiiieeeeiiieeeeeeeeeeeeeins 288
Foundation Stones of Transcultural Education—

OlliE GIDDS ..o 301
Building a Conceptual Framework for Transcultural

Education—Peter and Jan Blackwell ......................... 308

Language Learning
Nurturing Our Student’s Native Languages—

Anne-Christine Marttinen .............cccoeeeeveeeeeeeveeenennnn. 319
Learning the Rules or Learning the Language?—
Marilyn Pool Andreasson...............ceeecveeecuveencueeannnn. 323

Second Language Issues for MKs in National
SchoOols—CyYnthia StOTFS ......cevveeeuveeeciieeeiieeeieeeeieeens 331

viii RAISING RESILIENT MKS
Multinational Complexities
36. Multiple Choice in MK Education—
Alan MCIIRENNY............coccueeveiniiaiiinieiieeeeeeeeee 339
37. Understanding the Needs of Asian MKs—
POILY CRAN ..o 346
Boarding School
38. Boarding: Getting Back to Basics—
Tom and Wendy Ballentyne ...............ccccoueeecuveeeveennnee. 360
39. Preparing Children for Boarding School—
Nick and Dora Pauls ..............cccoeeeeeeeeceeencrieenvneennne 365
Curriculum
40. Developing Christian Curriculum: A Complex Task—
Diane Lilleherg............ccccoueeveeniinnianiieieenieeeenanen. 369
41. Choosing a Curriculum—Diane Lilleberg ...................... 373
42. A Framework for Culturally Sensitive Curriculum—
Richard J. EdliN..........ccccoooeevuieaciiaeiieeciieeeieeeiee e 377
MK Schools—Administrative Issues
43. Pre-Field Orientation—Philip M. Renicks ...................... 381
44. On-Site Orientation Programs—Bonnie McGill.............. 385
45.  Staff Relationships That Work—Roger H. Luce............. 389
46. Promoting Staff Continuance—David K. Wilcox............ 402
MK Schools—Staff Issues
47. Effective Parent-Teacher Partnerships—
David C. POUOCK .........ccooeeeeiaaiiaaiieeeiieeeieeeeiee e 405
48. Relations Between Teachers and Dorm Parents—
Evan and Jewel EVANS ...........ccoveeecueeeceeeniieeeeieeenenennn 412
49.  You Are a Protector—David C. Pollock ......................... 417
Special Needs
50. Children with Special Needs—Wayne D. Lance............. 422



Contents ix
VI: Collaboration
Resolutions from ICMK Nairobi..........cccecveeervveeennnen. 450
Research
51. MK Research: Notes and Observations—
JORN R. POWell.........uooeeeiaaiiieeieeeeeeee e 453
52. Doing Research Together—Ted Ward ............................ 466
Regional Organizations and Conferences
53. Development of Regional Networks—
David K. WIlCOX........ccccuieeciiieiiieeiiieeiieeeieeeeiee e 478
VII: Looking Toward the Future
54. Trends in Missions: Implications for MKs—
PAUL E. NEISON ........uooeceeeaeiieaiiieecieeeieeeeiee e 489
55. Trends in Member Care—David C. Pollock ................... 500
56. Facing the Future: Issues in MK Education—
Philip M. RENICKS......cccveeeeiieaiieeieeeieeeeieeeeiee e 508
Appendix
About the Contributors .........cccuveerveeriieeriieeriee e 518

RAISING RESILIENT MKS




Foreword

There are significant advantages of being born into a missionary
home. Many outstanding Christian leaders grew up in mission settings.

Jack Layman is a leader in the international Christian school move-
ment and long-time headmaster at Ben Lippen School, which has
provided secondary education for generations of missionary children.
After overseeing the education of hundreds of MKs, and conducting
statistical and evaluative studies, Jack Layman concluded that, taken as a
whole, children of missionaries are ahead of their monocultural American
counterparts academically, spiritually, and even socially. Most readers of
this book would concur that opportunities given to missionary children
for cross-cultural learning and direct participation in the spread of the
gospel are great privileges, which far outweigh any difficulties involved.

However, there are also hazards, as both critics and friends of the
missionary enterprise point out. Not all MKs thrive. This volume is
designed to shrink that number and increase the proportion of MKs who
do flourish because of their heritage.

Joyce Bowers has compiled a truly encyclopedic reference library in
one volume, treating every aspect of missionary children’s experience.
For many it’s a long-awaited resource:

e Missionary parents should find it invaluable; it will impact the
missions movement at its most critical—and vulnerable—point.

e (Caretakers and educators of missionary children will find their
concerns addressed in detail in a major portion of this volume.

e Adult MKs will find resources for understanding, evaluating,
and responding to their own heritage.

With more than forty authors, both theoreticians and practitioners,
you can expect a wealth of experience and research data. But with so
many contributors, there are some things you should not expect:

e Don’t expect all the essays to be of equal excellence. The
quality is uneven.

e Don’t expect all the authors to agree. One of the contributions
of the book is to present varying, even opposing, viewpoints.

e Don’texpect all theories or interpretations—even all “data”—to
be equally convincing or meet with your approval.
If you are like me, some analyses will frustrate you and some
proposed solutions dismay you. But we grow as we are motivated to
xi
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examine a variety of ideas and sort out what is valid and valuable in
particular settings. For example, I would prefer more attention given to a
broader frame of reference and less treatment of “the MK” as a single
category with predictable characteristics.

My theory is that the common-denominator MK status is less
formative than the particulars of each home, each culture, and the
response of each child to his or her circumstances. On the other hand, I
agree that bi-culturalism is a major factor in the formation of a person.
We all have the option of developing our own approach, choosing what
we will from the large variety of resources provided here.

The editor and publishers have reached their goal in providing the
first of its kind, a unique contribution to the cause of world missions: a
plethora of resources on how to raise resilient MKs.

Robertson McQuilkin
Executive Director, Evangelical Missiological Society 1994-97



Preface

For the past ten years, I have worked with missionary personnel
through the Division for Global Mission of the Evangelical Lutheran
Church in America. My responsibility for family and children’s
concerns of missionaries included discussions with missionary
candidates, whether parents, teachers, or houseparents. I always wanted
to put resources in their hands which they could consult when needed.
The two-volume compendium from ICMK Quito (International
Conference on Missionary Kids held in January 1987) served that
purpose well, but at least one volume is no longer available.

My awareness of MKs also comes from being the wife of one
MK, the mother of two, the sister-in-law of four, and the aunt of five
more, several of whom are preparing for their own missionary service.

I was aware of many excellent articles on MKs which had been
published during the last decade, especially in Interact and World Report,
as well as Evangelical Missions Quarterly. Many were based on presen-
tations at post-ICMK regional conferences about MK issues, or on new
research projects. My files of articles on MKs and their education grew
thick over the years, but they were not easily shared with others. I
wished that “someone out there” would compile a single resource book,
similar to Kelly and Michelle O’Donnell’s Helping Missionaries Grow
(1988) or Kelly O’Donnell’s Missionary Care (1992), both published by
William Carey Library.

The idea that I should consider filling this gap was born in
conversations at the 1996 Mental Health and Missions conference. John
Powell and Dave Wickstrom, who founded that network of professionals
in 1980 and coordinated it through 1997, were extremely supportive.

Not long afterwards, the coordinators for the three ICMKs, Dave
Pollock, Paul Nelson, and Phil Renicks, constituted themselves as an
editorial board and discussed the possibility of publishing a book which
would make resources of the ICMKs and numerous other conferences
available to new “generations” of MK caretakers, parents, and educators.

Their interest had developed independently from mine, but in God’s
providence we were brought together.

It has been a great pleasure to work with these three men, each of
whom is fully committed to the growth of God’s kingdom on earth,
expressed through training and care for missionaries and their children.
Their chapters in the final section, “Looking Toward the Future,” are
provocative and challenging.

xiil
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Dave Pollock, who is the founder and Executive Director of
Interaction, Inc., is the ultimate “people person.” His analysis and artic-
ulation of TCK issues has been the foundation of much of the work in
that field for two decades. The importance of Dave’s contributions is
reflected here, as eight chapters were written by him, and a ninth is based
directly on his work. Dave’s deep love for people is expressed even in
discussions of nitty-gritty details of deadlines, editing, and revisions.

Paul Nelson was Superintendent of Education for Wycliffe
Bible Translators when he co-chaired the ICMKSs. Now he is President
of Mission Training International. Paul has provided guidance and coun-
sel during numerous telephone conversations and a few in-person consul-
tations. His ability to listen well, identify basic issues, and suggest
workable solutions is unsurpassed.

Phil Renicks is Vice President of International Ministries for the
Association of Christian Schools International. Hundreds of pages of
typed transcripts of ICMK Nairobi workshops came from his office,
providing considerable groundwork for this book. ACSI has provided
the expertise and facilities for the cover design and publication.

The ICMKSs had contributed significantly to my own professional
development. It was exciting to present a workshop on young families at
ICMK Quito, when I had completed missionary service in Liberia and
was a social worker in foster care. At that time, my direct involvement in
what is now called “member care” for missionary families was still a
dream.

The speech was riveting. For me, it put the conference in a pack-
age, wrapped it and tied a ribbon on it. I could not have imagined at the
time that I would be the one to transcribe and edit that very presentation
(Chapter 2) to make it available to a wide audience. Its relevance has
only increased during the past eight years.

My tendency to be a collector of papers served me well, as I had
original copies of the ICMK Nairobi schedules, workshop descriptions,
and daily newspaper, which were a great help in working on this book.
Eleven chapters are based on presentations made at Nairobi. With three
exceptions (Hill, Edlin, and Gibbs) they have previously been available
only on audiotape.

Although Janet Blomberg’s name does not appear as an author,
the stamp of her professionalism is evident throughout the book. The
high quality of her work as editor of the quarterly Interact (from which
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fourteen chapters have been reprinted or adapted), her comprehensive
knowledge of MK issues, and her advice regarding material for this book,
have contributed much to the quality of the product.

The person who has coached me through an incredible learning
process, as I produced more than five hundred camera-ready pages for
this book on a desktop computer, is free-lance editor Elizabeth Stout of
Evanston, Illinois. In both copy editing and production editing, her
attention to detail has given me a whole new definition of that phrase.

On a personal level, I was poignantly reminded of MK issues
during the past year while reading letters and diaries of Margie Bowers,
my late sister-in-law. The image of the “signet ring” is from one of her
diaries. If someone could have placed this book in her hands when she
was a student at Wheaton College, she would have read it eagerly and
been reassured that her experiences were perfectly normal.

Margie’s life was cut short at age 25 by a hunting knife in the
hands of a “repeat offender.” Except for its tragic ending, Margie’s life
was so typical of MKs that she would be an unlikely subject for a book.
But in her desire to reflect Christ’s love to others, a major theme of this
book, she was outstanding. The story of her brother Tom’s spiritual
journey, as he wrestled with his need to forgive the man who took his
sister’s life, was told in The Christian Reader (June 1993) and Decision
Magazine, April 1995.

The following is a short summary of Margie’s short life. The
book is dedicated to her memory.

Joyce M. Bowers

Margie Bowers
In Memoriam

Her birth:
April 12, 1952, small mission hospital, Zorzor, Liberia,
a daughter following four sons.
Her evangelist father trumpeted to the world:
“Boy-oh-boy-oh-boy-oh-boy! A girl at last!”

Her life:
Liberia: Totota, Sanoyea, Yanakwelle, Salala, Phebe;
Typical MK life: home schooling, boarding school.
High school at Ben Lippen, Asheville, North Carolina.
Another year in Liberia, then Wheaton College;
Finally, editorial assistant, Moody Press.

Her loves:
Her best friend, God,
In whom she confided more than in any human;
Her parents, her brother Tom;
Family, friends, church;
Music, literature, making things for others.

Her death:
April 29, 1977, Oak Park, Illinois.
Sudden, violent, ugly.
Headlines all over the U.S.;
Controversy about the insanity plea.

Her prayer:
To be a signet ring for God,
To leave the imprint of Christ’s image
when pressed into the circumstances of life.

Xvi



Part I:

Historical
Perspective

1.
Looking Back, Pressing Forward.:
The Legacy of the ICMKs

Joyce M. Bowers

A Brief Historical Sketch

For over two centuries, Protestant cross-cultural mission has been
carried out by couples and families as well as by single adults. At first,
when no appropriate schooling was available on the field, children were
sent back to their parents’ country for education, often causing five to
seven year family separations. Later, boarding schools were developed
so that children could remain closer to their families and still receive the
necessary education. Nineteenth-century missionary life required a
pioneer spirit and willingness to endure physical and other hardships, but
so did the immigrant life of thousands of Europeans who ventured forth
to colonize and settle the New World.

Although the needs of missionary children were a primary concern
of their families, especially their mothers, there was little attention given
to them on a broad scale. A century ago, lengthy family separations were
accepted as part of the price of fulfilling the Great Commission, along
with painfully slow, unreliable communication, inadequate health care
and the likelihood of death from childbirth or disease.

During the first two-thirds of the twentieth century, conditions
gradually improved for missionaries as great advances were made in
financial support, communication, travel, and health care. Following
World War II, large numbers of North American missionaries were sent
out, building on the foundations established through the sacrificial labor
of earlier generations. The work of postwar missionaries was often
blessed by spectacular responses to the Gospel and the establishment of
independent national churches in many countries.

During the 1970s, issues of family dynamics became a new focus in
Christian circles. It became acceptable for people to talk about their
emotional wounds and to seek healing. Roles of Christian fathers and
mothers, family relationships, and the influences of an increasingly com-
plex and secular society were all of concern to Christians. It naturally
followed that new questions were asked about missionary families and
the tensions between family and work which had always been a part of

2



The Legacy of the ICMKs

that life. In particular, boarding schools, accepted as God’s provision for
generations of missionaries, came under criticism.

ICMK Manila: November 1984

During the early 1980s, people in Evangelical mission circles began
to grapple with issues surrounding the increasingly spotlighted “mission-
ary kid.” The Children’s Education Department of Wycliffe Bible
Translators (led by Paul Nelson) in cooperation with Interaction (led by
David Pollock) called together a committee to organize an international
conference. The dreams of the committee were translated into reality as
the first International Conference on Missionary Kids (ICMK) was
hosted by Faith Academy in Manila, Philippines, in November 1984.

The first ICMK responded to concerns expressed by educators and
others involved with MKs (Missionary Kids) around the world. School
administrators, teachers, boarding home parents, counselors, parents,
mission administrators, and adult MKs were aware of issues and
challenges they held in common, but there had been no forum where they
could explore implications and initiate joint actions.

Many of the issues needing coordinated action had surfaced as a
result of significant changes taking place in the missions community.
These included:

worldwide technological explosion which radically changed
travel and communication and provided new options for education

movement away from large mission compounds resulting in
cultural isolation for missionary families

increase in missionaries having non-traditional roles in places
with strong anti-missionary sentiment

changing attitudes toward boarding homes for young children

changing perspectives on the appropriate balance between
ministry and family

emergence of strong churches in the third world which sent
increasing numbers of their own cross-cultural missionaries.

The 1984 conference theme, “New Directions in Missions:
Implications for MKs,” was designed to focus attention on these issues,
their effects on missionary children and families, and strategies to address
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the problems involved. Presentations and discussion in seven plenary
sessions and forty-one workshops highlighted a wide range of challenges
to MKs’ reaching their full potential as multicultural people. Topics
included pre-field preparation for missionary families, modification of
educational programs on the field to accommodate changing clientele,
and re-entry issues for MKs coming from the culture of their host country
into the culture of their country of citizenship. The 336 delegates from
six continents who attended ICMK Manila affirmed the value of
addressing this broad range of issues.

Never before had there been broad-based public discussion of
growing up in a multicultural environment. Awareness of missionary
childhood experience as it shapes the way MKs function as adults was
placed “on the map” by ICMK Manila. It became clear that two areas are
crucial in determining the way an MK’s life is molded: elements of a
cross-cultural or multicultural childhood experience, and elements of
growing up in the missions subculture. Both aspects of MK life are so
basic they may be unnoticed, but both provide layers of complexity
which have life-long implications.

Steering committee member Carol Richardson described ICMK
Manila as follows:

Delegates came highly motivated to learn from one
another and to contribute to one another. The intense, almost
non-stop interaction between delegates the entire four days
could be described as productive, exciting, encouraging,
exhausting, overwhelming. In fact, for many delegates, cross-
pollination of ideas, the sharing of resources, and the mutual
encouragement centering around our pivot point—the MK—
was the ultimate benefit of ICMK Manila.

The planners of ICMK Manila envisioned it as a “one of a
kind” single event. However, as the conference progressed,
the broad range of issues being discussed, along with their
complexity and relevance to the missions community, prompt-
ed the delegates to present a formal request. They wanted the
ICMK committee to remain intact, to plan followup activities
and another International Conference on MKs!

During the next year, 1985, the newsletter Interact reported:
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The measure of success of a conference is in its
continuing result. Besides indications from individuals that
their personal ministries have been helped, there have been
planning sessions of mission board personnel to develop MK
care programs and resource centers in the U.S., mini-
consultations on alternative education on the field, articles
discussing MK care at various levels, and personnel appointed
by mission boards and organizations specifically to address
MK needs. Several ““MK Host Homes™” are operating or are
in various stages of development. A number of Christian
colleges are awakening to ways of caring for their MKs and
utilizing the skills and talents of these MKs.

A compendium was published which made the plenary sessions and
workshops of ICMK Manila available to a much wider audience. The
488-page volume, prepared by Pam Mortenson and Beth Tetzel, titled
New Directions in Missions: Implications for MKs.

ICMK Quito: January 1987

A second conference was planned for January 4-8, 1987, in Quito,
Ecuador, co-hosted by Alliance Academy and radio station HCJB. The
theme for this second conference, “MKs Nurtured by Communities,” was
a response to the suggestion that a future conference focus on MKs
themselves. Presentations and workshops identified communities that
touch an MK’s life (home and host cultures, family, supporting churches,
mission subculture, schools and colleges) and explored their nature.
Issues of culture received a great deal of attention as host and home
cultures were discussed from the perspective of the MK. There was
unprecedented frankness in naming weaknesses in the missions
subculture as it impacts families and children, as well as some passionate
defense of the ways things had been done.

The concept of the “Flow of Care” for MKs presented at ICMK
Manila was further developed at ICMK Quito. Emphasis on the MK as a
“global nomad” being nurtured by caring communities gave structure to
the conference. Plenary sessions were designed to set direction for the
work sessions. Workshops and seminars furnished input for job and
interest groupings. ‘“Working workshops” of significant length provided
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the opportunity for pooling delegates’ expertise and brainstorming
strategies for future ministry together.

A mini-conference for boarding home parents was held just prior to
ICMK Quito. Participants discussed boarding from the perspective of
boarding home parents: successful models, roles, concerns, pre-field
preparation, and the boarding program as a whole.

At ICMK Quito, a range of issues were explored from the point of
view of the impact on the MK: interaction with family, supporting
churches, mission agencies, MK schools, boarding homes, post-
secondary education, vocational choices and spouses. It became clear
that each had the potential for both positive and negative impact.

Many of the 538 delegates were MKs themselves. Some felt signif-
icant emotional pain as they identified with other MKs sharing the same
struggles and conflicts. Others found strength in that identification,
realizing that they had been provided with unique resources and oppor-
tunities to grow by being raised in a multinational environment. All of
the delegates, whether MKSs or not, were moved by a fuller understanding
of the profound effects of growing up as an MK on one’s self-esteem,
world view, life goals, and the potential to reach those goals.

The final afternoon of ICMK Quito was spent in job or interest
groups. These groups were asked to suggest activities which would
better serve the missions community and MKs. The groups produced lists
with several hundred suggestions for articles, research, and services to
be provided. The implementation of these initiatives was generally left to
those who suggested them, but factors such as current responsibilities of
the delegates and the geographic distance between them made follow-
through unlikely.

The response to ICMK Quito was overwhelmingly positive. The
following was reported in the newsletter Interact:

Adult MKs at the Quito conference indicated that they felt
a new sense of purpose and identity. Some parents of MKs
gained new insights into the life-long impact that growing up
in a cross-cultural environment has on their children.
Educators in MK schools were challenged to expand their cur-
riculum to enhance the potential of the clientele they serve.
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The communities of which missionary families are a part are
becoming increasingly sensitized to specific ways they can help MKs
realize the unique potential their lives represent. The pain and alienation
discussed at ICMK-Quito are not necessarily the inevitable result of
cross-cultural ministry.

There is hardly a mission agency in the world today that is not aware
of the special needs of MKs. The climate is right to make some
significant changes in the way missionary families are impacted by cross-
cultural service, and ICMK is continuing to serve as a catalyst in this
process.

A two-volume compendium was prepared based on presentations at
ICMK Quito, edited by Alice Arathoon and Pam Echerd, SIL
missionaries in Guatemala. It was published in 1989 by William Carey
Library, with Volume 1 titled Understanding and Nurturing the
Missionary Family and Volume 2 titled Planning for MK Nurture.

ICMK Nairobi: November 1989

The purposes of the ICMKSs evolved from one conference to the
next. ICMK Manila raised a general awareness of differences between
children who grow up in a monocultural environment and those raised in
the multicultural context of the missions community. ICMK Quito fo-
cused on the implications of those differences in the missions
community. ICMK Nairobi focused on enhancing the advantages and
minimizing the disadvantages of those differences.

The theme for ICMK Nairobi was “Timely Responses to Today’s
Realities: The MK Challenge in the Multinational Missions Commun-
ity.” The theme reflected recognition of the multinational character of the
missions community, and concerns for the care of missionary families
and the education of missionary children of many nations.

The rationale for ICMK Nairobi was expressed in a statement
written by Paul Nelson:

1. When multicultural young adults face difficulties in
adjustment, the cause may be the result of inappropriate goals
and expectations. People who spend a significant number of
their developmental years outside their country of citizenship
approach life in ways that differ from monocultural

individuals. Itis assumed by some parents, school and mission
administrators, and church leaders that both groups ought to
have the same aspirations, values, world view, motivation,
vocational options and potential. If so, the goal would be to
provide an educational system for the multicultural child which
was as similar to that of the monocultural child as circum-
stances permit. Involvement with and study of the host culture
is viewed as a valued enhancement to education rather than
designed as an integral part.

If this goal were realized, a multicultural child would be
fully acculturated to his parents’ home country after leaving his
adopted home. He or she would make a “normal” academic,
linguistic and cultural transition into the system of higher
education of that country and would hold the same values,
world view, standards of success and vocational priorities as
any well-educated monocultural Christian there.

Education and other support services of the homeland are
designed to help young people function well as monocultural
adults rather than to help multicultural youth recognize, value
and develop their multicultural potential. It is relatively well
documented that MKs will never be completely free of their
multicultural heritage. To assume that educational programs
and support services should be designed to minimize the
effects of a multicultural background is to cause a potentially
significant asset to be perceived as a deficiency. It should also
be noted that most MKs have no desire to be free of their
multicultural heritage.

2. As the missions community becomes increasingly
multinational, it is impractical to develop parallel educational
programs which seek to duplicate the educational system of
every nationality working in a given region. Rather than work
toward a strategy which would implement multiple tracks
within MK schools to meet the needs of each nationality, it
might be more constructive to work toward the development
and implementation of a model to internationalize the schools
which MKs attend. The focus of the curriculum would be on
the broader concepts which form the basis for all exploration of
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truth rather than on the cultural overlays which prevent
students from seeing the universality of the concept. Skills re-
quired to interact with and apply these broad principles would
be taught and reinforced in ways that reflect the various
countries of citizenship, but incidental differences between
approaches would not be given disproportionate attention.

Models for a curriculum which will fulfill this goal of a
multinational education are being developed by a variety of
international agencies. The challenge is to learn from what has
already been done and adopt those which meet agreed-upon
criteria. Some form of internationalization of the curriculum is
being proposed at all levels in the educational systems of most
first world countries.

3. The distinction between expatriate and national is
artificial and inappropriate in the Body of Christ. The mandate
to eliminate such distinctions among Believers is a major
theme of the New Testament. As churches in host countries
develop the kind of maturity and leadership necessary to as-
sume responsibility for the activities and institutions previously
established by expatriate missionaries, it is essential that both
groups explore ways to achieve and maintain harmonious
working relationships in spite of cultural differences.

MKSs, as Christians whose faith is potentially less encum-
bered by the “ethnoradiance” characteristic of most cross-
cultural workers, may have some significant contributions to
make to the development of these working relationships and
Scriptural unity. The next ICMK might well explore both the
theological foundation as well as some practical ways MKs can
get involved in developing and implementing Christian unity
in this complex cross-cultural context.

ICMK Nairobi was hosted by Rift Valley Academy and Rosslyn
Academy and met November 26 — December 2, 1989. Plans for meeting
in the Kenyatta International Conference Centre were pre-empted by a
high-level international government conference. Providentially, a new
venue was identified: the beautiful United Nations complex on the out-
skirts of Nairobi. However, the new location required bus transportation
from hotels, a major undertaking for nearly 700 delegates.
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The format of ICMK Nairobi was more of a congress than a
conference. Resolutions were presented for consideration in plenary
sessions, with time allotted for clarifying issues, presenting rationale,
identifying constraints, developing strategies, and proposing actions.

In recognition of the growing international and intercultural
character of the missions community, the thrust of the Nairobi conference
was the internationalizing, interculturalizing, or globalizing of the
curriculum of MK schools. Two specific aspects of this were considered:
1) modification of the present curriculum to provide adequate credentials
permitting non-North American MKs to continue their education with the
greatest ease, and 2) modification of present curriculum to provide the
greatest opportunity for students to develop their potential as cross-
cultural and international persons.

The February 1990 issue of Interact reported that ICMK Nairobi
had 686 delegates from 57 countries, representing 20 nationalities, 150
mission groups, and 127 schools (including 52 MK schools). The
delegates included 119 adult MKs, 505 missionaries, 376 MK parents,
308 MK teachers, and 106 school administrators. (Many people were
counted in more than one category.)

ICMK Nairobi ended with an outpouring of gratitude to God and to
the planners and hosts of all the ICMKSs. The week in Nairobi exceeded
all expectations both in things accomplished and in professional and
spiritual stimulation. It was a rewarding conclusion to the series of three
ICMKSs as they had evolved through the decade of the 1980s. By the end
of ICMK Nairobi, there was a consensus that work on behalf of MKs and
their families would most effectively be done by regional or special
interest conferences rather than in general global conferences. The
subsequent development of regional conferences is described in Chapter
53.

Some of the greatest values of the ICMKs were the interaction
required to plan them, and the establishment of a worldwide network of
people who have a vital interest in missionary families. The conferences
provided the framework for forming working relationships, discussing
essential issues, resolving conflicts, and establishing a sense of inter-
dependence. ICMK was indeed a “timely response to today’s realities.”



2.

MKs in Perspective:
Deacons for the 21st Century

Ted Ward

What has really happened during this week at ICMK Nairobi? Have
we really been asked to think, or are we stuck with cliché answers?

For some of us, especially those who have attended other ICMKG, it
has been a happy reunion, a celebration. For some, it’s been a continua-
tion of therapy, a continuation of reconciliation. For others it has offered
the beginning of a long process of searching for self-understanding.

At best, ICMK Nairobi has been a renewal of hope. At worst, it has
been one more affirmation of alienation and loneliness. In any conference
where we focus on troubles and problems, there is a terrible danger of
self-pity. But there is also the danger of denial. I hope that those of us
who are still in a mode of denial will open ourselves up to the ministry of
God as Holy Spirit in restoration, healing, and forgiveness.

For others of us it has been a professional learning experience. Our
jobs relate to human pain, and we learn so we can help others better. But
here again, a danger lurks. We may put it all in our heads, while the
problems are really in the hearts. We dare not feel less simply because
we learn more. And there is a danger of oversimplification. Important
problems deserve careful solutions.

An Ongoing Process

In this conference we’ve been able to see a process some of us
began in Manila, some in Quito, and some this week. It has a similar
pattern for almost everyone.

1. Naming the problems. Any good counselor knows that when
you can name your problems and face up to them, you’re halfway home.

2. Defining the problems. We have learned more about how
things fit together.

3. Facing our own personal histories, seeking personal therapy
and self-discovery. And watch out, many of the emotional problems and
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most of the needs that we identify as MK problems are in fact not unique
to MKs or overseas kids. Many of these problems are exacerbated by the
overseas situation, but in fact they are the challenges of growing up in a
complex world.

4.  Finding support, building constructive networks. That’s one of
the greatest things that happens when we take the time, effort, and money
to come together and really share. There are things you can’t do on paper
or in books.

5. Realizing that we are not simply the victims of social
situations, but in fact in this whole business of being God’s witness in
the world, we confront principalities and powers, many of which have
invaded the mission system.

Problems and Possibilities

There are problems which must be solved, and we’ve begun to open
them up. We’ve begun to see people propose possibilities and commit
themselves to action. Let me name just a few:

e  Selection, training, and inservice education of dorm parents

e  Selection, training, and inservice education of missionary kid
school teachers

Pre-field preparation of whole families

On-field support assistances for whole families

(Dare I say it?) Coming to grips with legalistic theology and
the social hangups it has created for us.

e  (If I can get away with that one, the last one on my list is:)
Non-Christian management styles within our mission operations.

Never ask a fish to describe how it feels to live in the water. A fish
cannot describe that context, because it has no perspective. It’s our own
culture, the culture of being a missionary, that’s the hardest to see. Do
we really understand our own peculiar subcultures as foreigners, as mis-
sionaries, as returning persons, as helpers?
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Needs

A process of increased understanding has unfolded from Manila to
Quito to Nairobi. Some needs are becoming very clear:

®  to gain perspective
e  to understand ourselves better
e  to learn to forgive, which is a spiritual task

e  tolearn to help.

Motives
In addition, there are some motives which have emerged through the
three ICMK conferences:

e to comprehend sources of problems, not simply identify them

e to plan strategies of change, not simply to complain about
conditions

®  to commit ourselves to positive roles.

In this conference something very important has happened. It has
been evident that many of us have been enlisted, and many have accepted
the challenge. We expect to hear significant things in the future that have
their roots in commitments made this week.

Another motive that is emerging is: to recognize and emphasize the
advantages of being bicultural and multilingual, and ultimately to connect
that with the very important Christian task of learning the culture of the
Kingdom.

When we use the terms “transculture” and “transcultural” we ought
to recognize that this is not simply a nice option if you have time to work
on it. Transculturalness is what it is all about to be a Christian in this
world. Just ahead, we may anticipate that many of us will be helping the
people of God become intercultural, or better yet, become transcultural.
The energy from this conference and through the people here, moving
into the church of Jesus Christ, is marvelous to contemplate.

One of the things that I find exciting about the ICMK conferences is
that they are the most clearly cross-sectional in terms of gender, age,
roles, type of mission work, and mission organization, of any gathering
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that missionaries ever engage in—much more so, for example, than field
councils or home conferences, any one church’s missionary conferences,
or typical meetings of IFMA and EFMA.

There’s real promise here for some kind of long-term venture in
which we learn to communicate effectively within the community of faith
about the overseas mission of the church. Just ahead also may be some
inroads into what I believe to be one of the most crucial problems that we
deal with in this series of conferences, and that is to loosen the deadly
grip of secular culture on our missionary kid schools.

Pitfalls

What do we need next? Some have suggested topical conferences;
some have suggested regional conferences. Whatever we do, we must
watch out for the pitfalls. I see the major pitfall as the tendency to
blame—the tendency to affix the guilt and assume that’s why we’re here.
I felt it first in Manila where there was a tendency to blame the schools.
But it’s too easy to blame the schools, and it’s not going to solve
anything just to fix the blame. We came on to Quito, and there we
learned to blame the family. Many of us engaged in a kind of therapeutic
catharsis, and maybe we needed it. We tended to dramatize family
relationships as being the crux of the problem. That was a pitfall. Ithink
we’ve come perilously close here in Nairobi to blaming the missions—
maybe the next step in the blaming process. We seem to want to fix the
guilt somewhere.

A Broader Perspective

But let me suggest we get a little broader perspective. All of these
things fit within a context which has to be seen as the whole community
of mission—a community that exists as culture of its own impinged upon
by about five other cultural functions, and producing a kind of lifestyle
peculiar to itself that is somewhat asynchronous, not harmonized with
virtually any of the rest of those cultures and in some cases asynchronous,
with the transcultural perspective of the Kingdom of God.

I think that would be an interesting theme for a conference. Could
you get anybody to come? In every case where we have focused on one
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aspect or another, the true lurking demon is simplistic cause-and-effect
models which cause us to assume that certain kinds of therapies are
needed, and once we have them in place, it will all get better. I think we
have to get at the whole context, not just treat symptoms.

Nairobi is a milestone. If in the past we pointed to school issues,
kids’ issues, adult and MK issues, Nairobi has broadened that to mission
family issues and readied us to think in terms of cultural context. I’ve
said it before: I don’t think the MK is the right unit of analysis. We need
to look at larger contexts through which the missions community shapes
the mission family and thus shapes Mks.

Who Are We?

The first step is to get to know ourselves. We need to see how we
have come to be what we are. Our uniqueness in our particular cultural
context—the combination of our own culture and the culture of the
country to which we have been called—makes us “green” in Ruth Goring
Stewart’s metaphor. Uniqueness is the hallmark of being Christian in the
next century.

What’s wrong with being green? What’s wrong with being unique?
What’s wrong with being Christ’s ones? Not a thing is wrong with that!
Let’s focus it.

The Mind of Christ

The second step is orienting that uniqueness toward Christ. “Be
transformed by the renewing of your minds.” And a crucial passage,
Philippians 2: 5-11, “Let this mind be in you”—a mind of servanthood,
not a mind of claiming rights. Here’s how we sound: “This is my right as
an Englishman; this is my right as an American; this is my right as an
Australian.” Where is, “Let this mind be in you, the mind of the servant,
even the servant who is obedient to death.”?

Take a loose hold on life. It’s not the best we’ve got coming.
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Cultural Flexibility

Then step three: Move all of that toward cultural flexibility. Gain
some skills. Learn how to be as Christ was — from another place, from
another standard of life. And as we all know, he left it behind, as the
Philippians passage states, and he became an example of a person
moving into another culture and coping with it extremely well. We also
see in the Apostle Paul evidence of this same kind of capacity to be
culturally flexible. Paul was a man of several cultures, but a man called
of God to minister in expanding ways in the world because he dedicated
that multicultural framework built on his experiences to the service of
Jesus Christ. He moved out effectively because he was adaptive and he
could be “all things to all people.” What a marvelous thing to have
written on your tombstone! Think about that kind of transcendence—
beyond our personal needs and aspirations; beyond our desire to serve
each other; beyond missions as outreach.

Christ is glorified in his church. The church must be in a culture,
and yet the church must rise above culture. That is the meaning of
“transcultural.” It’s bigger than intercultural. I’m not satisfied that an
intercultural curriculum, though valid, will answer the whole problem.
Virtually all the educational enterprises of the world today are currently
looking at such issues as globalization, internationalization, and larger
scale world perspective building. Every country in the world has made at
least some effort in this regard. We live in a world where in order to be
competent, you literally have to be intercultural to some degree. Because
of the ethos that we have created around ourselves, we as Americans (and
I speak as an American, self-critically) have become complacent, even
though our own country is rapidly becoming a combination of three
major racial groups.

Multilingualism is common in American cities, but North American
churches still remain monolingual. Multilingualism is an absolute
necessity to function well in the city of Los Angeles, the city of Miami,
and a dozen other places in the United States unless you stay in your
ghetto—and we are often quite content to do just that. God help us!

The MK situation is but one case of the larger task of the church.
As Brian Hill says, the MK is a potential resource for the church, and I
think we need to keep saying this.
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Serving the Church as Deacons

As we leave Nairobi, let us go forth with a new awareness of what it
is to serve the church as deacons. That’s a strange twist in the conver-
sation, but follow me closely. The first fulfillment of the meaning of
deacon is recorded in Acts 6:1-7. The church at that point was a local
assembly or series of assemblies in one place. They were not yet looking
outward. Although they had the Great Commission ringing in their
ears— to go first to Jerusalem, then Judea, then outward to Samaria and
to the uttermost parts of the world—they were still quite content to stay
in Jerusalem.

But, because they were a normal group of human beings, there were
cultural problems. There are cultural or subcultural problems in every
church of Jesus Christ, and I believe that the intention of God was that
his people would know how to cope with cultural problems. Why do I
think that? Because the first problem identified as something to be dealt
with by the people of God in that first church in Jerusalem was racial
prejudice, bias, and neglect. It is a very human tendency that exists
everywhere because of the fallenness of humankind. It even infects the
church of Jesus Christ — it did in Jerusalem, and it still does today.

The focus was the neglect of the widows of the Greek Christian
community, Greeks who probably had been proselyted into Judaism and
then on into Christianity. If that’s not third culture, I don’t know what is.

And those third-culture people, who were outsiders even though they
were Christians, were being neglected by the majority. It was this that
provoked the apostles to call together the whole community and (to
paraphrase Acts 6:2) “It is not good for these unresolved cultural
dissonances to keep us all from effective and worshipful focus on the
Word of God.” Read it closely. The need then and now was to identify
special people within that community whose backgrounds prepared them
for that moment when the church needed help with cultural bias and
ethnocentric selfishness.

So, they identified seven people. Listen closely and see if you
notice anything, if you know anything about the languages of the
Mediterranean. First, Stephen—we know about him. We’ve also heard
about Philip. Procorus—now, there’s an unlikely Jewish name!
Nicanor—hmm, he didn’t run the delicatessen. Timon—he probably
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wasn’t the son of a Levite. Parmenas—another one of those sneaky
Greeks. And Luke says specifically of Nicholaus that he was from
Antioch, a Gentile.

Isn’t that an interesting list! They picked their third-culture kids!
Think about it. The original deacons were the ones commissioned to deal
with the problem of ethnic dissonance within the body of faith. May God
give us a crop of people who understand, because they’ve been there,
what it is to come to terms with being a transcultural Christian. Do you
see why I'm so hopeful about MKs? But where in the world today is a
church with a problem like that, that would select seven people from the
minority to deal with the minority problem?

Things aren’t as they should be. Racism still infects the church.
Racism still blights missions. It is an evidence of fallenness. Racism and
cultural superiority—we politely call it ethnocentrism. But whether it is
Americans who do it, or Chinese or Nigerians, it is evidence of fallenness
and sin. Evidence of being normal human beings. Evidence of being
natural human beings. The catch is, we haven’t been called to be
natural anything, folks. We’ve been called to be different/

We do need to take a look at organizational lethargy, sometimes too
attached to the old ways, or the way we’ve always done it. But we also
need to look at ethnic aloofness, defended in many places by such
questionable notions as “the homogeneous unit principle.” Many facets
of the missionary community engender aloofness, suspicion, fear, and
anger. No wonder we’ve got problems. We are not always a good
reflection of our Lord, the Prince of Peace. For all of us—MKs, parents
of MKs, teachers, counselors, researchers, executives—‘becoming
green” in Ruth Goring Stewart’s sense involves pain and risk. And
making the most of multicultural background requires effort. It requires
assistance; we all need help. But more important, it requires Christian
grace and humility.

Based on the closing address at ICMK Nairobi.



Resolution XIV

Discipleship

Whereas MKs are faced with multiple challenges in living

Pal’t II: consistent Christian lives, and

Whereas it is vital that MKs be trained as World Christians,

MKS, TCKS The delegates of ICMK Nairobi resolve that the greatest

responsibility held by all who work with MKs is to train them in
and the the ways of the Lord, so that they may live as responsible,

responsive servants of Christ in the world community.
[J
Body of Christ

Resolution XV
Christian Nurture

We, the MKs of ICMK Nairobi, are grateful to the Lord for
the time, energy, and monies spent on the issues involving us,
our families, and the other MKs to come, of all nationalities.
We stand with the entire delegation in affirming the
resolutions to aid the present and future MKs to become all
they can be in God’s grace.

We commit ourselves to a more active and responsible role in
the Body of Christ, and to continue care and support of MKs
of all nations, irrespective of their professions, recognizing
that any vocation chosen under God’s guidance is sacred.

We thank the Lord for the unique opportunities of being MKs,
and the experiences he has used and continues to use to mold
us into his likeness.
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3.
Discipleship:
The Kingdom Perspective

David C. Pollock

When Jesus commissioned the disciples, he said, “As the Father sent
me, so send I you” (John 20:21). When he prayed, he said, “Father, 1
have glorified you,” and then he prayed that we would glorify God. The
glory of God is the demonstration of his character. The fulfillment of the
Great Commission is not a simple cognitive process of hearing certain
facts, but it is living the reality of the Good News.

In dealing with any young people, but especially missionary kids,
there is a controlling way of thinking that must superintend our attitudes
and behavior. The commitment to glorify God is the main ingredient of
that mindset and its impact.

Jim Reapsome has written that mission strategy is articulated in
Jesus’ prayer, “My prayer is ... that all of them may be one, Father, ... that
the world may believe that you have sent me” (John 17:20-21). This
unity is the product of obedience to the specific commandment in John
13:34 that we love one another as Christ has loved us. This love is the
identifying mark of a Christian. As Jesus said, “By this everyone will
know that you are my disciples, if you have love for one another.”

The first International Conference on Missionary Kids was built
around the concept of a flow of care enveloping every phase of the exper-
ience of overseas missions personnel. The underlying concept that gave
rise to that process, now adopted by even the Foreign Service Youth
Foundation of the U.S. State Department, was, and is, the directive to
“love one another as I have loved you” (John 13:34). There has been
growing attention to member care in mission organizations not only
because of the pressures of the day, but also based on the conviction that
Jesus was serious when he spoke the words recorded in John 13-17.

The consciousness leading to change of policy and programs for
personnel care is making a long-term impact on missions. A significant
number of mission leaders want to make Jesus’ message the operative
principle of their own ministries and of all the personnel policies and
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practices of their agencies. The functional definition of the love Jesus
talked about is choosing to act on behalf of one another. Such action
forces the world to acknowledge that we are his disciples. Besides
testimony to the world of our reconciliation to Christ, there is also a
pragmatic impact of reducing attrition from the missionary ranks.

Jesus’ Model for Christian Faith and Witness

John 13 describes three breathtakingly simple vignettes which por-
tray some of the bedrock of our Christian faith. First, Jesus gathered the
disciples in an upper room in preparation for the Passover meal. It was
customary for a servant or perhaps the least important person at a
gathering to wash the feet of guests. Instead, Jesus, the host, did an
amazing thing. John 13:3—4 says, “And Jesus, knowing that he had come
from the Father and all things were put under him, removed his robe and
wrapped a towel around his waist.”

Because he knew who he was, he was able to be the servant, and to
foreshadow what he was about to do on the cross: serve them. So he
took a basin and water and washed their feet—twelve pairs, including
Judas. After he finished, Jesus said to them, “You call Me Master and
Lord, and you do well because that’s exactly who I am. You have seen
what I have just done to you. Do it to each other.”

Second, they broke bread together and he gave them another
glimpse of what was going to happen: “This is my body, broken for you.
This is my blood, shed for you.” They had no idea what he was talking
about until after his death and resurrection, but those simple words and
actions of Jesus have become a central symbol of the Christian faith. For
2,000 years the followers of Jesus all over the world have remembered
and re-enacted that modest yet profound scene every time they celebrate
the Lord’s Supper or Holy Communion.

Third, after the supper had been eaten and Judas had been
dismissed, Jesus said to the disciples, “I give you a new commandment,
that you love one another. Just as I have loved you, you also should love
one another. By this everyone will know that you are my disciples, if you
have this love one for another.” This statement is as radical in its
implications as Jesus’ actions in washing the disciples’ feet or his words
about his body and blood. The issue of loving one another is tied,
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without a breath in between, to the issue of making an impact on the
world. For all time, Jesus established that the Great Commandment and
the Great Commission are inseparable.

Mission Strategy

At missions conferences we often talk about strategy. How are we
going to reach the world for Christ? We worry about things like
recruiting enough people and producing literature and how to share the
gospel in countries where traditional missionaries aren’t welcome.
There’s nothing wrong with strategy—the Apostle Paul had a strategy
which determined how he would approach a community. When we talk
about missions, we also discuss tools—the technology that has exploded
in recent years. I believe God has given us this technology just at the
time the population of the world has exploded, so that it is possible to
obey the Great Commission in our generation. When we think about
missions, it’s appropriate to think about strategy and technology.
However, in that process, we must also look at some basic issues Jesus
said must be at the heart of our strategy.

Jesus tells us a radically different way to make an impact, because
the world has a way of observing us carefully and asking what makes us
different. When we invest in the care of missionaries and their children
out of hearts filled with the love of Christ, we are doing mission, because
the community sees that and says, “Behold how they love one another.”

During a bus ride in India, I had a conversation with an Indian man
who told me he was working for the government helping poor people to
develop housing. I said, “That’s interesting. My son and daughter-in-
law are involved in the Solomon Islands as directors of a project under
Habitat for Humanity.” He said, “That’s a Christian organization, isn’t
it?” “Yes.” As he asked that, I turned and saw his eyes brimming with
tears. He said, “I am so ashamed of being a Muslim. We’re too busy
waging wars and getting revenge. We usually don’t do those things [acts
of caring]. Why do you?”

I was so glad he asked. For the next forty-five minutes I told him
about the love of Jesus Christ shed abroad in our hearts. You see, what
attracted him and raised the question was not great arguments, great
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strategy, or technology, as good as those things are. It was that someone
did something with no other motivation but the love of Jesus Christ.

Caring for missionary kids and missionary families is not an
appendage to the fulfillment of the Great Commission. It’s not simply an
accommodation for human weakness, or the fact that some people can’t
hold it together when they’re overseas. It is the opportunity to demon-
strate the love of Jesus Christ among ourselves so that the world has to
say, “Behold, how they love one another. Why?” Then we can tell them
of the love of Christ. The issue of caring for missionary kids is valid
because we’ve been given a directive by the King of Kings.

This emphasis is being seen in awareness of the need for adequate
pre-field orientation for international school personnel. For more than
ten years such a program has been available in the U.S., and now a
similar program is in the United Kingdom. The theme for the pre-field
orientation sponsored by the Association of Christian Schools
International (ACSI) and Interaction has been “caring enough to learn,
learning enough to care.” Each year more mission agencies and
international Christian schools make this program a requirement for their
school personnel, because of the need to prepare people to actively and
accurately extend the love of Christ toward these young people and
ultimately to their families. It is what we are that enables us to invest in
the lives of the kids God has given to us. Delivering better service is
more critical than delivering better curriculum.

Two-Thirds World Missionary Kids

I stand in awe of what God is doing in raising up missionaries from
the two-thirds world, especially Asia. God gave his people the command
to go into all the world and preach the gospel to every creature, and
there’s a great genius in the whole process of being sent. Those to whom
others were sent in the past are now the ones who are sending. This is a
source of great delight and wonder. We need to pay attention to where
God is going and be very careful to move along closely behind him. The
old sending countries have responsibility to support and aid the new
sending countries in a variety of ways, including their member care.
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The importance of missionary family needs is recognized among
people in leadership and responsibility in two-thirds world missions. A
few persons are engaged in full-time ministry to Asian missionary
children and families, but the importance of that ministry is just being
recognized. This is an area of great potential for growth in vision and
ministry.

The children of two-thirds world missionaries sometimes experience
great pain. Some struggle to learn English so they can go to school, the
language of the country where they are placed, the language of the tribe
or community where their parents minister, and also try to hang on to
their mother tongue. All that creates a lot of confusion and stress in the
family. Some families see their children changing drastically—becoming
more American than Chinese or Korean—and their hearts ache. They are
confused and wonder about the decisions they have made. They have
been far more costly than they thought they would be, should be, or need
to be. God has given us unique opportunities to minister across cultural
and community lines. I pray that God will give us the vision to do this
well.

Motivation for Working with Missionary Kids

In the rush and pressure of our lives, we sometimes need to remind
ourselves of the basic motivations for serving MKs and their families.
There are three things that motivate me to work with missionary kids and
other third-culture kids.

The Presence of Missionary Kids

The simple presence of missionary kids motivates me. Just the fact
that they’re there automatically makes them a subject for our attention
and our concern. Under normal circumstances, there is no time or place
where people apologize for working with kids. We have youth programs
in our churches. Every country has educational systems. Why should we
need an apologetic for why we are working with TCKs? Their very
presence gives us opportunities to demonstrate Christ’s love. Jesus said,
“By this [love] shall all people know that you are my disciples.”
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Obedience to the full counsel of Scripture is critical to acting in
love. The Scripture is clear in revealing God’s regard for children. In
Matthew 19, Peter asks Jesus, “What do we get out of this? We’ve given
up so much.” Jesus answers, “If you have given up houses and lands and
children and other things, you will get back a hundredfold.” The tragedy
is that over the history of modern missions that has become the proof text
for brushing kids aside, with the message that giving up kids is OK. In
Matthew 19, Jesus said this to Peter, who had asked “What do I get out
of it? I've given up a lot.” In essence, Jesus was saying, “Peter, God is
no one’s debtor. Whatever you do give up, God gives back in multiples.”

While focusing on Matthew 19, we have tended to forget what Jesus
said in Matthew 18: “If you cause one of these little ones to stumble, it
would be better if a millstone were tied around your neck, and you were
cast into the sea.” That’s serious! The whole 18th chapter of Matthew
underlines God’s view of the care of children. There could be no greater
apologetic for MK care; the basic reason is God said to do it. Simply the
presence of MKs makes ministry to them valid, critically important, and
in obedience to what Jesus said we need to be doing in relationship to
kids.

Sometimes missionaries whose ministry is teaching or caregiving for
MKs are asked “Why aren’t you a real missionary?” MK care may be
considered less strategic in comparison to evangelism or church planting,
but ministry to MKs is being a real missionary. MKs need Christ too.
Missionary children are born sinners too, and they need to come to know
Jesus Christ—even the “good” kids who obey all the rules and do what is
expected. Those who know Christ and are part of the family of God
require compassionate care as well.

The Needs of Missionary Parents

I am involved with missionary kids on account of their parents. We
minister to MKs so that parents are able to do the task that God has given
them. This does not imply that others should take over parenting MKs.
The responsibility is to come alongside the TCK as part of the caring
community and alongside parents to help them be parents. To be
prepared to assist in critical situations, whether in the home country or
overseas, is the role of the MK/TCK caregiver. Education, discipleship,
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comfort, correction, and support are areas of responsibility that must be
filled.

Not all the TCKs in mission schools are MKs. We have the
opportunity to represent Christ to both children and their parents. All
TCKs in our care deserve to be treated with equal concern and care.
Making disciples involves the communication of the Good News,
bringing the person into the Kingdom and letting the Holy Spirit work. It
also involves making disciples and teaching them to obey what has been
commanded.

Families are able to stay on the field because their kids are cared for.
In a recent very large study on missionary attrition, between 9% and
35% of attrition worldwide is because of issues related to kids, especially
educational issues. When there are problems and tensions in MK
schools, the entire mission community is affected. When teachers and
administrators get disgruntled and nip away at each other, they are
undermining missions. When children are not treated well, parents
cannot stay.

The Potential of Missionary Kids
We are involved with missionary kids because of the potential each
one has to do the task that God has given him or her. In the United
States, InterVarsity sponsors a conference every three years at Urbana,
Ilinois. Nineteen thousand young people attended that last missions
conference. The Christian community invests millions of dollars to bring
together 19,000 mainly monocultural young people to challenge them
about missions. Yet, we find it difficult to raise funds to invest in
missionary kids who know the language, respond to the culture, and who
have a perspective on missions that helps get on with the task. Though
not every missionary kid ought to be a missionary, we ought to be doing
things that will enable them to consider their place in the Kingdom. In
one survey we discovered that 25% of missionary kids went back as
missionaries, and 17% as career missionaries. That’s worth investing in!
At one re-entry seminar, we sat around the dinner table with a group of
young people from Latin America. During the conversation I said to
them, “You’ve been part of the missions community all your lives. If
you were to take over, what would you do?” There was silence for a
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moment. Then they began to talk, and I realized I was listening to a
discussion of missiology that grew out of a rather well-founded base. 1
was amazed at their perceptions. After they had talked for an hour or so,
I asked, “In the light of what you think should happen to reach Latin
America, what do you think you ought to do about it?” One young man,
whose father had told me his son wanted nothing to do with Latin
America, looked at me and said, “I guess maybe I’ll have to go back.”
And he has prepared to do exactly that.

When we look at the potential for our TCKs in the Kingdom, we
realize that we are an important part of what’s happening. Some day the
kids in our classrooms may get together and talk about their teachers and
what effect we had on their lives. What will they say about our
influence?

The Role of Shepherd

I Peter was written to people who were internationally mobile—
people in transition. It addresses specific elements of leadership that are
applicable to how we survive and how we succeed as mobile people. To
understand I Peter better, we need to recall what Jesus said to Peter,
“Follow me and I will make you fishers of men.” Fishing was a very
respected vocation in that time and place. Peter was a professional, and
he was doing what was expected by maintaining the family craft and
business. However, the authoritative call of Jesus resulted in Peter’s
leaving his nets.

After Jesus’ death and resurrection, Peter went back to his fishing
again. He must have been totally confused, needing to return to
something he knew how to handle. Jesus met him there; they had
breakfast together and had a very serious conversation. Jesus said,
“Peter, do you love me?” “You know that I love you.” “Feed my
sheep.” The same exchange was repeated three times. But fishermen
don’t feed sheep! Shepherds feed sheep. We have a career change for
Peter!

Peter himself wrote years later to the elders and called them
shepherds (I Peter 5:1ff). It was no big deal to be a shepherd. Sheep-
herding was far from a respected profession. 2000 years ago, if you were
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a shepherd and were an eyewitness to a crime, you could not give witness
in court because you weren’t important. Peter was saying, be a shepherd
in the spirit of Matthew 20—if you want to be first you need to be last.

When we look at the meaning of being a shepherd in the context of
care for missionary kids, there are four important roles of shepherds:

a defender—someone who protects children and youth.
Sometimes we protect them from ourselves, from our own sinful
tendencies. If we can’t see God taking control in our lives of things that
may affect children adversely, then we need to get out of this business.
It’s better to pack up and leave than to cause those little ones to stumble.

Sometimes we have to defend students against others. I can’t tell
you the horror stories I have heard over the years. If you are where you
know that kids are being abused in any way, you dare not walk away with
your mouth shut. Chapter 49 of this volume, titled “You Are a
Protector.” deals with this in more detail.

Part of being a defender is protecting kids against cultural insensi-
tivity, which hurts deeply and leaves lasting scars. Educators need to
find out the means by which a culture motivates its children’s education.
It is very different from one culture to another. If the kids come from
another culture, they and their parents may be confused about what the
teacher is trying to do in the classroom. If one culture dominates in a
school, we need to remind parents that students and teachers carry their
cultural values into the classroom. Truth in advertising is important.

Cultural insensitivity may be expressed through humor. What may
be a side-splitting joke in one culture is very offensive in another. I have
talked to kids who have been not just offended, but bruised deeply
because of what other people consider humor in their culture. When we
cause somebody to lose face, or the joke is not funny to everyone, then
it’s just not funny. We need to be sensitive to the issues of humor and be
prepared to apologize in humility when we err. We need to protect
children against the insensitivity of adults as well as their peers.

In our counseling we need to defend. Many MK/TCK workers come
from individualistic societies, and are counseling kids from collectivistic
societies. Caution must be used in counseling to avoid difficulties in
relationships. A young guy says he likes someone and wants to date her,
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but his parents object. The individualist says, “Hey, it’s your life!” In a
collective society, it’s not just his life, but a matter for the whole family
and community. When we counsel, we have to protect those kids against
our own cultural biases.

The role of teacher or administrator carries more authority and
power in one culture than in another. The teacher from a culture
characterized by “small power distance,” where fear and respect are not
equated with the role, may unintentionally misuse the strength of that
position in dealing with a young person from a culture where there is
“large power distance.”

A lot of things can undermine, discourage, and defeat young people.
Part of our task is to defend kids against discouragement, to come along-
side and encourage them when they’re down, and comfort them in their
pain. Part of loving is to protect the individual and the unity of the body
of believers. We do not defend the unity of the body with physical
strength, power, and toughness, but with the demonstration of loving
each other in obedience to the Lord Jesus.

a discipler and a developer—someone who is a mentor, helping
kids develop so they can take all the skills and abilities of the third-
culture experience and put them into practice throughout their lives.

A discipler enables someone else to be and accomplish. The leader
is a catalyst who passes ideas on to others, comes alongside someone
else, helps him or her grasp a vision, and then says, “How can I help you
doit? What resources and encouragement do you need to help you move
in that direction?”’

Discipleship is not simply a cognitive exercise, the hearing and
committing to a mental process—a list of constructs. It is the affective
processing of what one has been taught, where one becomes a “doer of
the word and not a hearer only” (Mark 3:14). Jesus called his disciples to
be with him so he would walk with them through the flow of life’s
experiences before sending them out. The Christian educator or
caregiver, as a discipler, walks through life experiences with young
people. It is not only hearing what the discipler says, but seeing and
experiencing what he or she does that becomes the matrix for
development. In walking with students through practical community
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ministry, a teacher can demonstrate his own growth and encourage
similar growth in the student.

a dreamer—someone who sees what a student could become and
dreams on his behalf. Leadership involves dreaming for other people.
What can they be? What kind of investment can we make in their lives
to set them free to be what God has intended?

Do you know what an overseer does? Sees over. You can always
tell the difference between the shepherd and the sheep because the
shepherd is the guy who stands on his hind legs. The sheep are on all
fours, grubbing around in the grass. The shepherd stands up tall and sees
the green pastures, the still waters, the rock ledges, and the predators in
the bushes. He sees the brambles where wool can be pulled out of the
hide of his animals. He dreams on their behalf, for their protection, for
what they can be. He sees beyond for them.

What’s your vision for the kids in your classroom or dormitory?
When you see that squealing kid, the one who drives you nuts, do you
ever think that the most bothersome kids are often the ones to shake the
world because they’ve got enough gumption to do so? Are you dreamers
for the kids you have, or are you just churning them through their
educational experience?

a demonstrator—Peter says, “be an example to the flock.”
Students need to see Jesus Christ at work in you. They need to see you
demonstrating the love of Christ, because then they will learn how to do
it. The whole concept of the flow of care is doing the right thing at the
right time for the third-culture kid. You will influence kids because they
will be able to say, “I know what it is to be a good teacher or caregiver,
because I have some models.” Are you doing what God has given you to
do? Have you really grabbed hold of it and said, “This is my task. I'm
going to do it, and do it well, for Christ’s sake”?

Those who work with third-culture kids have a part to play in world
evangelism. Bear in mind that Jesus’ strategy was “that you love one
another.” The Great Commandment and the Great Commission are
inseparable, and in working with MKs and other TCKs we have the
greatest opportunity to demonstrate both.
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I pray that God will excite our hearts and minds, and that we will
recognize that God has placed us in a unique role of being able to invest
in the lives of third-culture kids, and in doing that, to affect the Kingdom
for eternity. We can’t even begin to imagine what that means, but we can
allow ourselves to be used in a dynamic way as we follow closely in
Jesus’ footsteps.



4.
Developing a Flow of Care

David C. Pollock

Recently I watched a spring bubbling from the ground along a
footpath in the woods. It formed a small pool and flowed out into two
streams that tumbled down a hill. In the natural scheme of things, they
would ultimately meet each other, and in their flowing and growing
would nourish, refresh, cleanse, sustain, and give life overall.

As I get older, I have a sense of the importance of clarifying the
history, present activity, and future direction of my life. Perhaps to some
degree it is to justify it, sometimes to order it, and even to simplify it.
Mostly, however, it is an effort to contribute to those who follow. Maybe
it is an attempt to sort the gold and silver from wood and hay. Whatever
the motivator, springs and rivulets give me a significant metaphor for my
life as an individual and for the Body of Christ. One source and two
streams: these blend into one flow to give life.

One Source

Paul captures the focal point of eternity and time as he writes
“Christ is the image of God”—creator, initiator, sustainer, head of the
body, reconciler and perfecter (Col. 1:15-23). Thinking in a Christian
way begins and ends with a comprehensive view of Christ. Recognizing
who Christ is fulfills Peter’s directive to be “clear-minded” (1 Pet. 4:7).
Peter did this in responding to Jesus’ question in Matthew 16:15, “Who
do you say that I am?” The answer to that question lays the foundation
for the remainder of Peter’s admonition to “those scattered abroad . . .
Be clear-minded, self-controlled so that you can pray and love one
another deeply.” The progression is from thinking and believing right to
choosing, acting, and loving right.

James (1:5) captures the concept of thinking right with his admo-
nition to seek godly wisdom. The main issue in that wisdom is clearly
perceiving the person, Jesus. Once established, the reasonable conclusion
is that we become doers and not hearers only. James pushes us
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to recognize that sin is not only doing the wrong but it is knowing what is
good and not doing it (4:17).

In his first letter, John indicates that the identity of a believer is
determined by observing if he thinks (believes) right about Jesus, chooses
right, and loves right. He builds his criteria on the basis of the person of
Jesus Christ himself who is light, life, and love. John’s introduction to
this book (1 John 1:3) states “We proclaim to you what we have seen and
heard (clear-minded) so that you also may have fellowship with us. And
our fellowship is with the Father and with his son, Jesus Christ.”

Jesus is the spring, the source of whom his Father said, “This is my
beloved son...Listen to him” (Luke 9:35). We must listen to Jesus when
he prays (John 17: 21-23), “Father, just as you are in me and [ am in you,
may they also be in us so that the world may believe that you have sent
me. [ have given them the glory that you gave me, that they may be one
as we are one . . . I in them and you in me. May they be brought to
complete unity to let the world know you sent me.” Isn’t this unity in
how we think, how we choose, and how we love? Jesus is the source and
he sets the flow of the two streams. Listen to his commands.

Stream One

“A new commandment I give to you that you love one another. By
this will all people know that you are my disciples, if you love one
another.” “If you love me you will obey what I command.” “This is my
command: Love each other” (John 13:34-5; 14:15; 15:17).

The irrefutable evidence of God’s supernatural intervention in
human affairs confronts a lost mankind through the action of a believer
on behalf of another person for the other’s good. It is the demonstration
of God’s character in the people he has reconciled to himself and to each
other. Love is the stuff his people are made of.

® “For God so loved the world that He gave . . .” (John 3:16).
® “God demonstrates His love for us . . .” (Rom. 5:8).
e “Love your neighbor as your self” (Luke10:27).

e “Love your enemies and pray for those who persecute you”
(Matt. 5:44).
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e “If your enemy is hungry, feed him” (Rom.12:20).

e “Carry each other’s burdens, and in this way you will fulfill the
law of Christ” (Gal.6:2).

Stream Two

“As the Father has sent me, I am sending you” (John 20:21). “All
authority in heaven and on earth has been given to me. Therefore, go
(and as you are going) make disciples of all nations . . . teaching them to
obey everything I have commanded you” (Matt. 28:18-20).

The two streams, the Great Commandment and the Great Commis-
sion, are inseparable. Sometimes in our zeal to be responsive to one we
ignore or minimize the other. The Great Commission cannot be fulfilled
without obedience to the Great Commandment. The evidence to the
watching world is the fulfillment of God’s command. Ultimately, the dis-
cipling of that world is focused on directing the new believer to
obedience to that command.

Is it possible that the Great Commission is more easily obeyed than
the Great Commandment? Defining love as action on behalf of another—
even an enemy—may be a sticking point for all of us. The good
Samaritan was faced with expenditure of time and money,
inconvenience, readjusting priorities, and perhaps even disdain from the
one he rescued. Would it be less demanding to be a priest or Levite
slipping by to do some teaching or preaching, or to perform some act of
worship in the synagogue?

Our struggle in the missions community may be somewhat like the
travelers from Jerusalem to Jericho. We don’t have a list of specific
reasons why two of the three fellow travelers “passed by on the other side
of the road.” Their identity, as priest and Levite, may be a clue to their
reasons. Perhaps it related to their religious position. Perhaps they even
had religious tasks to perform that could not be ignored. Perhaps they had
a great commission to obey and they could not allow themselves to be
sidetracked. Jesus’ evaluation shakes me to my roots. Many times when
a task I perceived as obedience to the Great Commission preempted
obedience to the Great Commandment. I live with reminders of the
results in my life and the lives of others.
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Failure to respond to the Great Commandment removes the most
convincing piece of divinely appointed evidence that Jesus is the Christ,
the son of the living God, and that we are his disciples. But there’s more.
It leaves a weaker brother and sister open to discouragement, failure, and
brokenness. It makes lonely coworkers vulnerable to attack and break-
down. It undermines the relationships of those attempting to respond to
the Great Commission and diminishes their effectiveness. In missions,
much of the attrition, with its waste of people and resources, is readily
traceable to our failure to intervene appropriately at the right places in the
life of the missionary, the family as a whole, and missionary kids. It is
important to remember that obedience to the Great Commandment in the
missions context is not simply a matter of pragmatism and damage con-
trol. It is obedience to Christ’s command.

How do we in the missions community, who are committed to the
source, navigate both streams successfully? The starting point is full-
hearted acknowledgement of the biblical mandate and unreserved obedi-
ence to the source. Thinking right moves to choosing right and flows
readily to acting right.

The Samaritan on his way to Jericho immediately evaluated the
situation and took action to correct the problem. The action was both
immediate and long term, in view of both rescue and recovery. Had he
been there sooner he might have intervened to prevent everyone’s grief
and pain. Love is preventative as well as therapeutic. We start by
identifying the points of where intervention can be preventative,
recognize the places where care and comfort are required, and plan for
the therapeutic when required. We must consider the flow of care for the
individual from “so send I you” to the “come home to your rest” of the
Lord Jesus.

The Flow of Care

If we listen to the needs and issues expressed by experienced
personnel, the details of the flow of care will increase and be refined, and
modified and customized in the process of change . The next chapter of
this book suggests ways to provide the flow of care for MKs and
missionary families.
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The concept of the flow of care was the theme and foundation of the
first International Conference on Missionary Kids (ICMK) in Manila in
1984. Within a short time the Family Liaison Office of the U.S. State
Department and the Foreign Service Youth Foundation adopted the idea
as basic to their program of assistance to foreign service families. Many
in the business community who wanted to improve the “bottom line” by
increasing efficiency and effectiveness and minimizing unnecessary
attrition are expressing interest in the techniques of delivering care to
their personnel. There is also a growing interest in developing the
leadership potential of young people growing up in the “third culture” or
expatriate community. Organizations such as Emerging Young Leaders
are very aware that such development requires a caring support system.

Conclusions

For us who flow on the crest of two streams from the same source
there should be no question about our enthusiastic (God within) partici-
pation in such. The Great Commandment and the Great Commission are
inseparable. To do it requires a cooperative commitment of admin-
istrators and boards of directors. It will also require the cooperation and
coordination of support personnel and organizations to provide the
expertise for application at the significant points of intervention. A well-
planned approach to the life of the missionary and other international
personnel in order to facilitate the “flow of care” is not a far-fetched
concept when we realize how much is at stake and see how responsive it
is to the basic issues of the will of God.

Do it!

Reprinted, with minor editing, by permission from Interact, October
1997.

Part I11:

Understanding
MKs and TCKs



Resolution |

MK/TCK Profile

Whereas ICMK Manila expanded an awareness that there are
differences between children who live in a monocultural, non-
missions environment and MKs raised in the multicultural
missions community, and

Whereas ICMK Quito focused on the implications of the
differences between children who are raised in the parents’
home country and the MKs who are raised in a country where
their parents are not citizens,

The delegates of ICMK Nairobi commit themselves to identify
further and implement specific steps which will enhance the
advantages and address the effects of the disadvantages of
living in the monocultural context of the missions communitv.

Resolution II

Potential of the MK/TCK

The delegates of ICMK Nairobi commit themselves to design
and implement specific programs to affirm and enhance the
unique potential of MKs and to encourage effective uses of the
unique opportunities that growing up multiculturally and
multilingually affords to children.
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5.
Being a Third-Culture Kid: A Profile

David C. Pollock

People on the move are not new in the experience of human history.
Nomadic tribes follow from one food source or grazing spot to another.
Partial groups of people are taken into captivity after defeat. Persecution
and escape from natural disaster or famine have caused mobility, but
usually other people of your own “tribe” move with you. The Abraham-
type mobility, splitting a family, was common after World War II when
improved transportation, expanded world awareness, and visions of
global commerce triggered the mobility of individuals and families.

People living and working another culture today are affected not
only by the host culture but the cultures of colleagues from other places.
While remaining, for the most part, evident members of their home or
passport cultures, their world view, values, flexibility, and intercultural
abilities re altered. They are not truly members of their new culture(s) or
place(s) of residence (Culture 2), but they are not what they would have
been had they remained in their own country (Culture 1). These people
have become members of a “third culture” and their children are “third
culture kids.”

The term third-culture kid is not a new one. It originated about forty
years ago with Dr. Ruth Useem, a sociologist at Michigan State
University. She and her husband were doing intensive work with U.S.
business and government families on overseas assignments. While
working with the adults, she also had an opportunity to observe the kids.
She said, “There’s something different about these kids. They function
at a whole different level. They think differently. They have a different
base, and a different point of reference.” She coined the term third-
culture kid.

Some have reacted negatively to the term either at an intellectual or
emotional level. The term may be inadequate to meet sociological or
anthropological demands, but it has given us a point of reference and has
given the people who identify with this new “tribe” a point of identity
and belonging. Whether or not calling this group a culture is accurate,
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the fact remains that those who fulfill the definition share characteristics
and perspectives that bind them together.

I was doing a seminar with foreign service kids some time ago, and
one girl said, “When I sit down in the public school in Fairfax, Virginia,
everybody else is saying, ‘I went to such and such a place during the
summer vacation.” But when I say, “When I was in Paris in July...” the
conversation comes to an end. But that’s where [ was in July! If 'm
going to talk about my life’s experiences, they relate to where I’ ve been.
They’re a part of the geography, part of the whole culture. I’m not trying
to be smart or put anybody down. I listen to everybody else share their
experiences, but I can’t say anything. When I do, it either stops the
conversation, or somebody backs off, and I realize that I'’ve made another
social faux pas. It really hurts.”

She was in a group of thirty-five kids packed into a very small living
room, absolutely delighted because she could do what third-culture kids
can do with each other. She could say, “When [ was in...” and the other
kid could say, “And when I was in....” Nobody threatened anybody or
was seen as arrogant. One of the delights of being a third-culture kid is
finding other third-culture kids.

The general working definition for a third-culture kid is an
individual who has spent a significant part of his or her developmental
years in a culture other than that of the parents, resulting in integration of
elements from both the host culture and parental culture into a third
culture. The key words in this definition need to be explained:

Individual. Each person will respond differently to the experiences
of life. Personality and temperament, experiences and perception, age
when experiences occur, position and role in the family, to name a few,
are variables in each person resulting in individualized reaction and
response.

Significant. The amount of time for an individual to take on the
characteristics of a Third-Culture Kid (TCK) varies with the individual.

Developmental. This is the issue which makes the experience of a
young person different from that of the parent. Mobility, and the impact
of a variety of cultural influences, will shape a developing individual
more profoundly than the mature adult can usually imagine.
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When we explore the characteristics of TCKs, it is important to
recognize that we are exploring tendencies. No two TCKs will have the
exact experiences or perceive them the same. The variables mentioned
above will shape TCKs differently as do the variables in any cultural
group. For example, a person who has been in Ecuador from the age of
one to the age of seven is not going to be impacted the same as the person
who has been there from age one to eighteen. Another individual who
comes at seven and leaves at eighteen will be on still a different footing.
The period of development during which the person was in the other
culture will determine the details.

Going home for the third-culture kid is not going home as his
parents perceive it. If the parents are assigned to their “home” country
for a year, the young person actually goes home at the end of the year
when they all return to the overseas location.

In the Middle

Often the TCK lives with a sense of being “in the middle.” Some
years ago a college student named Ruth Goring wrote an essay entitled “I
Am Green.” She said that she was neither the “blue” culture of her
passport county nor the “yellow” culture of the host country. She was
somehow a mix of the two (see Chapter 6).

There are other people who find themselves caught in a crack
between passport and host countries. They are touched by both and
identify with both, yet without a sense of being owned or owning either
one.

In either case, TCKs often find they are at home everywhere and
nowhere, all at the same time. Home may always be elsewhere, and a
sense of rootedness at any point of geography may be unknown. One
learns to adjust, survive, and succeed, but the sense of “place” is elusive.

Parents may be former missionaries, former foreign service people,
or former international business people, but their kids will never be
former third-culture kids. That identity doesn’t stop because Mom and
Dad to back to Hometown, USA.

Pain often results when an individual returns to his home country at
the age of twelve or thirteen. By the time he is in high school, he may be
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far enough away from that experience to decide that he no longer can
identify himself with third-culture kids. If he happens to be on a college
campus where third-culture kids have a group that meets, he may stand at
the edge, having the sense that somehow he belongs there, but insists, “I
don’t belong.”

I met a fellow who came to one of the seminars we were doing in
the Midwest on third-culture kids. He said, “That’s me. I'm a third —
culture kid. All the lights went on. But I really am not, because I was
twelve when we came home.”

I said, “That doesn’t change anything. You’re still a third-culture
kid.” (He is no longer a kid—that’s another problem with the term.) He
said, “Do you mean that I really am a part?”

After the session I went to the lobby and sat down, and third-culture
kids came from all over the place. As the fellow I had been talking to
walked into the room, he hesitated at the back of the group for a moment,
then made his way through, and sat on the floor right in the middle. He
was as happy as a pig in the mud. He joined the conversation and talked
about his experiences of coming home, and how painful it was not to go
back or to have had a chance to say good-bye, and on and on. He came
up to me afterward and said, “This is the first time since I was twelve that
I have felt that I belonged.”

Our tendency is to think that children have unlimited
resilience. You can do anything with kids and they bounce and they
adjust. Sure they do. We’re all made to adjust, and adjustment does take
place. Whether on not it’s good adjustment, and whether or not it leaves
aresidue of pain, is a different matter. When a kid at five years of age is
taken away from an ayah and brought back to the United states, he may
have suddenly lost someone who was extremely important. That ayah
may have played a role in the child’s live that was very close to, or maybe
superseded the relationship with the mother. We have to bear in mind
that these are real live people who have real live feelings and real live
memories.

It’s also important to emphasize that third-culture kids have the
same needs as every other human being. They are no different from
anyone else. Being very mobile and living in a cross-cultural setting
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creates complexities in the meeting of those needs. Individual
personalities have various levels of resilience. That resilience has limits
but it can also be enhanced and supported by wise and informed
caregivers.

It is important to remember that there is a third-culturedness inside
the borders of one’s own country. I was doing a seminar in Addis
Ababa, and a Kenyan in foreign service said, “I was never outside my
country as a teenager, but my father was involved in government, and we
moved from tribal area to tribal area. This sounds like me.” It may be
that some people moving from Massachusetts to California have moved
from one deeply rooted and distinct culture to a very different culture.
There may be “third culture-ness” inside national borders that produces
experiences similar to the international TCK.

There are other variations in the TCK experience. Let me go to the
Department of Defense as an illustration. Even though the American
bubble is carried along with the military, there is a military culture and
there is an American culture. An individual may find herself crossed
between those two cultures. Basically it’s still American culture, but the
subculture of the military presents a different set of values that influence
the individual. She is the product of two cultural influences in her life as
well as the high mobility of the military community.

There are some third-culture kids who try not to identify with other
third-culture kids in their home country because they are reminded of the
hurts they carry with them. Some try desperately to fit in, because
someone has communicated to them that it’s really not OK to be a third-
culture kid. “If you’re going back to your own country, be like the kids
there.”

Tendencies: A Profile of TCK-ness

The two major overlays or categories of influence for the TCK are
1) transition from mobility and 2) the transcultural experience. Both
influences have significant benefits for most people but at the same time
both produce challenges that must be recognized and addressed.

Overlay #1: Mobility. Most TCKs develop significant flexibility
and adaptability. Seeing, hearing, tasting, and smelling new things is a
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way of live for most and contributes to their ability to accept and adjust to
what is new and different. This significant benefit, coupled with their
experience, if not habit, of moving frequently or regularly, contributes to
a sense of rootlessness. Belonging everywhere and nowhere has a major
impact on one’s identity. Home is always “elsewhere” for many TCKs
and they often long to get to the “other place” in order to feel at home.

For some, the struggle with identity and belonging is intensified
when they still have a sense of belonging overseas after having returned
to their passport country. Some say or imply that the TCK must “get
over” their TCK-ness and fit in with (become exactly like) the people in
the passport country. Return as a younger child may also contribute to
the individual’s belief that his TCK-ness in invalid.

The solution for many is to recognize that other third-culture kids
are their “tribe.” Others who share the experiences of growing up in a
culture other than their own make up this “tribe.” Beyond belonging to
the tribe, the individual needs to recognize that the TCK effect is not a
disease. Responses are understandable and normal, given the influences
and experiences.

Frequent and regular mobility, broad world perspective, rich
memories, and a confidence in change, may all contribute to a migratory
instinct. Mobility is not wrong, but being victimized by it may be
destructive to individuals and those around them. Moves during
educational years may be deeply disruptive. Career paths can be
frustrated by moving too soon and too often. Members of the family of
origin may be stressed by the lack of stability and lack of proximity.

The nuclear family subsequently formed by the TCK may also fall
victim to frequent relocation. This may undermine the relationship of the
couple and in turn may create undue and destructive tension with their
children. Such mobility makes long-term planning difficult, intensifying
the tendency to focus on the “now” without being free to make proper
and reasonable choices for the future. Some TCKs fail to plan for the
future or to make their preferences known because their mobility as
children often preempted desires and choices made, leaving them
disappointed and sad. Many learn to cope by refusing to reveal
preferences and solid plans for the future.
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TCKs seem to find their rootedness in relationship rather than in
geography. When they consider where they belong, they think in terms
of people rather than place. They generally value relationships highly,
but also have the sense that loss comes to all at some time. For some,
there may be a chronic sense of impermanence and dread of anticipated
loss.

The result of this combination of effects is something of a paradox.
On the one hand, TCKs tend to develop friendships fairly quickly and an
a deeper level than most non-TCKs. They have had practice doing it—
living live enriched by communication and the sense of urgency because
of mobility. On the other hand, TCKs may be guarded in developing
relationships and careful not to allow others to know them too well and
thus become too vulnerable. When you move, you may not want to leave
unguarded information in the hands of people who no longer feel a
loyalty to you. They may also limit intimacy to reduce the pain of
separation. Such responses may be appropriate in the normal flow of a
mobile lifestyle. The problems arise when these habits are carried into
relationships such as the family of origin, marriage, parenting, and deeper
lifetime friendships.

Because of the regular experience of leaving or being left, highly
mobile young people may develop a “quick release response.” When
there is a hint of another separation, real or suspected, the TCK may let
go of a relationship too soon and too fast. This is a defense against the
pain of separation, but it can be destructive to relationships that could be
long and meaningful.

Unresolved grief is not an uncommon result of a TCK’s multiple
losses. The lack of permission to grieve, time to process grief, or people
to empathize and comfort, may result in repression of grief. Anger,
depression, over-sympathizing with others in grief, and sometimes
delayed grief responses triggered by what may seem insignificant losses
may be indicators of unresolved grief.

The TCK often develops a strong independence. The ability to
function on one’s own is one of the necessities of mobility. However,
when independence goes unchecked, isolation from others can produce
unnecessary and inappropriate loneliness.
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Dr. Ruth Useem noted in her research that it was not unusual for
TCKs to experience what she called “delayed adolescence and delayed
adolescent rebellion.” There may be several factors related to both
mobility and cultural exposure that contribute to this. The TCK may be
actually more mature than the peer counterpart in the country of origin.
Factors contributing to this maturity include expectations and demands
for certain behavior, relationship to adults in the international
community, independence, communication skills (including multiple
language ability), and knowledge based on a “big world” exposure.

There is uneven maturity, however, because of knowledge of one’s
passport culture and its ways may be limited, with gaps in social skills,
interpersonal relationships, humor, and general rules of cultural behavior
and etiquette. Sometimes there is the overlay of “grieving one’s
childhood,” wherein the individual discovers certain aspects of
experience and relationships that were nonexistent or deficient in the
place where he or she grew up. There may be a longing to experience
what others in the “home” culture had.

Delayed adolescent rebellion may be the result, not of rebellion, but
an emotionally charged combination of unresolved grief, anger, and
loneliness, and no longer sensing the need to be compliant. TCKs need
to know that such a response may emerge in their early twenties. It does
not necessarily damage one’s life unless rash decisions are made or
actions taken which have irreversible or far reaching consequences.

Over the long haul of one’s life, the benefits of mobility can far
outweigh the difficulties. But the challenges must be addressed both
before and when they arise. Knowing the dangers allows us to make
better choices.

Overlay #2: Cultural Exposure. A TCK may respond in a variety
of ways and intensities to multicultural input. Parents’ attitudes and
behavior, agency policies, and the individual’s personality and attitudes
are some of the variables which determine cultural influence beyond the
forcefulness of the culture itself. Influences include the parents’ passport
culture or cultures, the culture of the sponsoring agency, the school or
schools attended, the host culture itself, caregivers, and the expatriate
(third-culture) community itself.
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The greatest benefit is the world view developed by most TCKs. It
is three-dimensional, with not only knowledge but understanding and
empathy. The sense of security in getting around in the world and acting
appropriately in it is significant preparation. The person can become a
cultural bridge and an active, positive influence in an increasingly
intercultural world.

Challenges include the pain of seeing the real world with its hunger,
sickness, cruelty, injustice, war, and death. The TCK often sees the
world very differently than those who have never “been there.” Another
challenge is dealing with people who have not had travel opportunities.
TCKs may appear to be less patriotic or loyal to their country of passport
because of a broader experience, and seeing that country from a different
perspective. They may also be impatient with others because of their
lack of experience, willing ignorance, or limited perspective. The TCK is
challenged to be patient and understanding of those who have had less
opportunity.

There is a serious need to be aware of and guard against the
tendency to be arrogant about one’s experience and knowledge.
Sometimes it helps to remember that the TCK did not usually have this
broad experience by choice, but rather as the product of parental
decisions. Nor is the monocultural person usually that way by choice,
but the product of parental choices and opportunities.

TCKs can recognize that the monocultural person usually knows
things about one culture that they may need to learn, while the TCK has
cultural knowledge from outside. Such knowledge serves TCKs well in
many situations in life, but they may feel like “hidden immigrants” in
their passport country. The sense of being off balance because of
unknown history, rules, people, or humor, can be a shock to some. A
lack of understanding of home country values—and sometimes conflict
with them—creates a sense of being an alien. A Korean TCK said “I
think I am more comfortable as a foreigner in a foreign country than
being a disguised stranger in my own country.”

TCKs as adaptable, flexible observers are sensitive to prejudice, and
tend to be compliant and suspend judgment of others. They can be
“cultural bridges” and mentors for others’ attempts to more cross-
culturally. The stress of being caught in the middle of cultural difference
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is a challenge, but the skills and insights of TCKs made them extremely
important in today’s world. Language skills need to be valued,
developed, and used in connection with cross-cultural awareness and
sensitivity.

As Ted Ward has been quoted, “The TCK of today is he prototype
of the citizen of the twenty-first century.” The TCK is also a person of
the twentieth century and a culture broker in a changing, demanding
future.

6.
I Am Green

Ruth Goring

I. I Wish

Growing up between two cultures
is a tense

liberating frustrating

bruising hilarious exciting
experience.

I feel like a perpetual visitor

always a transient, never wholly a part
“cultural relativism” is all very well, but
sometimes I wish I could identify completely
with something, some group, somewhere . . .

II. U.S.A.

grassy tree-lined suburban streets

lawnmowers, defrosters, supermarkets, pizza
Chevrolets, chocolate-chip cookies, clocks and calendars
shorts and T-shirts, “Love American Style”

distance

cold

dry

sarcastic
always new activities,
new possessions
I am a consumer.

I move through

laugh, cringe, grow, plan
buy, complain, enjoy
but still—only a visitor.
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II1. Latin America

mountains tower over this narrow, bursting city
music, buses, waiting, radios, bodies

an always-audience of dark faces
warmth crowds, car horns, hurt feelings

touch

rhythm

frustration

support
hurt me
always expecting so much out of me
I am a spectacle.

I live through

speak, cry, walk, wonder
love, hate, push
but still don’t quite belong.

IV.I Am Green

one life is navy blue
one life is sunshine yellow

I am green

V. Where
Is there a place

where
I can be green?

VI. Perhaps . . . the Church

we who are many are one body.
1 Cor. 10:17

there are varieties of gifts
but the same Spirit.
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and there are varieties of ministries
and the same Lord.

and there are varieties of effects
but the same God who works

all things in all persons.

now there are many members

but one body.
1 Cor. 12:4-6, 20

There is neither Jew nor Greek
there is neither slave nor free man
there is neither male nor female
for you are all one in Christ Jesus.
Gal. 3:28

VII. Let Us

Give me a place to be green.

Be green with me, or perhaps
red orange purple blue
pink yellow olive rose

lilac maroon pumpkin beige
magenta camel turquoise violet

Let us adapt, shade, blend, combine.

Let us be bright as we dare.
Let us admire, complement one another.

Let us splash ourselves boldly
across the drab canvas of life.

Let us be gardens
balloons
sunsets
tapestries
plaids and polka-dots
rainbows
rising, expanding, shouting
in praise to God.
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7.
The Real Value
of Growing Up Overseas

Michael G. Loftis

They say you can tell how much international experience a child has
by asking him a simple question, “What color is money?” Many
American kids will look at you like you are crazy for asking such an
obvious question. Most MKs I know will reply with another question,
“What country are you talking about?”

The year was 1967. My parents had just made a decision that was
earth shattering to a thirteen-year-old boy. They decided to become
“missionaries.” How could I leave junior high school, the security of my
friendships, and all the wonderful things promised to a boy that age in the
good old USA? I soon found out there were many facets to the gem that
God wanted to chisel from the surface of my life.

At first I struggled with the downside of our family’s decision. I
thought about all we had “given up” to go down to a Caribbean island to
evangelize a group of people who seemed happy enough without the
Gospel. Why did we have to go?

My parents did their best. They talked about the wonderful
adventure this missionary episode was going to be in our family life. My
older sister and I rolled our eyes at one another. Parents can be so simple
sometimes. How could they understand what we were missing? We
thought about that a lot. We received letters from our friends back home
talking about football games, cars, dates, Vietham War protests at school,
drug problems among their friends, angry discussions with their parents
over dress codes and music styles, moral looseness, open debate in
speech class about the merits of abortion, gay rights, and women’s
liberation.

Life Overseas

Meanwhile we attended separate schools for girls and boys, wore
uniforms, and stood at attention when the teacher entered the room until
we were told to sit. We had to study Latin, Algebra, Chemistry, French,
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Literature, Physics, Biology, and countless other useless topics. Along
the way I learned to love and play the world’s number one sport, soccer.
We didn’t have any workers at the little church my dad started, so I
taught Sunday school to pre-schoolers from the time I was about
fourteen. We also had no adult youth workers at our church, so my sister
and I led our youth group of between 25 and 30 teenagers. Along the way
we learned to speak the local dialect, won a national music competition
for teenagers, counseled at junior camp, helped our mom start a youth
choir, worked on church and camp construction projects, and even drove
the van to pick up children for church and Sunday school. Some
adventure.

Back home in the States, our friends wrote us letters about racial
conflicts at school. The “Black Power” movement grabbed national head-
lines. I attended a school of 1,000 boys where I was one of only four
whites in the student body. My best friends came from African, Indian,
Chinese, and Armenian heritages. Most of my friends were of mixed
parentage. Many never knew their fathers. Everyone was poor. They
called me the “rich white boy from America.” I resented that. Didn’t
everyone know my dad was a preacher? Back home no one ever called
me rich. My parents could never afford to buy all the latest teen fads in
brand-name clothes and shoes that created instant status and acceptance
at school. Didn’t these people understand that?

Re-Entry

The day came for our family to return to the United States on
furlough and suddenly I didn’t want to go back there. This warm place
filled with smiling faces and all colors of skin was truly home to me, not
that place where I no longer fit or played their silly social games for
status. God was slowly chiseling me into a world-conscious Christian.

Coming home to attend college was at first an intimidating
experience. After all, my peers were for the most part veterans of the
status wars they had battled in high schools back home. Dating was a
moral and cultural no-no down in the islands. Here it was the ultimate in
status seeking and personal fulfillment. Once again I found myself
struggling against values I resented, and they were supposed to represent
my own home culture. Where I didn’t struggle was in class. My
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education at the old-fashioned British school began to pay dividends in
my studies. While my friends were figuring out how to get a date with the
cutest girl, I was testing out of French and math. My background didn’t
hurt on the field either, where I was able to play four years of varsity
soccer with other MKs and international students. I auditioned and sang
with a traveling choir and began to seek out ministry among inner city
children.

Along the way, I completed a doctorate and began to teach in
college and seminary. My heart was always drawn to the plight of MKs
and international students trying to adjust to life back in the States. I
never worried about anyone’s expectations for me to become a
missionary like my dad because we have such different personalities.
Following ten years of fulfilling ministry teaching groups of stimulating
college young people, it happened.

MKs and Ministry

I was invited to visit Romania with a ministry team. There God
squeezed my heart with the needs of a nation through the simple but pro-
found words of a Romanian man of God I still consider to be a good
friend. As I pondered the possibility of bringing back some of my
students to experience the faith and perseverance of these generous saints
who had endured persecution for their faith, this man challenged my
assumption. “We don’t need students,” he said quietly. “It is teachers we
need to train a new generation of Christian leaders.” He had me. And so
did God. I chose to come back to the mission field, but not because of
some expectation or pressure from my parents or others.

Looking back now, I am awed at the wisdom of God in providing
for me the absolute best in preparation for developing a world-Christian
attitude. I instinctively look at so many things that happen in America
from an outsider’s point of view. I learned the ways of the street; to study
the eyes, the posture, the gestures, the nonverbal but powerful language
of life. I learned not to worry about making funny sounds in order to
communicate in another person’s language. Do MKs make a good mis-
sionaries? I suspect they make the best kind.

I learned to laugh at myself. Nobody laughs and cries more than a
real missionary. Our family did lots of both. We worked hard, played
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hard, laughed loudly, served long hours, and loved people all around us.
Eventually they loved us back. But not all. There were personality con-
flicts, inter-mission disputes, and intramission politics. After a number of
years in missions there, my dad was driven from the islands during a
socialist revolution under false accusations of spying for the CIA. No
matter. Today there stands a strong self-supporting church in that city and
it touches hundreds of lives. Bitter? No way.

Reflections of an Adult MK

As an MK, if I learned nothing else I learned to be flexible. I learned
that foreign is only a word. Every culture in the world is foreign to
someone. At first it’s scary, then irritating, then maddening. To survive
you have to grab it, fall in love with it, and make it yours. God under-
stands. He did it too. Kinship with Christ is a special benefit of
missionary life. How must he have felt as he spoke to his own people
who saw him only as a misfit, not as an emissary from the throne of
heaven? Perhaps this is the greatest benefit and gift of being an MK, the
opportunity to gain a glimpse of God’s world from his viewpoint. Today
I regularly move in and out of five or six countries, each having a differ-
ent language. My own children have now lived in four countries and use
bits and pieces of three languages. They will probably not even
appreciate their background until they are at least my age. My wife and [
try to practice the principles which were utilized in my home growing up:
involve the whole family in ministry, do lots of fun things together, don’t
hide all the pain, and share the rewards of ministry.

Do we feel our children are deprived of a full life? They do miss
their grandparents and cousins. So we try to encourage them to write
letters and we send tapes and videotapes back and forth. Recently, my
teenage son looked at me and said with a grin, “Dad, you’re just not cool
at all!” In this world full of wickedness racing away from God at
breakneck speed, how can I teach the essential survival skills to my
children? Would my son’s statement about his dad’s “coolness” have
been any different had he been raised solely in the USA? I doubt it. But
for me that is not the main issue. The most important part of my role in
rearing my children is to provide them with a chance to learn to see the
world from God’s perspective, to face life realistically, and to flexibly
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meet high goals for the glory of God. Will they make it? Nothing is
guaranteed. But, go ahead, just ask my children the color of money.

Adapted with permission from Interact, October 1997.



8.
The MK’s Advantage:
Three Cultural Contexts

Ted Ward

I hold a very positive view of intercultural experience as founda-
tional in the development of fulfilled personhood in the modern complex
world. Consequently, I view the MK growing up experience as very
positive and very valuable, in comparison with the experiences available
to their cousins who are stuck back home.

Advantages of Growing Up Overseas

Growing up overseas represents at least three kinds of head start:
first of all, one of the most difficult problems in every Western society is
the problem of coping with interpersonal relationships. More jobs are
lost, more people drop out of school, and more people seek psychiatric
help over that issue than any other. I submit that the intercultural
experience carries with it the kind of flexibility that allows well-balanced
young people to get a head start in coping with interpersonal
relationships.

Beyond that, the overseas experience provides a concrete awareness
of what the world is really like. Much tension and conflict in this world
arise out of an ethnocentrism that is totally unaware of and unconcerned
about the rest of the world.

There’s another kind of head start, represented by the question,
“What will my kid do to make money in life?”” There is a trend toward an
increased demand for internationally experienced young people to go into
international careers if they have broken the language barrier. Internation-
al experience and multilingual capability are more valuable than degrees
in today’s marketplace.

Scars from Growing Up Interculturally
Growing up leaves damage. Growing up leaves scars. Life is like
that. But there is nothing wrong with us getting together to talk about
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those scars and about ways to offset them. I refer to what I think of as the
two key scars predictable in the intercultural growing up experience,
whether missionary or other. I think they are inevitable, and to some
extent they are painful and damaging, but so is life in any society.

Disorientation

I refer to the scars that are left by disorientation. There’s a lot more
that we can do about that than we’re currently doing. Take a moment to
imagine an experience that you and I could have together. We are
together in a large city. Neither one of us knows the city. You stand on
one street corner, and out of your sight I stand on another street corner.
We each decide that we will just stand on those street corners for four
hours and see how we feel at the end of the experience. Everyone
walking by is a stranger, with the exception of one friend who walks by
your street corner every thirty minutes and winks.

At the end of those four hours, I will be miserable; you will be
comfortable. What made the difference? The reorienting experience that
comes from involvement with other people, no matter how slight,
through which we reaffirm our identity and reestablish our sense of who
we are.

We can do far more than we are doing now if we understand what
disorientation is and take more seriously the need for periodic orientation.
When my wife and I were travelling a lot with our small children,
periodically we would sit at breakfast in a strange place and say “Let’s go
through this. Here’s where we are. Here’s why we’re here. And here’s
what’s likely to happen.” So far as my wife and I could make out, our
kids never really suffered much from disorientation.

Racism

The other scar that is perhaps inevitable is the scar left by racism.
Much that we do as expatriates can be seen as ethnocentric and racist.
We need to name it. We need to work on it because it’s part of the sinful
tendency of human beings.

These scars are worth the price, but we should do what we can to
reduce them and to reduce their negative effects.
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Our Goals for MKs

However, we’re after something far more significant than simply the
reduction of scars. We're after the power in life that comes from
disciplined resourcefulness. I will give you three to one any time on a
missionary kid over anybody else in terms of disciplined resourcefulness.
American kids today sometimes don’t even know how to change the tire
on a car.

Another of the great positives we’re after is culture-learning skills
—the capacity to learn culture. Just as you can learn how to do other
things in life, you can learn how to learn culture. That’s a tremendously
powerful skill. It makes a person much more able to cope with the range
and variety of situations that life holds.

The third of these great bottom lines is flexibility—the capacity to
move internationally and interculturally and influence the world. Our
young people have this benefit.

Negative Stereotype

There’s a terrible negative stereotype that has developed around this
whole business of growing up overseas. It is partly because of the
misunderstandings of some of our novelists, such as James Michener.

James Michener doesn’t understand the missionary community, and
he understands MKs even less. His book Hawaii is deeply resented by
the native Hawaiian population. His premises are that the missionaries
did damage, and he makes even more of the fact that the MKs went bad.
One of the first great missionary activities, the Sandwich Island Mission,
was sponsored by a church in the United States, Park Street Church.

These missionaries took their families. That is an old American
habit. Once they got the kids out there and they started growing up, they
got kind of a second thought that said, “Oh, oh. What are we supposed to
do now?”

You know what they did? That first group of Sandwich Island
missionaries built a high school for their kids so they would have social
interaction with nationals! They quickly reduced the Hawaiian language
to print, put together enough Hawaiian language books to get a number
of other kids ready, and within the fourth year of that mission in an
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illiterate society, they had some native kids ready to go with their kids to
the first MK school ever established overseas. That school stands today
in Maui. It is a public high school and has been in continuous use since it
was first built. The MKs didn’t go home to Boston, because the families
thought that the very people that Jesus Christ had called them to were
worthy to be lived with.

Many of those MKs made the dreadful mistake, according to
Michener, of intermarrying with Hawaiians. Do you know that the great
first families of Hawaii have missionary grandmothers? Yes, indeed, the
MKSs became involved in commerce, in shipping, and in agriculture.
They transformed that group of islands. They haven’t done half the
damage that the tourists have done, and the Hawaiians know it. They
entered into society as the co-parents of an emerging culture.

I think even as Michener misunderstood missionaries, sometimes
missionaries misunderstand culture. I’ve heard the word culture used as a
static term to mean a kind of a thing that sits there. Culture, whatever else
it is, is not static. It’s being human and moving in and out from here to
there, and being able to competently function in varieties of situations.
Human cultures are not to be abandoned so that we can become third
culture or anything else. Our cultures always profit from being expanded
and blended. Would that the missionary community could accept the
validity of expanding and blending their cultural ways with others.

Cultural Contexts of the MK

The MK is especially benefited by having three cultural contexts.
Let me point out that I am talking about three cultural contexts, not three
cultures.

The originator of the term TCK, third-culture kid, was a colleague of
mine in the same department. In her original paper, Ruth Useem was
talking technically about cultural variables that are not definable in terms
of ours and theirs. She was talking about the dynamic in which people
from outside settings residing in an inside setting do not take their
primary identities ultimately from either, but they take it from the
commonness that they have with others who are doing the same thing.

The first culture is one’s own native base culture. Second culture is
the culture into which one is knowingly adapting by virtue of being
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somewhere else. Though in many cases one rejects particulars of the new
culture, nevertheless one is living willingly within it. The third culture,
and this was Ruth’s insight, is that different little culture that’s created by
a whole bunch of people who are doing the second culture thing together,
at the same time, in the same space, as they create their own community.

You may be interested in knowing that Ruth Useem and her
husband, John, spent most of their lives in Asia studying the overseas
intellectual communities of Western European and American people in
the sciences and technology. Those transplanted technologists and scien-
tists in Singapore would seek their friendships not among Singaporeans,
but among others from Germany, Sweden, Denmark, Brazil, who were
also technologists in Singapore. That was what she described as the third
culture.

First Cultural Context

We should understand the cultural contexts in which we operate.
First of all, every one of us operates as a child in some kind of
community. The MK is a child of the missionary community. The
starting place culture of that child is the culture of that base community.
Now if you believe that the starting place culture of the missionary
community of Quito, Ecuador, is exactly like the starting place
community of white middle class Americans of Toledo, Ohio, you are
wrong. They are not exactly alike, but they have a lot in common,
however.

Think of it in terms of communities, not cultures. We all can
understand community. The goal of that community is to produce an
aware citizen with a sense of identity. But we’ve got a problem. Many
people in American society today, and to some extent in some of the
other Western societies, are not learning enough about the distinctives of
their own culture. If I were to ask the typical person on the street in the
United States, “Name five distinctly American values,” he would give me
a very quick one-word response, and it would be “Huh?”

One of the problems that the overseas family has is the need to
comprehend at a fairly specific level what makes that base culture coher-
ent. For example, we need to understand and be ready to help our
children understand what our rituals are. We’ve got to come to grips with
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the rituals that give a culture texture. What is the Fourth of July? What
does it stand for? Why are there holidays on Presidents’ birthdays? What
was the Thanksgiving idea? Where did it come from? Why do Americans
celebrate Christmas differently? Why is Christmas so commercialized?
We need to understand that it’s part of our value system.

Now you say, “Well, I'm not proud of part of it.” That’s all right.
That’s known as maturity, and people in any culture can come to a level
of maturity that says, “Not everything about the way we are is glorious,
but we understand it. We appreciate it. We value it, and sometimes we
even defend it irrationally.” That’s part of a base culture.

What is it that we pick out to pass on to our kids? It’s possible as a
critical Christian to come to grips with the positive side of our culture
and our history. What are the events that have shaped us?

In every society you can find some values that have their origin in a
biblical premise. There’s one that I find very interesting to reflect on.
Americans tend to derive their identity and draw their self-awareness
from a contemporary “who we are,” rather than, as true in many other
Western societies, “who our family has been and where our family came
from.”

“We know who we are.” Americans like to say that. It’s important
that we know who we are—not who we were, but who we are. There are
Europeans who like to keep pointing back and saying, “Here is where we
came from.” They look back. Americans always look in the present, and
that is a strangely Christian view. The core of that idea is that as Christ-
ians, we are what we are because of what God is doing.

So there is a Christian root in that cultural value. But in a fallen
world it goes sour. It turns into a kind of repression of our consciousness
of our worldly heritage, the denial of our past. It turns into an excessive
preoccupation with “me” and “here and now” and “my thing.”

The core of many of our value ideas are sound, if we can help our
kids peel them apart like a banana and find the good inside. We could do
our culture a lot of good if we knew how to teach that, and if our kids
were doing it competently. Americans overseas are typically more
concerned about values than their cousins in the States. That’s good. It’s
a benefit of a first, or base culture, context of the overseas growing-up
experience.
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Second Cultural Context

But there’s a second cultural context, and this gets even better,
because our second context is carved out of being friendly, voluntary
participants in a host society. The goal of this process is becoming
sojourners who learn. In any culture, we gain perspective on our own
base culture as we see it from outside.

The biblical models are outstanding: Abraham in the Old Testament,
who through his sojourning experience came to know who God was;
Jesus as a focal person in the whole of God’s plan, a tremendous example
of a sojourner; and of course, Paul, who was the nomad of nomads. The
great model missionary, don’t forget, was an itinerant. These people were
conforming to culture, but being transformed by that which is greater
than culture, and using cultural experience as part of that transforming
process.

One of the greatest benefits of experiencing a second culture is
perspective. That perspective helps us see our own base culture more
clearly. In the context of the other, we have an experience that is unavail-
able to the fish. The fish are never asked how it feels to live in the water,
for the simple reason that fish have absolutely no way of comparing
living in the water with living anywhere else. One reason that Americans
can’t tell you what it means to be American is because so few Americans
have ever experienced it from a second cultural context.

I find MKSs to be more understanding of the nature of American
society than people who are raised wholly within it. Would that we could
get that message across to parents. They think they’ve hurt their kids.
They think God goofed. They think somehow God has to separately call
everybody to every altitude, latitude, longitude, and attitude. That is a lot
of bunk. Our God has called all of us into this world to be ministering
persons in cultures. Whether I’m in some subcultural context in North
America or somewhere else in the world, what’s the difference?

Notice the frequency of the word survive in reference to other
culture living. “How do you survive?” Every time you hear the word
survive, replace it with the word thrive. Don’t talk about survival kits.
Anxieties for parents and children are far less if we use our second
cultural context to better understand our first cultural context.
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Third Cultural Context

The beauty of growing up overseas is a third cultural context that is
actually a foretaste of what I see as twenty-first century Christianity.
Today’s Christian has the possibility of being called by God into service
as a member of the international community of the Body of Christ. World
Christians, a common, almost cliché term, has a lot of substance under-
neath it. The problem is we haven’t gotten serious enough to get together
to talk about what we mean by World Christian. What are some of the
distinctively evident characteristics of being a World Christian in the
missionary kid community? Let me give you some examples.

Characteristics of the MK as World Christian

A characteristic of the overseas missionary child is a sense of
extended family that goes even beyond blood lines. You’ve experienced
it—Uncle Pete, Aunt Mary. It is representative of a third cultural context
of the Christian in an internationalizing world.

Another characteristic is the loyalty to Christian values, even above
social pragmatics. These are characteristics of the internationalizing
community of Christ that may very well, in this increasingly shrinking
world, become characteristic of the church in general in the twenty-first
century. One of my propositions is that the missionary kid of the nineties
will be the prototype of the Christian of the twenty-first century.

We’re coming to understand now that people don’t move out of
their nation, get educated, and then come back home again. Missionaries
haven’t quite come to grips with this. People who get higher levels of
education generally don’t “go home again” in the old-fashioned sense of
going back to their own community and their own people. They become
part of an internationalizing set of people.

Many of the people reading this article may have originally gone
into missions for a three- to five-year stint. However, now, even if they
were to leave missions, they would probably remain in some kind of
international community, in some kind of international work. This is a
very important transformation occurring in modern societies.

The Peace Corps veterans who were strongly in demand in the late
sixties and seventies have largely disappeared because of the de-emphasis
of later administrations on the Peace Corps. Therefore, the MK commun-
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ity once again may become the popular source for internationalists to take
responsibilities overseas.

There’s a vacuum in the world that can be filled by MKs who are
freed by their parents and by their communities to be whatever it is that
God wants them to be. More important, the World Christian as a cultural
model can be founded and grounded in Romans 12. First we see the
image there of the living sacrifice. But then we see the qualitative
descriptions: not egocentric; not ethnocentric; transformed, not
conformed; and committed to a body-life concept of community.

Could that be characteristic of the global Christian community in the
twenty-first century? I believe so. The problem is that missions are in
transformation. Mission strategies are changing. The nature of the mis-
sionary vocation is changing. A career missionary today does not get
buried in China at age forty-seven under great mounds of Chinese soil.
He gets buried at age forty-seven at a North American mission office
desk under mounds of paper.

The problem is that we see the cracks. We see the flaws. We're
aware that there are real problems in the missionary community today.
Let’s back off and look at the bigger picture. Sure there are problems.
Sure there are cracks and flaws; but God is in control. God is doing
God’s thing. It is our stubbornness that insists on being able to see every
step ahead of time. Again, that is a very Western value.

The sad fact is that most North American churches, mission-
supporting churches, are painfully monocultural. They need your help to
get out of that. Wow! What thirty thousand MKs could do to help
transform those churches!

Once upon a time a marvelously wise man who was culturally flex-
ible, who knew how to work in that second context and third context,
said these words, “Though I am free and belong to no man, I make
myself willingly a slave to everybody to win as many as possible. To the
Jews I became like a Jew to win the Jews. To those who were under the
law I became like one under the law. To those not having the law I
became one not having the law, so as to win them. To the weak I became
weak, to win the weak.” Here’s the ultimate statement of third context
flexibility: “I have become all things to all people, so that by all possible
means I might save some. I do this for the sake of the gospel, so that I
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may share in its blessings.” That’s what I mean by the MK as the
prototype of the twenty-first century Christian.

Would that we would integrate our Christianity in the whole of our
experience. Being a Christian is ultimately is cultural matter, not just an
other-worldly experience. We need to synchronize our families, our com-
munities, and our schools to this culture three, the context of Christian
internationalism.

Role of the Schools

Schools need to carefully articulate what it is that parents are and
who it is that parents are becoming. There is no excuse for any institution
allegedly serving missions to make things harder for missionaries or for
missions. I am weary of the stories of last minute teachers arriving in a
state of real shock within cultural enclaves, attempting to teach children
and projecting racist overtones. MKs deserve better. Missionaries must
demand better. And God’s name must be better served.

Faults in “Christian” Education
There are four faults in much that passes as Christian education that
Christian education should come to grips with.

Ethnocentrism is a kind of learning impairment. If you knew you
were doing something to kids that was making it harder for them to read,
you would do something about it. Ethnocentrism makes it harder for kids
to learn from the environments in which they live. It’s a learning
impairment. We ought to recognize it and put our heads together on it.

Fear of the unknown produces hostility and anger and a lot of other
nonproductive fruits that are hardly fruits of the Spirit. We need to help
people with fear.

Superiority syndrome is the notion that our way is the best way. It is
not the way of Christ. Helping children see how much better they are
than their fellows and their siblings is no way to encourage them. Most of
us as parents know that, but we turn around and do it in our communities.

Social distance and isolation. We can learn to accept culture as an
encounter, a walk of life, dynamic and changing; can learn and teach the
skills of learning culture; and can learn not to fret over whether or not I
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want my kid to marry a national. That’s a secondary question, and if it

becomes an obsession early in life, it guarantees negative outcomes. Based on a presentation given at ICMK Quito, January 1987.
Furthermore, it guarantees putting children into school environments that

are totally separated from the societies in which they’re living. The

Christian community needs to develop support structures that make real

the international nature of the community of Christ.

We need to relate acceptingly, in the spirit of the Gospel, to people
to whom we are ministering even though their ways seem culturally alien
from ours. Our good Lord was criticized for keeping company with
people of a culture that was unfitting in the eyes of the Pharisees. “You
hang around with these publicans and sinners and fallen women and all
the rest of the rabble.” And Jesus replied, “I have come for that
purpose.”

Do we need research in this field? Yes, I think we do. We need a
better understanding of our context, and a clearer understanding of
ourselves and of the dynamics that impact MKs because of who we are.
Do we need analysis? Yes, I think so, because to see more clearly is to be
better in touch with realities and better able to cope. Respect and
perspective are keys to Christian development.

Having said that, I am very much afraid that a preoccupation with
diagnostics and therapies can get us into a great deal of trouble. We need
to think bigger than the MK as our unit of analysis in the first place. We
need to look beyond our schools and our families. We need to look at the
whole nature of the Christian community in a given context and all that it
can be for the glory of God. Anxious parents, defensive schools, isolated
communities—these can be made over to the glory of God.

We are the people of hope. I Corinthians 13:13 is still there, and our
major strength lies in that word hope. It sits between faith and love. The
greatest of these is love. Indeed, in the genius of the gospel, that’s the
crux of it. But in the serving of communities of Christ, we must be
careful to keep the centerpiece, hope, in its place. Growing up as an MK
should always be approached by any of us—parents, professionals,
community members—in terms of its positive values, especially in light
of the needs of a world in which Christians with global interests,
concerns, and competencies will serve well their reigning Lord and
Master.



9.
Transitions and The TCK

Jean M. Larson

David Pollock' speaks about transition as a five-phase process. His
model, used here in the context of the Third-Culture Kid,” is useful in
much more varied applications. The transition process follows the same
progression whether an individual is leaving school, moving from job to
job or town to town, entering the military, starting retirement, or even for
those who are saying good-bye to a dying loved one. Pollock, who travels
internationally, has used the matrix with diverse audiences such as people
in missionary orientation and people coming out of the prison system.

Introduction

Life is constantly changing, and change precipitates transition. The
nomadic lifestyle of Third-Culture Kids (TCKs), with its cycles of
moving, necessitates many transitions. First, there is the move from home
country to the country of service. For some, because of parents’ work
assignments, there is moving from country to country. There can be mov-
ing from town to town within the country of service; there may also be a
boarding school or international school to attend, holding the possibility
of children moving away from home and far from parents. Then there is
home leave, uprooting the family from the country of service to spend
time recuperating in the home country. The cycle may then repeat itself.

Transition cycles for the TCK have two important overlays to
consider: high-frequency mobility and the transcultural experience. The
continuous challenge of changing cultures, with differing cues and rela-
tionships is coupled not only with their own mobility, but also with the
mobility of other cross-cultural sojourners—friends and acquaintances.
These people may be on a different cycle, but their lives have intersected
for a span of time. This high-frequency mobility produces a continual
need for readjustment in order to cope with its kaleidoscope of change.
The resulting lifestyle is extremely intense.

Missionary children’s (MKs’) successful adjustment to a new
situation has to do with four elements or cornerstones. First, parental
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relationships. Their parents’ world view and their relationship to each
other have a profound influence in the MK’s development and subse-
quent adjustments. Very important are the parents’ perception of God,
their relationship to the mission organization, their co-workers, the
culture in which they are working, and then to each other. This means
their style of showing affection, their problem-solving techniques, their
style of sharing responsibilities, and their use of leisure time. Parents are
charged with the responsibility to “train up a child in the way he should
20.” What takes place in the family sets the course for what will continue
to be.

Second is how the child perceives he or she is valued. Note that
whether or not the child actually is loved and valued is not the issue; the
working word here is “perceives.” Parents need to affirm their love for
the child and their value of him or her in such a positive way that the
child cannot fail to understand. The most obvious way is to simply
verbalize this—and often. Strengthen and confirm this spoken word by
spending unhurried time with the child; play with her, listen to him, and
allow them to voice opinions and help in decision-making about
transitions.

Next, the child needs to perceive what the parent(s) are doing as
something valuable. How the parents approach their life and work is a
model from which MKs will choose elements for their own lives. If
parents are perceived as doing meaningful work and contributing to
worthwhile things, the child can better understand the need for, and make
a better adjustment to, any given transition this work may necessitate.

And, finally, practical and persistent faith. Faith is not necessarily a
given for the child. A parent’s persistent faith provides a hopeful percep-
tion of life for the child, both in a general way and in particular
circumstances. Balance between a faith that “God will provide” and
“God enables us to help ourselves” encourages practical adjustment to
circumstances. Also, whether transition can be seen as something hopeful
is quite dependent on the parents’ approach.

Dr. John Powell’ indicates that MKs’ chances of successful
transition are heightened when family support, allowing the child to
“process” is also present. Processing involves the elements of talking,
feeling, thinking, sharing with others, understanding, and finding
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meaning in the change. Allow your MK to experience, express, and
process his or her feelings about any transition. If this goes well, then he
or she can move into the re-engagement stage and move on with that
period of life. If children are unable to come to terms with a change, any
later transition—particularly a move or a change in relationship, job, or
responsibility—may cause them to go through a similar pattern of
anxiety, fear, uncertainty, and loneliness again. It takes some people a
long time to learn to cope with change in an adequate way. On the
positive side, however, people who understand and accept change, and
have had the opportunity to process, have much less difficulty in their
subsequent moves and transitions.

People experiencing change undergo a five-phase transition
process.* Most people are unaware of these phases and one can certainly
go through any transition experience without being aware of the process,
but it is helpful to understand the dynamics. Understanding the phases,
along with their accompanying signs, changes, and expected behaviors,
can be helpful in preparing an individual or a family not only to cope
with their transitions but actually to flourish in the midst of them. Note
that each of the transition phases has a “time orientation” which
accompanies it. This is an indicator of mental activity on the part of
participants in transition—for example, engaged in and thinking of the
present or more oriented toward and thinking about the future. To further
help the reader understand the dynamics of transitions, a hypothetical
TCK family has been created, and brief illustrations show how their lives
are affected by each of the five phases in the process.

The Anthony Smith Family

Anthony and Milan Smith have been married for twenty years. For
the last thirteen years, they have been involved in mission work overseas.
They have two children: Sam, 16, a high school junior, and his thirteen-
year-old sister Sarah, in eighth grade. Their dog Shadow has been part of
the family for five years.
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Phase 1: Engagement

This is also sometimes called Involvement. Persons and families in
this stage are settled in, part of a group where they know and are known
by almost everyone. They know the routines, what to expect, and how to
act. They know the social cues. They belong to various groups: school,
church, work, and play. Information of a personal nature is often shared
or known. One also has access to each group’s “inside information.” This
may mean knowing a vocabulary of workable words (or language) useful
only in that setting. The time orientation for Engagement is the present;

people at this stage are psychologically present-oriented.

Adults in the engagement phase usually assume a position of
responsibility in a work setting. Children are also given responsibility for
tasks as they become able, whether putting out the hymnals for evening
devotions or setting the table every noon for the family. As they grow
older, it may mean cooking certain meals, coordinating something for
their class, taking part in sports, or becoming a class officer. Being part
of such a community of people gives a feeling of comfort, security, trust,
and responsiveness. The result is a strong sense of belonging and
commitment. This is what is meant by engagement; it is such a natural
occurrence that most people fail to think about it.

The Smith Family: Engagement

Anthony Smith is district missionary pastor in Africa. He visits
several towns, and routinely holds worship services in each, with
communion. He knows the names of most of the worshipers; they all
know him. Periodically he also visits a country market, holds a service,
and sells books. The country folk there know him by name as well, and
they look forward to this visit. He loves his work.

Milan sometimes accompanies Anthony. She has long since been
well settled into their wood-frame mission station home. She knows the
local market and stores well, can find what she needs, and is comfortable
asking for help when she doesn’t. Milan is well acquainted with her
neighbors; they enjoy sewing and drinking tea together. She belongs to a
book club in the nearby large city, where expatriate wives meet once a
month to discuss a book. Milan also belongs to her local Ladies’ Aid
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group, and is now comfortable enough in the language to take her turn
leading Bible Study. She helps with their fund-raisers, and helps to visit
the sick and the new mothers. Milan also has time for calling on and
receiving friends, inviting folks for meals, remembering birthdays,
writing home, and helping her two children with their school interests.
She feels settled in her routine. So do the children.

Sam and Sarah attend local schools. English is taught as a second
language, and they both engage in sports and recreation with friends in
the national language, which Sam learned at a young age and Sarah has
grown up with. Their friends are locals. They both do well in school and
like it. Sam is on the soccer team. He and his friends ride bike freely
around town, and play ball in the fields. They fish in the nearby lake.

Sarah spends most days with her friend, Rajelima. They run between
their two homes, helping mothers in the kitchen, making treats, working
together on homework, thinking about the Fall Mountain Race, and gig-
gling about boys. Both Sam and Sarah look forward to their family’s
annual vacation in the mountains, where they camp. Shadow romps
around the fenced yard or sleeps, and sometimes goes fishing with the
boys. He doesn’t bark much, as he recognizes everyone in the neighbor-
hood. In this stage, the Smith family feels accepted, secure, confirmed.
They are involved or engaged.

Phase II: Leaving

The second phase often begins as soon as one is aware of an upcom-
ing change, or when a big move is known much ahead of time, say, six
months prior to actually leaving. If phase one is engagement, then phase
two is really the disengagement. It is characterized by a loosening of ties,
distancing from people, and disengagement from responsibilities. There-
fore, it affects not only the person making the transition or change, but
also those who will be left behind.

It is a time of farewells and closure, with feelings of excitement and
anticipation, but also sadness, rejection, and denial. The time orientation
for participants at this stage is not so much in the present, but in the
future, and it is temporary. A note should be made here that in
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evacuations this phase is eradicated, and often becomes an issue at a later
date.

The Smith Family: Leaving

Anthony Smith received word last week of a re-assignment to the
Seminary on the coast, where he will teach. He is delighted at the new
opportunity and is looking forward to the challenge. As he goes into the
country, he feels sadness that he will no longer be ministering to these
people. However, he decides to ask the catechist to preach and lead
worship in two of his towns. He feels less inclined to linger at the market
and less eager to do favors. The people wonder why.

Milan is happy for her husband Anthony, but is sad to leave her
friends and the people at church. It is difficult to tell them she’ll be
leaving. When she does, she notices that they don’t invite her to help
them plan the next fund-raising event, and some of them seem cool in
their relationship now. She will especially miss the expatriate wives’
book club. They hold a surprise going away party for her. Milan is busy
thinking about sorting and packing, wondering what they will do with
Shadow, what to do with excess furniture, and whether she should have a
sale.

Sam and Sarah learn of their father’s re-assignment. The first reac-
tions are those of denial and sadness, “Oh, no! Not on the coast!” “I
won’t be here for my senior year! I’'ll not be on the soccer team!” “T’ll
have to leave my friend, Rajelima! Where will we be going to school?
We won’t be here for the Fall Mountain Race!” Notice how Sam and
Sarah try to deny their leaving, yet at the same time look to their future,
seeing what that would mean for them and their lives.

Once one learns of an upcoming change, one’s mind more and more
focuses on what that will mean for the future in terms of living, working,
schooling, making friends, shopping, cooking, recreation, sports and
politics. And as one ponders a future change (whether a two-week
vacation, having a baby, or moving to a different town or country), one
begins to make tentative plans: what to pack, what to give away, buying
necessities, making little notes about people or services to notify. As
people begin to engage in this process of “future thinking,” they begin to
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disengage or pull away from the present tasks and community of people.
Likewise, their friends and colleagues began to disengage from them as
well. Emotional disengagement usually precedes actual physical leaving.

Sam finds he is less interested in finishing his school yearbook, and
is sometimes left out when the boys ride their bikes to fish. Sarah and
Rajelima continue to spend time together, but now begin to find little
irritating things about one another, a phenomenon that often happens at
this stage. Even Shadow notices the changes in family routine and be-
comes less passive. He barks more now.

“RAFT” Technique for Good-byes

At this stage, every effort should be made to assist personnel to
properly relinquish their roles and responsibilities, reconcile all inter-
personal conflicts, express proper farewells to people and places, reaffirm
relationships, and develop realistic and positive expectations for the new
assignment. David Pollock’s R-A-F-T technique, a useful tool in making
satisfactory good-byes, and often presented by him and others in seminars
on transition, facilitates remembering what needs attention:

R is for Reconciliation. People have a need to try to make peace
with others. Ask others for forgiveness for anything they may hold
against you, whether you are aware of anything or not. Christians have
some instructions on this subject from Jesus, in Matthew 5:23ff. It is easy
to feel relief if one is leaving a bad situation or unfriendly neighbors.
However, if one leaves without trying to make some peace, that memory
persists as a burden, sometimes called an “invisible backpack.” This
contributes to a less-than-totally-satisfactory closure to their leave-taking
experience. People need good closures in order to make good entrances
into the next set of experiences. This seems to be of vital importance to
people who are dying. Sometimes they hold off dying, waiting for an
estranged child to appear, in order to make some amends. It helps to
create a peaceful conclusion to this phase.

A is for Affirmation. 1t’s telling people what they mean to you and
thanking them. This can be done either in writing or in person. People
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respond very positively to being thanked, often thanking you for thanking
them! It serves to put smiles on faces and leaves everyone feeling better.
While Pollock’s Transition Seminar was originally developed for people
making the large transition of crossing cultures and countries, such as
missionary families, his R-A-F-T technique is also a helpful tool for
anyone making various good-byes during their lifetime.

F is for Farewells. Remember not only to say good-bye to people,
but to places, pets, and possessions. Make good-byes to pets special; be
certain to assure young children that they—the children—will accompany
you to the new destination. In a child’s mind, a pet is part of the family,
and if one leaves a pet behind or gives it away, the young child may feel
uneasy about who in the family will be next. Verbalizing what will take
place will allay many fears. Make time for visiting special places one last
time. Parents should be alerted to allow children to make some decisions
about what possessions are special to them, in order to take along at least
some of those. Take photos of people, places, pets, and possessions.
Allow for spontaneous “fun breaks” as a stress reliever for the whole
family. A safe rule of thumb at this time: when things get hectic, spend
more time, not less, in face-to-face activities with children. Give extra
hugs. All this will pay off in the long run.

T is for Think ahead. Rehearsal for change is an important prepar-
atory step. Think about, and perhaps even make lists of your expectations
of the future. Express excitement over anticipated pleasures.
Acknowledge grief and sadness in leaving. A list of things you will miss,
or discussing these with the family, allows you to grieve the losses along
with looking forward to new things to be gained. Use role play instead of
talk with small children.

Phase II1: Transition

“Transition begins at the point of physically leaving and ends when
you ‘unpack your mind,”” according to Pollock.® Generally characterized
by chaos, the heart of transition usually contains grief from losses, lack of
structure both in schedule and task expectations, exaggeration of prob-
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lems, ambiguity, and lack of status. Comfort and stability can be
provided through clear communication of expectations, expression of
questions and fears, and maintenance of rituals and practices. Arrival in
the new situation should be planned to assure a positive and secure initial
period with understanding people. Time orientation in the midst of
transition is heavily leaning toward the future. Persons involved in the
transition now think of and long for the future, when things will once
again be back to normal for them.

The Smith Family: Transition

The Smith family is experiencing their last week in their old place,
and they are nearly ready to leave. Each family member is sad to leave
friends and known routines, but looks forward to the move. Those who
drop by for a last farewell, even the dear friends, have almost begun to
feel like an annoyance. The usual routines have stopped for all of the
Smiths now. Each has begun to feel like the proverbial “duck out of
water.” Others around them continue on with their daily lives; their own
lives are upset and upsetting because it is hard to find clothes and other
needed items in their packed boxes. The parents have done a good job in
allowing their children to express sadness, and have listened to their fears
about what the future holds as well as sharing some of their own. Sarah is
having dreams in which she is missing arms or a leg, and Milan assures
her that dreams of loss often happen to people in transition. One of the
saddest things for the family is that they have to leave Shadow behind
because of uncertainty about keeping him where they are going. They’ll
live in an apartment which they will locate after their arrival on the coast.

Meanwhile, the seminary has temporary housing for them. Anthony
knows that he will have to use a different dialect of the language he’s
been using in the country, and that will be an adjustment. He’s also
realizing he knows “country things” which will be of no use in the city.
He is aware of this because he still remembers hearing about “special
knowledge without use” in an orientation seminar as they were getting
ready to leave the United States the first time.

Anthony also knows that they can expect any smaller problems to be
exaggerated as they enter this phase of transition. He knows, too, that
their sadness is proof they have made good friends and attachments (and
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can do it again). He remembers hearing about emotional instability at this
stage; therefore, he and Milan don’t get upset with Sam’s outbursts and
Sarah’s complaints of minor stomachaches. They all are feeling a little
emotional at this point. They each struggle with fears and apprehension
regarding what is still unknown about their future, as well as the sadness
of good-byes, loss of routine, and the disorientation of not being able to
find their things. And now, they just want to “get on with it,” knowing
departure is inevitable.

Phase 1V: Entering

The shaky first steps of settling into a new situation require the use
of observation and learning skills. Most TCKs are good observers, and
have an advantage in that they can sit back and watch before taking risks
with the new behaviors which new situations sometimes demand: new
customs, new cues and responses. Youth and adults alike feel vulnerable,
uncertain and marginal at this point.

A catchy motto for this phase could be “Get mentoring for
entering.” With all the changes required, everyone in this phase needs a
trustworthy, positive mentor who can answer questions, give advice, and
appropriately intervene—a guide to interpret others’ behavior signals,
and to help prevent errors made in response. This is especially important
when crossing or mixing cultures. The time orientation for this step has
now switched back to the present, as each participant puts attention to the
task of adjustment. This entering phase normally takes going through a
normal life cycle of a year. After that, it usually needs at least six more
months for each individual family member to integrate and feel
comfortable in their new situation.

The Smith Family: Entering

Anthony and Milan Smith realize it will take much hard work to
establish new friendships, both for themselves and for the children. They
have been through this before, when they first arrived in this new
country. Anthony remembered someone saying that when entering a new
situation, one needs a good mentor because of the uncertainty of your
position. Prior to moving, he and Milan made inquiries about possible
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mentors for Sam and Sarah, as well as educational opportunities for the
children.

The parents know that their family, as the newcomers, will need to
take the initiative in finding friends by being outgoing and friendly. The
family is, however, feeling much the way they did in the leaving phase.
As they were preparing to leave, friends and colleagues began excluding
them because they would no longer be part of things in the future. Now,
in the midst of “entering,” they again experience feelings of being
excluded. This is normal when people are not yet sufficiently acquainted
with their new situation to be fully integrated into it.

Most people in this phase hope for others to rush up and be genuine-
ly welcoming, and sometimes this happens in real life. People who are
totally engaged in their own lives and activities usually are not actively
looking for new friends. Milan and Anthony have been forewarned
about the exceptions.

They may be either “renegade” types or “loners.” These renegades
are actually still looking for friends. They are people who have been
present long enough to be part of the establishment, but who are not
completely integrated into the established group and activities. They are
still on the periphery because their behavior is not totally acceptable or
conforming to the established community. Sam and Sarah’s parents have
explained this to them, and the children are old enough to understand
they are vulnerable at this point and need to be alert so as not be taken in
by undesirable friends. Missionary children, by virtue of having grown
up in an environment of trusted people, especially need to be forewarned
regarding this phenomenon!

The whole Smith family is very fortunate because there is a
European family at the Seminary who has been recommended to them,
and they have made contact. The Europeans have a son the same age as
Sam, and two daughters, one a year older than Sarah and the other two
years younger. They speak English as a second language. The children
will all attend the same international school, and the European kids will
help to introduce the Smith children to appropriate friends.

Sam can try out for the soccer team and is hopeful he will be
accepted. Sarah is looking forward to meeting the two girls. The
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European woman will take Milan to the seminary wives’ group and
introduce her. The European man will befriend Anthony and show him
around the Seminary and make introductions. The Smith’s “entering”
phase now seems very hopeful. They all have people “mentoring for
entering.”

Phase V: Re-Engagement

Re-engagement in a position of belonging and involvement is a
conscious choice, characterized by a willingness to accept people and
situations as they are, to participate in new relationships, and a commit-
ment to serve in the new setting. It is also most helpful—a turning
point—to recognize that it is not disloyal to one’s former circumstance to
enjoy one’s present situation. Finding a support group of people who
have shared the transition experience can be a stabilizing factor at this
point.

The Smith Family: Re-Engagement

The Smith family is now feeling settled. While still grieving the loss
of some former friendships, and certainly missing their dog, Shadow,
they have found the Europeans to be great friends. Also, each family
member has found other new friends within their various groups. They
are involved, and committed to their responsibilities. They feel intimate,
secure, and affirmed. Once again, they have “status”: they know personal
information about others and personal information is known about them.
They know where they “fit” within their groups of friends and acquain-
tances. Their behavior is conforming to the group, and they once again
have both the time and energy to have concern for others.

At this point people in transition are free to be asked, and to volun-
teer their time and energy. The time orientation for this fifth stage of
transition continues to be the present, but now it takes on a permanent
nature, which will last until the next significant change for the partici-
pants. Then this fifth phase becomes phase one of the new transition
cycle.
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Conclusion

To briefly re-cap the five-phase guide to the dynamics of transition:
Engagement 1is first, and people feel very much settled; then there is
Leaving, accompanied by an unsettled feeling, a “leaning away” and
good-byes. The actual Transition is next, and is best described by one
word: chaos. There is a lot of anxiety and lack of status and structure at
this point. But shortly thereafter comes the Entering, with its resettling
(and its search for mentors). Once the entering phase is accomplished,
however long it takes, there is Re-Engagement, where one feels settled
once again, with status, intimacy, and commitment.

These are the five phases of the transition experience, a predictable
and very normal process. Being aware of the dynamics provides one with
preparedness training for facing change —“forewarned is forearmed.”
This is an excellent working model. Its five stages provide a framework
into which most of life’s transitions fit. It is also a useful tool for under-
standing our own and others’ behavior during change, and therefore is
helpful in honing skills to navigate the transitions we all continue to
experience throughout life.

Notes
1. David C. Pollock, Executive Director, Interaction, Inc.,
Houghton, New York.

2. Term coined by Dr. Ruth Hill Useem, Professor Emeritus,
Sociology, Michigan State University. Definition by David Pollock: A
Third-Culture Kid (TCK) is an individual who spends a significant part
of his or her developmental years in a culture other than his or her
parents’ passport culture, and develops a sense of relationship to all of
the cultures, while not having full ownership in any. Elements from each
culture are incorporated into his or her life experience, but the sense of
belonging is in relationship to others of similar experience. This group of
similar-experience people is referred to as the “third culture” of TCKs.
Used in Mr. Pollock’s seminars.

3. John Powell, Professor Emeritus, Psychology and Counseling,
Michigan State University. Presentation at ICMK Quito, January 1987.
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4. David C. Pollock, Interaction, Inc., Houghton, New York. Five-
Phase Transition Dynamics. From his seminars; used by permission.

5. David C. Pollock, “Exit Right, Enter Right,” World Report, April
1991. RAFT Technique used by author’s permission.

6. David C. Pollock, personal communication.



10.
Preparing Children for Missionary Life

Sandra D. Wright with Paul E. Nelson

When a couple makes the decision to pursue cross-cultural ministry,
every member of the family is affected, usually for a lifetime. For that
reason, overseas preparation must address the unique challenges faced by
each family member as well as the whole family unit. Hardly anyone
would disagree with that lofty ideal. But how does one translate that
ideal into a coherent program that addresses the complex interpersonal
and intercultural issues in age-appropriate and relevant ways?

Including children in a candidate orientation program presents some
problems. Thus, many mission agencies continue to focus their pre-field
training efforts on adult candidates and relegate the children to caring
people who can keep them occupied. Some missions make few
exceptions to their policy of requiring parents to leave their children with
relatives or friends while they attend the candidate orientation program.
Other missions have children accompany their parents but make
inadequate provision for their needs, thus finding it almost impossible to
keep parents engaged. If these policies are going to change, mission
administrators need to see viable family orientation programs in operation
that are really making a difference.

The challenge of effective pre-field preparation for families lies not
in recognizing the importance of preparation for children, but in finding
ways to implement a viable program. The process of meeting that chal-
lenge can begin with an examination of some commonly held
assumptions about missions, MKs, and missionary families.

It is assumed that “missionary” is a role filled by an adult. Children
accompany their missionary parents to the field. They may even be
included as integral members of the missions community, but they are the
primary concern of their parents rather than the agency. Most mission
agencies organize themselves around the assumption that they are made
up of adult missionaries with dependent children who need to be cared
for and educated, but they are incidental to the “real work.”

In reality, missionary families function best in the unique role of
reflecting God’s glory in a new culture when they function as
“ministering units.”

85

86 RAISING RESILIENT MKS

The relationship between family and the mission of the church is so
intimate that each is enhanced by the other. Reflecting the Gospel’s
power to transform people and to bring purposeful unity, the missionary
family is an important part of the witness of the Word. Incarnation of
Christ into family is central in the work and witness of the missionary.
The Gospel is evident in the family’s redemptive responses to its own
weaknesses and failures.

The unity for which our Lord prayed in John 17 begins in the
missionary family and then works its way outward through the rest of the
family’s ministry. (Sojourners, Rowan and Rowan, Associates of
Urbanus, 1990)

This vision elevates each member of the family to a central focus in
the communication of the Gospel. In this context, children are more than
dependents, or even elements in the team’s strategy to build relationships
in the community. They are integral to fulfilling the ministry to which
God has called their family. That fact alone warrants giving each person
in a family the best preparation possible for the crucial role they will fill.

Another common assumption is that “kids will adjust,” especially
when they are younger. “We don’t need to take on responsibility for
something that will happen naturally.” Why is that believed so readily?
From infancy a child is in a continual mode of learning—Iearning to
walk, talk, identify people and things, learning right from wrong.
Adjustment for a child is a constant. Since they are continually learning,
“kids do adjust.” But, even a cursory understanding of early childhood
development should cause us to question the cost and lifelong impact of
the trial-and-error approach to the complexities of cross-cultural
adjustment.

The experience of moving and learning to live in another culture
greatly increases the amount of learning and stress that a child must go
through. Helping children as well as parents develop ways to talk about
their fears, their losses, their strategies for handling change, their trust in
God, and dozens of other issues will contribute significantly to the
overall effectiveness of that “ministering unit.” Sending organizations
need to help every member of the family anticipate what they will
experience in their new setting so they can align their expectations with
reality.



Preparing Children for Missionary Life

Life’s experiences are like a tapestry of interwoven threads. As one
considers helping children prepare for radical change, it must be under-
stood that the affective rather than the cognitive domain is in focus.
These feelings, perspectives, and expectations are interwoven with each
other and with concrete experiences creating a differing pattern for each
member of the family. With children, the affective issues are not often
considered until they hit a “snag” and there is a crisis. Preparation for
each child will strengthen the “threads” and tighten the “weave” for the
whole family. With the right kind of preparation, children can go
through the upheaval of moving to and living in another country with
fewer “snags” and actually grow in positive ways through the experience.

Personal Identity

There are three essential areas in which the threads of pre-field
preparation may be interwoven: personal identity, the transition process,
and unrealistic expectations. As children grow in self-understanding,
they are better able accept differences, develop relationships, respond to
change, learn effectively, and grow through the experiences of living
interculturally. Each child’s unique development must be considered in
the training process. Missionary children begin to understand their
personal identity as they gain experience with the following issues:

¢ Understanding one’s strengths and challenges: these affect the
way a child relates to others and learns new things

¢ Understanding the way one learns best: knowing this can enable
to plan ways they will learn about the new culture and language
and choose from differing educational options

e Understanding what is personally important: some values will
change and some will not change as a family enters a new
culture

¢ Understanding how to respond to differences in others (outward
appearance, way of doing things): it is important to approach
differences with openness, a desire to learn, and an attitude of
loving acceptance

¢ Understanding feelings: “How do I feel about going overseas?
Both good and bad, at the same time?”’

¢ Understanding how to enter another culture
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Transition Process

The second essential area to address in preparation for cross-cultural
ministry is an understanding of the transition process. Each person will
progress through the predictable stages of transition. Reactions to each
stage will often differ for each family member. An understanding of
where they are and the characteristics of each stage can help a child feel
more secure and remain open to learning throughout the process.

As children respond to the various elements of change, it is helpful
to look at some biblical examples of those who moved and lived in other
cultures. Jesus, Abraham, Moses, Joseph, Jonah, Ruth, Esther, Paul, and
others provide familiar models for children. Issues to be addressed
through the transition process are:

¢ Understanding the stages of change and assessing where one is
in this process

e Learning about what makes up culture
¢ Developing strategies for dealing with cultural differences
e Exploring ways people learn in a new culture

* Anticipating ways one might handle frustration and stress that
are magnified through cultural change

¢ Knowing how to say “good-byes” and “hellos”

e Recognizing the “unchangables” in the transition—the constants
in the chaos

Expectations

The third essential area is an objective evaluation of one’s
expectations. What does each child expect of this new world to which
he or she is going? Knowing and modifying expectations ahead of time
can lessen fears, motivate learning, and develop inner flexibility. Inner
expectations are usually based on five things: (1) past experience, (2)
current knowledge, (3) personal values, (4) needs and (5) desires. These
are filtered through the affective screen of one’s world view. It is fairly
simple to filter concrete information regarding past experiences and cur-
rent knowledge. However, helping children assess their inner expec-
tations and helping them talk about what they are anticipating requires
sensitivity. One must ask open, yet directive questions that can help the
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child and parents identify what the expectations are and where they come
from.

Once identified, a child should be helped to modify unrealistic
expectations. One way to begin this change process is to work toward
creating an environment in which children can hold their expectations
lightly and be encouraged to remain flexible. In a safe environment like
this, expectations can be modified as new information is gained. Listen-
ing to the “why’s” of a child’s expectation is critical in this process.
Expectations that are unexamined and held tightly will often result in
frustration and may lead to anger, resentment, and bitterness. “Hope
(expectations) deferred makes the heart sick, but a longing fulfilled is a
tree of life” (Prov 13:12). Children, even at an early age, can be helped
to express and reshape their expectations.

The second element in helping children deal with unrealistic expec-
tations is to learn specific information. For example, a child may have
certain expectations about what school will be like. Based on past exper-
ience, he or she may expect to be in a class with children all the same
age. If one schooling option is a small school in which there are several
grades in a classroom, the child could visit that type of school here. This
experience would help to mold a more realistic expectation.

Interconnected with each of these issues are the cross-threads of
relationships and cultural understanding. Here is where the affective
issues interact with life’s experiences, where choices are made, where
inner character is revealed, and where “snags” occur. When children are
asked what their greatest concern is about moving overseas, the over-
whelming response is “friends.” Relationships with God, family, and
friends are crucial for a child who is learning to live in a new culture and
with a new language.

It is important to assess a child’s expectations of God throughout
this new adventure. Parents and teachers can be encouraged to ask ques-
tions that will help the child talk about his perspective on God’s role in
their transition. Children should also identify their expectations of them-
selves as they go through radical changes. Inner expectations have a
great deal to do with the critical element of any relationship, frust.

In addition to these core pre-field issues, there are concepts that
need to be addressed by each person at a level of abstraction appropriate
to his or her developmental level. For example, an issue with which
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everyone must deal is handling difference. A general objective might be
to help people understand and respond positively to difference. The age-
appropriate levels of understanding might be divided as follows:

Level 1: Discovering differences in the way people look (color of
skin, clothing), ages 2-3.

Level 2: Developing acceptance and a positive attitude toward
differences in appearance, language, and actions; ages 4-6.

Level 3: Identifying thought processes and value differences; ages
7-12.

Level 4: Understanding world view and problem-solving differ-
ences and how they are reflected in one’s actions; feens.

The difficulty in establishing objectives in affective areas is that the
outcomes are somewhat abstract. How do you test the extent of an
attitude change or a broadened world view? Nevertheless, it is essential
that affective issues be addressed in a pre-field training experience. The
true test of the results will come months or years later when the child has
demonstrated real growth through the transition and is thriving in the
overseas community.

Designing a Program to Prepare Children

Effective programs for preparing children for cross-cultural life
grow out of the same objectives as those developed for adults. The key
issues of effective ministry and how individuals relate to cultural change
and relationships are relevant for every member of the family. With
these objectives, age-appropriate experiential learning activities can be
developed and implemented with insight and purpose.

Children will remember best what they have experienced, not just
what they have seen or heard. Since most of the issues lie within the
experience-based affective domain, they are more easily taught through
interactive experiences. When well designed, these learning activities
can give a concrete framework for abstract concepts.

For example, when teaching about building and breaking trust in
relationships, an approach that may be used is building a structure block
by block (Jenga or Don’t Break the Ice games). Each block represents
something that builds a relationship such as kindness, sharing, honesty,
and accepting another’s ideas. When one block at a time is taken out
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(telling a lie, cutting words) the structure is weakened until eventually the
“trust” is broken. Additional concepts may be taught by modifying this
activity. Just as the threads of vital issues are interwoven throughout a
person’s life, multiple themes and objectives are interwoven and may be
covered in a single learning activity.

Prescriptive teaching keeps the child’s needs, development, person-
ality, strengths, and challenges continually in focus. This perspective
prepares teachers to adjust instruction to fit the student. It also gives
flexibility for responding to teachable moments. In one program, a
situation required the planned lessons to be set aside in order to deal with
some interpersonal conflict. How appropriate, following a morning
activity focused on trust building! The lesson for resolving conflicts was
to be two days later. Instead the teacher and students were able to turn
the potentially disruptive situation into a teachable moment.

“Stepping-stone” experiences can be set up to assist children in
making the necessary gradual adjustments. Experiences such as hearing
another language, figuring out the use or significance of artifacts from
another country, or eating something never tried are all good examples.
In a positive, emotionally safe environment, children are able to
overcome some of their fears of the unknown, deal with conflicting
feelings, practice culture learning strategies, and develop new mental
“pockets” in which to put future cross-cultural learning.

One “stepping-stone” experience that has been used successfully is
to take the children in the language learning program to a Chinese
restaurant where one of the waiters speaks Cantonese or Mandarin. The
children are given a few key phrases like “How do you say ...?” in the
language, and strategies for asking questions. They are encouraged to
order something they have never tasted before. This has proven to be one
of the most feared, but also most positive, learning experiences.

Small “stepping-stones” are provided by debriefing children in short
segments throughout the activity. It is helpful to put a short “insight
phrase” such as “Laugh and Learn” (used when afraid of being embar-
rassed in trying something new) with key lessons which the children can
quickly pull from memory when entering similar experiences.

The intercultural and missionary experience of a teacher adds valu-
able depth to this type of program, as children learn from the teacher’s
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experience. Cultural flavor of the experiential activities can be based on
the teacher’s background.

In a program with other children also preparing to go overseas, a
great value is added by the interaction among them. Children learn from
each other. Many of the relationship concepts can also be put into
practice in living situations.

Family Preparation

Many missionary parents ask, “What can I do to help my children
prepare for our move?” Preparation for children is a process just as it is
for adults. It cannot be completed, and certainly not guaranteed, in a
single program. The sessions provide a foundation for learning on which
other things can be built. Preparation of the family begins in the initial
decision to serve God as a missionary family and continues through life’s
experiences on and off the field.

Parents should realize that even before the final decision is made to
move into another cultural setting, they have begun the preparation
process for both themselves and their children. From that point on every
part of their life is focused toward some phase of the preparation process.

Open communication with children plays a critical part in the way a
family moves through this process together. Each member of the family
has a vital part to play in a successful transition. Children often express
valuable insight on what is happening if parents will take the time to
draw them out. They also have the rich treasure of simple faith that
moves mountains. From parents, children can learn how to deal with their
own feelings as they go through the processes of leaving and transition.

Along with open communication, families need to encourage an
openness to appropriate expressions of feelings. Children experience the
same paradox of negative and positive feelings as adults—excited about
going, sad about leaving. In their concrete world of right or wrong, it’s
often difficult for children to understand how both can exist side by side
and that it’s OK. Parents can use each event as a learning opportunity.
The experiences of life set the stage for some of the best lessons. One
young girl was getting very frustrated with another in the close living
situation of a training program. The parents could have told the girls to
stay away from each other, but instead they were able to use their
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conflicts to teach them how to work through frustrations and personality
differences in a close missionary community.

Preparation of the family also needs to have a structured element so
that parents can target a full range of relevant issues. Ideally, you could
plan to have a family night each week to which everyone is committed.
Using the same process of developing objectives and creating
experiential activities as explained above, parents can design a
preparation plan for the family. Families that prepare together are better
able to serve together because they have a common set of experiences
and language to build mutual understanding during transitional stress.

Regardless of the idealized vision often cited, few families will be
strengthened by living in a different culture. If the members of a family
have not developed healthy relationships and reasonable ways to resolve
conflicts in their home culture, it is unrealistic to expect those behaviors
to emerge in the stressful context of an unfamiliar environment and even
more complex relationships.

Comprehensive pre-field preparation must address the relationships
and patterns of interaction a family usually follows. If the relationships
are generally balanced and mutually affirming, each member of the
family can be given resources and encouragement to continue meeting
each other’s needs and remain healthy in their new setting. If their
relationships with one another are potentially detrimental to the growth of
the family and they appear to have few viable strategies for coping with
new stresses, it is critical that they be given resources and encouragement
to establish new patterns before they leave for the field.

Summary

The life-changing decision to serve Christ in a cross-cultural
ministry greatly impacts every member of the family. Children and
adults both need to be prepared in critical affective as well as cognitive
areas. Personal identity, the transition process, and expectations are the
main elements. Through a well designed program that includes the
entire family, parents as well as children will gain a heightened
awareness of the issues each person is facing.  This can provide the
foundation needed to help guide each person as they are transplanted into
a new culture. The family can be bonded through a unified strategy for
living with the complexities of this new life. The open communication
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and new insights that are inherent in carefully planned pre-field family
activities can provide the foundation for the skills and attitudes for a
resilient Christian family.



11.
Adventurer, Observer, Member: Helping
MKs Appreciate Local Culture

Sally Jane Norton

Nine missionary kids sat around the breakfast table; all were
elementary age. I asked, “What do your parents do to help you like
Filipinos and being in the Philippines?” Without hesitation one after the
other responded.

“We go interesting places like the beach and the mountains.”
“I go to Philippine school.”

“We eat Filipino food.”

“We speak Tagalog.”

“We speak Tagalog, Bicol, and English!”

“We go to Sunday school. Even though I don’t speak Tagalog, the
children are friendly and they speak enough English. I have friends at
church.”

“My friends live near my house. We play together.”

As quickly as they started they were gone. Breakfast consumed.
Off to play.

How very simple: go places, eat local food, play, study, share the
routines of life with those around you.

Our Family Experience

My mind flashed back to my own experience in helping my children
enter Philippine culture. After two weeks’ residence in the country we
went on a field trip to another island and got stranded for extra days due
to a typhoon and canceled airplane flights. I was a basket case. I hadn’t
known what to expect and found the pastor’s home quite primitive.

Kerosene lamps and mosquito nets scared my two pre-school sons.
By the third day, I did better with dipper baths, rice at all meals, and the
staring eyes of neighbors. We all began to relax. At dinner time, my
four-year-old came running, “Mommy, Mommy, we’re going to have a
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cookout!” Suddenly Philippine life started to make sense in terms my
son understood.

Member: A Bi-Cultural Son

A few years later that same son thrilled American friends with tales
of life in the barrio where he skinny-dipped in the river, ate roast dog,
and hunted birds with a slingshot. He attended local school, learned the
language within our first year, and shared his toys with all the neighbors.

As parents we had our challenges. Sometimes he would pit one
culture against the other. One day, his father questioned him about
something he had done. Smartly, he replied, “Shall I answer as an Amer-
ican or a Filipino?” Wisely, his father said, “As a Christian.” Trips to
the city and time with American children were essential. At conference
events he learned American games and how to follow Western directions.

As a family we read many children’s books, especially the classics.
Because he was so submerged in Philippine culture, we had to work to
keep the bridge to American culture open. We anticipated schooling in
the future at the missionary children’s school, so consulted with them
annually concerning our son’s social and academic progress. They
became aware of the student they would be getting and we learned about
our son’s needs. We became a team working together for the future.

My first child is my bi-cultural son. As an adult he still speaks the
language, has an affinity with the Filipino people, and can move in and
out of the culture at will.

Observer: A Third-Culture Kid

My other son has a different story. He took his first walking steps
on that early field trip. The Philippines was home. Although as a
pre-schooler he spoke the language, home service in America at the age
of five banished it from his mind. For first grade he went away to
boarding school and came home on weekends. Life revolved around
school and dorm friends. In elementary school national language classes
and Sunday school at home with local children, he had impeccable
pronunciation but the language never became his own. He understood
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but chose not to use it. He always seemed to be a spectator. He
understood what was going on but chose not to participate. He is my
“third-culture kid” child. His greatest affinity is with others who are
from one place, raised in another but part of neither. He knows how to
move and live in the Philippines. He now lives in the United States
without distress or discomfort. His best friends are other missionary kids
or immigrants to America.

In contrast to his brother’s barrio tales, his stories are of dorm
adventures, the hammock strung high in the sampalok tree, and exploring
the caves of Corrigador. Same family, same culture and language expo-
sure, different personality, different timing.

In working with children to facilitate their adjustment and partic-
ipation in a culture, it is important to allow for individual differences.
My family illustrates two different ways to culturally connect: bi-
culturally and as a third-culture person. What are some other options for
cultural relationships?

Adventurer: Skilled at Entering

Adventurer, sampler, or spectator are other descriptive terms. The
adventurer is someone who tastes or samples aspects of a culture. He
doesn’t really enter or become a participant but rather tries out various
cultural experiences. Families that move frequently from one culture to
another may identify with this description. They learn how to eat the
food, how to make the bed, how to ride the local transportation, and how
to speak a few phrases. They become skilled at entering a new place.
They know where to go, what questions to ask, how to unlock cultural
experiences. They, too, appreciate the life and peoples of a country. For
any number of reasons, they do not stay more than a few years and then
move on. An adventurer may use the culture for stimulating experiences
but without settling into local life. A spectator watches from outside but
doesn’t enter.

So what can parents, teachers, schools, and house parents do in the
country of service to enhance the MKs’ appreciation of and connection
with the local culture?
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Suggestions for Parents

The age of entrance to a culture makes a difference. In the
pre-school years, the parent’s security in the culture is paramount to
enabling the children to enter. If the family can be learners together,
likes and dislikes, joys and fears, can be safely expressed and explored.
Some things don’t taste good the first time. In the safety of the family
dinner table new tastes can be developed.

Freedom to use the language and try out phrases increases cultural
comfort. Outside the home criticism may be harsh when language is
misused. Home can be a safe haven for using one’s mother tongue and
for experimentation with the new language. Remember to keep
expectations reasonable. And remember children can be cruel. Avoid
pushing your children beyond their comfort level. Lead them into new
experiences. Increase their comfort level by going along and showing
them how to participate.

Suggestions for Teachers

Once children are school age the role of parents changes. Teachers
and peers spend more time with the child and they exert influence for
good and bad. Teachers have a wonderful opportunity to open and ex-
pand a child’s world and experiences in the culture. Field trips to
historical sites, cultural displays, and museums require only organi-
zational skills and logistical arrangements. By developing an activity
page for part of the day, student interest and involvement can be sus-
tained.

Teachers should explore the site prior to the trip. By learning the
limitations of the location and meeting local tour guides, teachers can
develop realistic student expectations and prepare learning activities.
Often the greatest challenge is learning the calendar of cultural events.
Sometimes daily newspapers have cultural or entertainment sections.
Another source to explore is the Department of Tourism or the Ministry
of Cultural Affairs. Embassy publications may include notices of special
local events.

Another way to connect a class to the culture is through parents of
the students. Learn about the diverse ministries and take time to visit
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when possible. As knowledge grows one may capture your interest and
serve as a tool for giving the class a cultural experience. Involve the
parents in the planning and focus clearly on the objective of the
experience.

Most cultures have formal programs of education. As a teacher,
doors open for interaction with teachers in the host culture. Establish
relationships that could lay the foundation for a cultural exchange. In the
Philippines most public school classes are double the size of the MK
school class. In working out an exchange fifteen Filipino students were
selected to spend the day at the missionary school. Each MK student had
a Filipino student assigned to them. They spent the day together in all
the normal school routines and experiences.

Preparation before the experience included talking about how the
MK school might be different and what help the Filipino child might
need to be able to understand and do things our way. In return the fifteen
children from the MK school spent a day at the Filipino school. This
program was done on the elementary level by a single class, not the
whole school.

A different kind of exchange has worked effectively at the middle
school level (Grades 6 — 8). Arrangements were made with a host
country elementary school for the middle school students to make a
presentation (teach a lesson) in the classroom. Each English class
developed a lesson they would teach to an elementary class. After the
teaching experience the host class asked questions and talked with the
visiting missionary students.

The Philippines lends itself to outdoor education camps. Middle
school is a good age for a week away from school in a camp environment
focusing on spiritual life, cultural experiences, and learning outdoors.
Faith Academy rotates the venue on a three-year cycle between a
volcano, a World War II historic island battleground, and a mountain
city. Outdoor living skills, history, science, and handicrafts are always
included. The camp atmosphere nurtures relationships between the
teacher and his or her squad as they participate in a variety of activities
and work together. This is the annual highlight of the middle school
year.
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In the missionary context where the parents of students serve God
by helping and ministering to people, students can develop insensitive
attitudes towards the needs of others. Middle school Bible class projects
are a helpful tool for nurturing compassion. This is an age of great ener-
gy. The challenge is to find a physical project that can be completed in a
limited time frame by a group of energized youth.

Projects taken on in recent years by middle schoolers include the
building of a drainage ditch for a squatter community, making a
playground in the center of a poor neighborhood, and teaching VBS one
afternoon a week for one month. The teacher helped the students define
their project, guided the fund raising, and worked closely with the
students to see it completed.

High school students have different interests and needs. Those who
have grown up in the culture can be an effective bridge of relationship for
those who have arrived in the country during their high school years.
Negative or positive attitudes toward the culture are rarely hidden or
disguised. Ministry opportunities that grow out of needs in the
community provide natural venues for cross-cultural interaction. Athletic
competition with local teams creates a common playing field for meeting.

The MK school may consider hosting a tournament that in addition to
the schedule of games could include a youth rally, student music groups,
performing, testimonies, and faculty giving a gospel message.

A faculty member with experience in Awana ministry began a
Sunday morning Awana program for the local children living near the
school. School families and students signed up to serve as the Awana
staff. The program is run within the parameters of the school year and
activity schedule. More than two hundred children attend and forty
people serve as the staff, many of whom are high school students. Nine
o’clock on Sunday morning it’s an impressive sight with two hundred
children walking off the hill wearing Awana tee-shirts and carrying their
Bibles.

The high school co-curricular program provides other opportunities
for cultural interaction. Gospel teams develop presentations for use in
local schools and churches. Summer ministry teams provide one- to
three- week opportunities away from the school. Sports evangelism gives
athletes the chance to play as well as to witness for Christ. Physical
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projects at orphanages, camps, and church buildings allow students to
serve without requiring them to articulate their faith. Other students may
be ready for the challenge of teaching vacation Bible school or
counseling at camp. Training and preparation are crucial components of
an effective experience. Even during the school year, a ministry day
requiring the participation all high school students moves them into the
community and into contact with nationals.

Teachers need to explore cultural opportunities that may enhance
the curriculum and are unique to the cultural setting of the school. Struc-
ture research and comparative analysis projects utilizing the local context.

The social, economic, political, and scientific concerns of a nation can
become content for skill development. An English teacher creatively
used the English translation of a local novel to develop skills of analysis
and literary interpretation. For the climax of the unit the class prepared a
fiesta celebration similar to what they read about in the novel. The
entertainment at the event included two nationals sharing how the study
of that novel influenced their personal life. New connections were made
with the culture as well as with two campus employees.

Suggestions for Boarding Home Parents

Boarding home parents have perhaps the greatest challenge in
enhancing a student’s appreciation of the culture. Divergent cultural
experiences and home backgrounds come together under one roof.
Certainly understanding each family and its ministry is an important step
to building understanding. Praying daily for events in the ministry of
parents is very important. Everyone in the home can share names and
circumstances from the ministry life of each family.

When the national culture that surrounds the school is different from
the culture the children call home, the boarding home parents are
responsible to open doors of understanding. By having a Philippine
dinner on a regular basis the students developed a taste for local food.
The novelty of eating with fingers or chopsticks contributes to the
experience. Special events that include local “treats” build appreciation
for local culture. Students at one MK school couldn’t wait to take a
visiting missionary to the local eating hangout, treating her to unique
foods and strange desserts.
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In the boarding home setting more than elsewhere, different styles of
cultural connectedness will be evident. Boarding home parents need to
allow room for all to be comfortable and utilize the strengths of each to
carry the others. If they are comfortable in the culture, weekend and
holiday excursions into the countryside will be successful even if some of
the students are not particularly excited.

Remember the reticence to participate may be more the type of
activity than where or who it is with. Some people just don’t like to
camp—ever. Offering a wide variety of activities over the course of a
year will demonstrate the leaders’ understanding of differences. Students
do better when they know the plan and expectations are clear. Even the
expectation that something will go wrong that can help them deal with
the experience should it occur.

The young elementary children said it well. Go places, eat local
food, play, study, share the routines of life with those around you. The
challenge is to continually expand one’s contacts, knowledge, and
relationships in the culture so that opportunities for connecting aren’t
missed.



12.
The Re-Entry Task

David C. Pollock

“Missionary kids are just kids like everyone else.”
“All kids have difficult teachers and others who create stress.”
“In a mobile society, many people’s roots are torn up.”

“Many kids have to make adjustments—new home, new friends,
new school. Why all the concern for MKs? They’1l adjust OK.”

It is true that we all make adjustments which, at a glance, seem
similar. The difference between the adjustments made by most people
and those made by MKs are in frequency, intensity and concurrency.

Life is a constant flow and repetition of adjustment for most MKs!
They go to and from boarding school, making geographical changes
within the same country, with the loss of their own room, favorite
hideout, and special places to play and remember. Periodically, MKs are
totally uprooted for an extended period of time to a place their parents
call “home,” after which they return to what they consider home. And
that return may be to a totally new location.

Even if MKs are not leaving, their friends are. An important, special
relationship may be interrupted for one year by a furlough and extended
to two years by the furlough of the friend’s family. Comings and goings
of school staff and other missionaries add to the sense of impermanence.
A grief process, in varying degrees, is the constant companion of the
third-culture kid.

Not only are the adjustments frequent, but the intensity is
exacerbated by several factors. Many of the leavings involve intimate
relationships: parents, brothers and sisters, grandparents, and special
friends. For many, saying good-bye to go to boarding school at age ten
parallels the experience of an eighteen-year-old departing for college.
That person may never again really live with their parents for a protracted
period of time. And, as a young child leaves the extended family at the
conclusion of a furlough, the parting seems almost permanent. Four
years of separation for an eight-year-old is half a life—almost forever.

The adjustments faced are often concurrent as well as multiple and
intense. A good example is graduation from a boarding school. The end
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of high school marks the separation from people who have become
family —as brothers and sisters, not just schoolmates. It often marks an
almost final separation from parents and physical family. It also means
separation from nationals and a country that is home. It is the departure
from a culture and a lifestyle where the person has come to belong and
the entry into a new culture and lifestyle that may be very foreign.

At the conclusion of one of our re-entry seminars last summer, the
group was saying teary good-byes. One girl from Japan said, “We get
good at saying good-bye.” One young man who had been quite reserved
and quiet during the week added, “But you never get used to it.” Some-
how in that moment everyone sensed the uniqueness of always adjusting.
This adjustment is often complicated by being inhibited in saying, “It
hurts.” After all, how can you complain when you are doing it for Jesus?

My involvement with MKs began during my college years. Many of
my friends were MKs or international students, and I observed their
struggles as well as their victories. I was envious of their experiences and
the knowledge, insight, and maturity they possessed, but I ached with
them in the stress of their aloneness, disorientation, and pain. In the
years that followed, counseling returned missionaries and MKs on
college campuses became my concern. After three years in Kenya, I was
convinced that effective assistance could and should be given to
missionary families.

Comfort and Intelligent Care

There are three basic reasons for pursuing this care in the MK
community. The first is sufficient in itself: missionary kids are. Their
very existence as part of the body of believers is sufficient mandate to
care for them in “bearing one another’s burden and thus fulfilling the law
of Christ.” The second reason is that the missionary enterprise is deeply
affected by the needs of MKs. Family concerns account for a significant
number of ministry problems and service terminations. The third reason
is that within the MK community lies great potential for leadership in
missions and the world in general.

Two basic issues must be addressed in putting the re-entry task into
proper perspective. First, the MK’s potential must be developed through-
out early years and care must be given for its release. Second, part of the
release of one’s potential is addressing problems through proper comfort
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and intelligent care. These problems are not all extreme or crippling, but
they can hinder the realization of one’s potential.

The re-entry (entry adjustment) of MKSs is not an event but a
process. Many people and agencies touch them at key points throughout
their lives and can be given assistance to do it correctly. Prior to overseas
service, parents’ attitudes and skills can be developed to prepare them for
the task of raising their children overseas. Caregivers such as teachers
and dorm parents can be prepared for their tasks. MKSs can be prepared
for their first major adjustment experience in overseas living.

While overseas, parents, school personnel, and a variety of others
influence MKs. Attitudes and actions shape MKs’ God-view, self-view
and world-view. Expectations develop which promote either a positive
view of the future or a bleak, negative one. A truly caring community,
encompassing the church, school and family, contributes significantly to
an MK’s positive development and re-entry capabilities.

The Shock of Re-Entry

It is generally accepted among cross-cultural trainers that individuals
who adjust best in a new culture have the greatest difficulty re-entering
their own. Often the third-culture kid has entered the “other” culture at a
stage in life when adaptation was most easily made (if, in fact, he wasn’t
born there) and exits at a far more difficult point in life, as an adolescent.

For many MKs, the re-entry experience is really more “entry” than
re-entry. Having spent many of their developmental years in a culture
other than their own, TCKs have a sense of relationship to both host and
home cultures, but lack a sense of full membership in either. However,
the most important factor is that a major adjustment is made as a part of
the developmental process.

There are a variety of views on the shock of re-entry. Some see the
experience as a prelude to adjustment, during which time the person
tends to be bewildered, confused, lonely, and defensive. An emerging
view is that the learning-growing developmental process is intensified
and accelerated. The cycle of adjustment is an experience followed by
reaction, then reflection, and finally conceptualization; then a return to
experience. It is the learning process in microcosm.
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At the core of the process is the transition experience itself. Like the
small end of a funnel, it is a process through which one may quickly pass,
but it is also possible to become stuck or at least delayed in passing.

The individual starts at a point of engagement. There is
commitment to the group and a sense of belonging. The person has
status and a sense of knowing what to expect and how to respond. As the
time of leaving approaches, there are changes in attitudes and certain
activities designed to disengage one from relationships. There is a denial
of sadness, rejection, and guilt. Farewells are part of the leaving.

The heart of transition is characterized by a sense of chaos.
Structure is lost, problems are exaggerated, and the ability to understand
and respond appropriately to input may be greatly impaired. A loss of
status, sense of grief, emotional instability, and an exaggerated
importance of “special” knowledge, accompanied by a sense of isolation,
anxiety, and self-centeredness, are typical transition experiences.

These precede the entering stage, where the individual begins to
establish new relationships. He is uncertain of whom to trust but needs a
mentor, and will often act in an exaggerated way, running risks and
behaving in abnormal fashion to establish some point of acceptance and
belonging. During this period, attitudes and relationships are formed that
result in either healthy or unhealthy adjustment and development.

Re-Entry Care

During the re-entry transition the cross-cultural sojourner may need
special care to enable proper adjustment. The re-entry facilitator plays
the role of a midwife—not the cause of the birth, or responsible for the
ultimate outcome of the birth, but supporting the person through the
trauma of transition. Admittedly, re-entry care is limited in its total
impact. In a short period of time, one cannot undo the past or structure
and guarantee the future. But much can be done to help the sojourner
maintain equilibrium, learn basic data, and set the stage for continuing
development. The extent of positive impact is usually tied to the
continuation of the flow of care.

According to Dr. Richard Brislin, a major element of re-entry
preparation is doing the “work of worry.” He said, “When people prepare
for unpleasant, aversive events that could occur in the future, the impact
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of those adverse events is much less severe than if people did not
prepare.” (Richard Brislin, “Can They Go Home Again?” International,
Educational and Cultural Exchange, 1974, 9(4), pp. 19-24.)

The work of worry means recognition of the likelihood of certain
experiences so that plans can be made to deal with them properly. Jesus
helped the disciples do the work of worry when in he said in John 15:

If the world hates you, keep in mind that it hated me
first.... You do not belong to the world, but I have chosen you
out of the world.... Remember my words, “No servant is great-
er than his master.” If they persecuted me, they will persecute
you also. If they obeyed my teaching, they will obey yours also.

James picks up the theme in his letter when he says:

Consider it pure joy, my brothers, whenever you face
trials of many kinds, because you know that the testing of your
faith develops perseverance. Perseverance must finish its work
so that you may be mature and complete, not lacking anything.

Peter captures the concept in his epistle when he says, “Dear friends,
do not be surprised at the painful trial you are suffering, as though
something strange were happening to you.”

Each of these warnings is accompanied by two important elements:
the end product is positive maturing and growth; and Christ is always
with us. Scripture indicates that the experiences are valuable and the
resources are available.

Avoiding being surprised by the events of transition involves think-
ing through the event and one’s resources. In the process of re-entry, an
individual can estimate the probability of certain difficulties and prepare
for them by discussing resources and options. He or she is then in a
position to plan a course of action, including how to recover from a
particular difficult or confusing situation.

Timing and Scope

Views of when and how re-entry care should occur vary from pre-
departure workshops through re-entry seminars upon arrival to the “total
immersion” model. The best re-entry care is not a matter of either/or, but
all. Finances, time, and personnel may dictate a less than ideal approach,
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but a coordinated effort by those involved with the MK on the field, upon
entry and in the early months of adjustment can be very effective.

In some ways, pre-departure preparation reaches back over the
MK’s lifetime. Prior to leaving for the host country and during
furloughs, parents have a responsibility to build relationships with
relatives and friends to which the MK can return. The home church and
relatives can provide a place and resources that the MK can anticipate
prior to leaving the field. The mission board can help by providing
proper information and being available to meet and welcome the MK if
others cannot.

The MK school plays a special role in re-entry. It can help MKs pre-
pare by giving them up-to-date information on college life, trends, and
styles. Pre-departure care must also include more basic preparation,
including beginning to do the work of worry. MKs must begin to think
through their new situation and develop positive but realistic
expectations.

Some critical help must come from on-field services. Itis extremely
important to assist an MK in proper closure of the overseas experience.
Resolution of conflicts with other MKs, school personnel, nationals, or
parents is an important part of this, as unfinished business can hamper
the process of adjustment. MKSs can be helped to be reconciled to
people with whom they have had conflict prior to leaving the host
country.

Adequate farewells are also important in pre-departure preparation.
Opportunity to do certain things planned but never experienced as well as
saying good-bye to places and people allows for good closure. A satis-
factory send-off is also important. Schools, parents, and mission person-
nel should facilitate this.

A third area of pre-departure care is the development of proper
expectations. These expectations should be realistic and positive—real-
istic enough to recognize that there will be conflict and distress, but
positive enough to provide an anticipation of successful adjustment. Too
often, MKs have far too negative expectations of returning to their home
country. Exaggerated fears based on misinformation do not enable
healthy adjustments.

Pre-departure preparation may be limited because the MK may not
be asking the questions for which he is given answers. If there is a lack
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of previous stressful experiences, MKs may not be open to the recog-
nition that this time they will be on their own. However, proper instruc-
tion gives a base for decisionmaking in the early stages of adjustment.

The experience of re-entry is a critical point in caring for the MK,
and a re-entry seminar can play an important part. Positive results can be
gained both from an early seminar and one that takes place after the MK
has been immersed in the new culture. The value of the later seminar is
that many questions have been raised and the MK is ready for help. The
weakness is that some harmful choices may have been made which could
have been intercepted.

An early seminar can help MKs adjust expectations to be both posi-
tive and realistic, saving them from some unnecessary stresses.They can
learn strategies for dealing with the new and strange, and for coping with
chaos in transition. Grouped with other MKs from many parts of the
world, they have a sense of belonging and discover that feelings of
confusion and uncertainty are very normal. The facilitators become a
link between their world and the new culture. People who care,
understand, and deal specifically with the experience give MKs a sense
of trust that allows them to accept input.

Models

Re-entry seminars may be structured from two basic models. The
psychological model emphasizes emotional needs and leans on evaluation
and personal counseling. The cross-cultural model emphasizes cultural
variation and cross-cultural learning and adjustment. Simulation games,
role playing, and discussion sessions are major tools in this model.

The best re-entry seminar is a combination of both models. If we
perceive our task as developing and releasing the MK’s potential, we face
whatever problems are interfering with that process. Evaluation
becomes the catalyst for counseling by qualified staff. However,
sociological as well as psychological needs must be addressed. Cross-
cultural stresses need to be explained and appropriate plans for coping
discussed. The approach should not be either/or, but both.
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The Key to Adjustment

The key to re-entry adjustment is developing a proper perspective.
At the core MKs need a perspective on the God who controls their lives.
Joseph was a “third-culture kid” who never lost his equilibrium because
of his unshakeable confidence in God’s person, purpose, promise, and
process. The MK needs that perspective reinforced. One girl wrote from
college, “I do find myself lonely, and making friends is not as easy as it
would be in a group of MKs, but God is definitely the same here as he is
anywhere else in the world.”

When the person’s perspective of God is in place, there is a foun-
dation for building and reinforcing a proper self-view, which is critical to
making a good adjustment. Perspectives on the experience of transition
and culture shock, being an MK, values, and one’s view of host and
home cultures have a framework for thinking and action.

The re-entry seminar, building on a good perspective and proper
personal view, needs to address both specific problem areas and practical
living skills. Issues include dating, social skills, establishing status,
learning how to learn in a new environment, and dealing with grief and
depression. Learning skills of banking, shopping, and time management
and tasks like telephone and laundromat use helps to build confidence.

Post re-entry care is important to the MK’s ongoing development.
No true cross-cultural adjustment occurs until the person has been im-
mersed in that culture. At that stage, questions are clearly defined and
needs are no longer vague anxieties but specific concerns.

How do I use the library? Why are the other first-year students so
shallow? Where can I go for the holidays? Is anyone really concerned
about missions or even international affairs? Why do I feel out of it?
How do I get a driver’s license? Answers to these questions and the
meeting of needs must come from a network of care.

A caring community on a Christian college campus can help by
developing an MK or international club where people with common
backgrounds and interests meet intellectual, sociological, and psycho-
logical needs. A big brother/big sister program involving MKs who are
older students establishes contact with people of similar background and
provides mentors. Hospitality from local churches, as well as a college
administration that is alert to special MK needs and provides services and
programs to meet those needs, can furnish consistent support.
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Counselors who are qualified to respond to the needs of MKs should be
identified and made available. Returned missionaries, faculty with
overseas experience, and sensitized counseling staff are good resources.
Counseling care begun in a re-entry seminar program should be followed
up by counselors qualified to work with MKs.

Churches which support the missionary family financially have a
special opportunity for practical ministry in helping with re-entry. The
church can provide a “home away from home.” If preparation was made
during furloughs and there was continuing on-field contact, MKs will
quickly feel cared for. They may not always need the supporting church
base but it is great to know it is there, just in case. The home church,
mission board, and interested families must take the initiative.

Other needs of the entering MK can be met through a network of
doctors, lawyers, counselors, and home hosts who make themselves
available for at least the first two years an MK is in the passport country.
A communications network is needed to facilitate this.

Good re-entry adjustment is not an event; it iS a process encom-
passing the life of the cross-cultural sojourner. The input of family,
school and Christian community have structured MKs’ God-view and
self-view, keys to their adjustment. Pre-departure input helps in coping
with conflicts from the past and determining expectations for re-entry.
Re-entry seminars meet sojourners at a point of crisis and help them to
maintain perspective and equilibrium during early adjustment. The on-
going care of a variety of agencies and individuals facilitates their
moving toward a point of reasonable stability and positive forward
motion.

All of us touch the MK’s life at some point and can encourage
others to become involved. If care is to be made available to all MKs,
there must be concentrated effort by parents who take initiative to prepare
the way and encourage their children to take advantage of available
services. It will also require MK schools which strongly encourage,
Christian colleges which strongly recommend, and mission boards and
home churches which actively finance and help to put an effective re-
entry program in place.

Proper action is based on a common awareness that we are dealing
with normal human beings who have had unique experiences and face
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uniquely structured pressures. We can provide a flow of care for the mis-
sionary family that can make an impact on the world for our Lord.

Adapted from a presentation at ICMK Manila, November 1984.



13.
Sudden Removal from the Field

John Powell

I suppose there’s nothing more frustrating for any of us than a
sudden change in plans. Yet, anyone who is involved in missions knows
that may be more the rule than it is the exception. Sudden removal from
the field creates a tremendous amount of difficulty for some people, and
yet others seem to take it in stride.

Three Scriptures which Give us Insights

First, let’s look at Ephesians 4:29-32. “Let no unwholesome word
proceed from your mouth, but only such a word which is good for edifi-
cation according to the need of the moment, that it may give grace to
those who hear. And do not grieve the Holy Spirit of God by whom you
were sealed for the day of redemption. Let all bitterness and wrath and
anger and clamor and slander be put away from you, along with all
malice, and be kind one to another, tenderhearted, forgiving each other
just as God in Christ also has forgiven you.”

As we look at this from the perspective of processes and disruptions
that go on in a sudden removal from the field, we can think both about
these specific verses and the context in which they were written. It can
prepare us for difficult transitions and the accommodations we need to
make. Being equipped as saints is the background that prepares people
for making sudden removal less disrupting.

The second passage is in Romans 5:1-5, which deals with processes
that follow a sudden disruption. It reads as follows: “Therefore, having
been justified by faith, we have peace with God through our Lord Jesus
Christ, through whom also we have obtained our introduction by faith
into this grace in which we stand, and we exalt in hope of the glory of
God.” That is the preparation part again. Next comes the part about
tribulation or disruption. “And not only this, but we also exalt in our
tribulation, knowing that tribulation brings about perseverance, and
perseverance proven character, and proven character hope, and hope does
not disappoint because the love of God has been poured out within our
heart through the Holy Spirit who was given to us.” That is one way of
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looking at a successful transition process following a sudden or strong
disruption.

The first part of the process is the event or tribulation or series of
tribulations. The second part is the longer process of developing perse-
verance in the circumstances, which then results in proven character and
finally a sense of hope. This process is a very deepening kind of thing
for the individual and, I believe, for the Body, resulting in being
grounded once again in the love of God in Jesus Christ. The final result
is that we are not disappointed.

The third passage is Galatians 6:1-5, which gives us insight about
the restoration that is sometimes necessary after sudden removal. “If any-
one is caught in any trespass, you who are spiritual restore such a one in a
spirit of gentleness, looking to yourself lest you too be tempted. Bear one
another’s burdens and thus fulfill the law of Christ. For if anyone thinks
he is something when he is nothing, he deceives himself. But let each
one examine his own work and then he will have reason for boasting in
regard to himself alone and not in regard to another, for each shall bear
his own load.”

This describes an interactional process based on relationships that
has as its end result some restoration after a difficult event. It deals with
being trapped or caught in sin, but I think it also applies to any disruptive
pattern that requires restoration, whether or not sin was involved.

Three Principles

The principles which help produce healthy approach to sudden
removal are in three areas: (1) preparation that will reduce the untoward
consequences, (2) participation in transitions which is biblically based,
and (3) restoration that is based on relationship. These three principles
are basic for understanding how to assist people in situations of sudden
removal from the field.

Three Experiences

I’d like share a few personal experiences I’ve had over the last
twenty or twenty-five years. The first one took place in a remote mission
station in Asia. I spent two weeks there with the dual purpose of
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gathering some research data and providing some training and counseling
for the people on a large mission station. As we stepped out of the little
mission plane on a beautiful day in the tropics and walked across the
grassy strip with our heavy suitcases, the first person who came up to me
said, “I need to talk to you.” I walked a little farther, and someone else
said, “I need to talk to you.” When we talked, he said, “You will soon
learn that two weeks ago one of our respected colleagues was flown in
restraints to an airport on his way to return home. He had a nervous
breakdown.”

As those two weeks unfolded, many people talked to me about that
event. There was guilt: “We should have seen it coming. How come we
didn’t?” There was grief: “What will we do without him? He had a key
part in the work and he worked so hard. He was such a good leader for
us.” Some said, “Maybe he brought it on himself because he overworked
and overextended himself.” Others said, “I feel so sorry for his family!
They don’t know what to do now and no one knows what the outcome of
this will be.” There was a question about the children who were in
boarding school and what they would do. Sudden removal from the field
is a tremendously difficult thing, not only for the family but for the
community. I saw firsthand the ripples of response in the community.

In another Asian city, my wife and I met a charming couple in their
early forties, and asked if this was where they had always worked. They
looked at each other knowingly and laughed. The husband said, “No,
this is our third mission field. The first one was during the Vietnam War.

We returned after furlough, and couldn’t go back to our house. Every-
thing was gone.” Sudden removal from the field by extraneous
circumstances. I asked about the second one and he said, “We went to a
neighboring country, went on furlough again, and guess what? When we
came back our house had been burned and all of our goods were gone
again.” Sudden removal from their place of work. As my wife Bev and I
interacted with them, there was a tremendous sense of grace in this
couple despite the tribulations that they had suffered. They had
persevered and had proven character. I asked, “What if this happens
again? Isn’t it hard on you and your children and your family back
home?” “Yes, itis. We hope it won’t happen, but if it does, our hope is
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that we’ll be directed then to the place where we’re supposed to be.”
Sudden removal from the field.

The third situation spanned a long period of time. It began in the
basement of our house where we met with a few students. One couple
was studying linguistics so they could be Bible translators in West
Africa. The young potential missionary shared very personally with the
group. He said, “You know, I really want to go to West Africa, but 'm
not sure that I have my theology worked out in a way that will help me
cope with the hardships that I am going to have.” In due time they were
sent to West Africa, and we had an opportunity to visit them a few years
later. We could see they were gaining tremendous respect with the
nationals out in the tribal allocation. We kept in touch with them through
prayer letters and through personal notes at Christmas.

Then we got a letter that said, “Please pray. He has suddenly been
removed from the field because of illness.” He had some obstruction in
his lower abdomen, was unable to eat for several days, and went to the
local small hospital. Then suddenly there was such acute pain that he
was evacuated quickly to a European hospital. There they learned that his
lower bowel was filled with cancer. Sudden removal from the field.
Think of the awful trip for that family when they had to gather their three
children for an overnight flight to Europe. Think of the uncertainty.
After his surgery I can remember his meeting me in Europe, and this
vibrant, athletic, suntanned man that I had grown to know and love when
he was at Michigan State was as thin as can be. After six months he told
us, “The cancer has come back, and it’s only a matter of time.”

They returned to Michigan, and in the last weeks of his life we spent
some very precious time together. As the cancer progressed and he went
in and out of lucidity, he would sometimes put his finger on a portion of
Scripture and ask me to read it. The last time I saw him, I read a passage
of Scripture from the Psalms, then I turned to him and said, “Let me ask
you, how’s your theology working?” He said, “I have a theology that’s
really working, and I look forward to being with the Lord in a few days.”

Sudden removal from the field, but a sense of restoration and hope.
Their children are grown now and his wife continues to make a real
impact working with refugees in Europe.
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Sudden removal from the field: it affects the person, the family, the
community, the mission. It really affects all of us.

Five Commonalities

There are five commonalities that we can draw from these cases.
First, all certainly are cases of sudden removal. Second, all have a
disruptive effect on a number of people and communities. Third, all
involve a sense of loss, and anyone who is going to help with that must
understand the grief process. Fourth, they also require some adaptation.
Fifth, most, if properly handled, can produce growth, hope, and recon-
ciliation.

Sudden removal from the field can happen for a variety of reasons:
illness, terrorist activities, break-ins, kidnaping, threats of death, conflict
with home leadership, conflict with home church, conflict with
nationals—there are many relational experiences that result in sudden
removal from the field. Other reasons include violence within the family,
sexual abuse, wife or husband abuse, unstable political situation, sexual
immorality, and on and on. Many different events can result in sudden
removal from the field, and it always affects many people.

Tasks of the Helper

One of the first tasks for those trying to assist people is to try
stabilize the situation and the person or family as quickly as possible. If
possible, the person should be given some clear reasons as to why this
happened, so they can make sense of it. Any time there is a sudden
disruption, the natural human response is to review the event again and
again. People wonder if they could have done something differently.
Was there something they didn’t understand? It’s a natural part of the
process.

The second task is to restore some sense of control or predictability.
Any time there is a sudden loss, particularly if it’s a violation of the
person in some way, there is a tremendous sense that he or she has lost
control and predictability. During my own training in a VA hospital, a
patient came in one day who was a truck driver and had had some
difficulty out on the highways. He came into emergency intake, and the
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psychiatrist there did something that I have always remembered. As soon
as the necessary things were taken care of, the psychiatrist asked, “Where
is your truck?” The man looked at him and said where it was. The
psychiatrist said, “We’ll make arrangements to have it pulled in some
place where it is safe.” The man thanked him. Already there was a sense
of restoration and control. Several other very practical steps were taken.

That is the third task. Determine what the person’s practical needs
are so that they can begin a good process of transition which will lead to
a successful outcome from the sudden removal.

Crisis vs. Transition

In order to understand sudden removal, we need to examine two
particular areas. One is the nature of crisis, and the other is the nature of
transition. The two are very closely related, yet very different. Crisis is
what begins the process that is initiated by the unexpected. Transition is
what completes a normal human process. The crisis is the trigger; the
transition is the completion.

Sudden removal is not very different from other types of crises. Itis
important to understand that the severity of the crisis is not determined by
the objective nature of the event itself, but by people’s interpretation of
the event. The couple from Vietnam who lost their entire household
twice did not particularly interpret their loss as a severe crisis. They were
able to adapt to it as within the normal range of events. Other people
might return from furlough and find some important items missing, and
it’s a crisis. It’s the interpretation of the event, not the event itself, that
makes the difference.

The nature of transition is also important to understand. David C.
Pollock has presented a model of five stages of transition. In a normal
transition a person’s focus narrows down more and more on the process
of leaving, but then before they have completed the psychological leave-
taking, they begin to think about the next step or the new sphere of
activity. This looking ahead helps to make a smooth transitional process.

In a crisis such as a sudden removal from the field, however, there is
a sense of things going along normally, and then all of a sudden it just
gets closed off. You feel lost because you don’t know how to predict
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things or how to control or influence what happens. There is a gap
between the time your ongoing activities come to a sudden halt and the
time you can pick up and begin to make a more orderly transition. That
in-between period of time is very critical in helping the person who has
experienced sudden loss.

Let me suggest three particular areas as examples to look at. There
has been an increasing frequency of cases of sexual immorality, sexual
abuse or other destructive, unbiblical behaviors. What happens to the
person who has been involved in that, then caught and suddenly removed
from the field? Think of the loneliness and rejection and anxiety, and
probably the abject sinfulness and shame that that person feels. What is
our responsibility as a missions community for restoration of persons in
that situation? Or do we simply reject them and say we will have nothing
else to do with them?

Take a situation like the missionaries to Vietnham. Do we have a
responsibility to provide some practical assistance for someone who has
ost all their possessions?

Consider someone like the missionary from West Africa who, with
his family, is thrust into an alien environment, in an unfamiliar medical
setting, then sent back to the States wondering if he is going to live or
die. What is the responsibility to his wife and children? What is the
responsibility to the people he has left with his translation work back in
West Africa? Those are issues that need to be addressed.

We said that the commonalities are sudden removal, disruptive
effects, loss, requirement for adaptation, and the fact that the experience
may produce growth. The key dynamic to remember when assisting
someone who has experienced sudden removal is the sense of loss. No
matter what the cause of removal is, there is an acute sense of loss.
Effective intervention for people who experience sudden removal is
preparation for various types of losses. People are prepared over a long
period of time for coping with the kinds of things involved in sudden
removal by their walk with God as expressed in Ephesians 4. There is
loss of much more than just the work. There is the deeply personal loss
of a sense of esteem. There is the loss of hope. There may be the loss of
whatever joy the person has found. There is a loss of respect, a loss of
confidence, even a loss of competency, or inner stability. The more
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people are prepared by grounding themselves in the Word, the easier
they will be able to make the required adaptation.

We all have things happen to us in our lives—beautiful things,
terrible things, and we need to think about them and process them.
While they are happening, there isn’t time to ponder them. We need to
sort them out, arrange them on the shelves of our minds. Someone who
has been on the mission field and experiences sudden removal needs the
time to review those experiences—to recapitulate the memories and
arrange them on the shelves of the mind.

The most critical task in helping someone who has been suddenly
removed from the field is to listen to their pain, to hear their story. It’s to
be patient with their process and to be there in such a way that you
become Christ’s person for their gradual steps toward restoration. Many
of us, unfortunately, want people to be busy and accomplish things when
what they need most is simply somebody who will be there and listen and
help them through the crisis and transitional process.

The three passages of scripture that we looked at had to do with
helping others be ready for, respond to, or be restored from sudden re-
moval. It is a real challenge for us as a mission community to help our
own who are, as Marjorie Foyle has put it in the title of her book,
“honorably wounded” for whatever reason in the service of the Lord.
Many people experience something like post-traumatic stress disorder or
other kinds of symptoms after a sudden disruption, especially if they are
not able to move through the whole process in a healthy way.

First and foremost, our task for those who have been suddenly
removed from the field is a relational task. In a relational context,
whether through a program or an individual, we can help them grapple
with some of the spiritual or theological questions they inevitably ask.
We can help meet practical needs and thereby enhance the process of
restoration. We can help to meet needs for meaning and understanding.
Finally, we can help them be restored.

Comments and Discussion:
Participant: Many MKs have experienced sudden removal from
the field. They have no control over what happens to them, and there is a
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tremendous sense of loss for children. They may expect to leave after
high school, but when they leave during the middle years, there is always
a sense that they may never get back because they have no control. Itis
important for parents to remember that our children are also experiencing
sudden removal from the field when we leave.

John Powell: Children have not yet had an opportunity to develop
the adaptive processes or the maturity that most adults have. That puts
more responsibility on the parents. It is important for parents to have
relationships with other adults who are experiencing similar things, so
that they can deal with their sense of loss and their lack of control and
predictability.

Participant: In my experience, sudden removals from the field
have been the unhappy, dishonorable types of discharge, where sin is
involved. How can you help the people who are left behind deal with
their feelings? They feel guilt and agonize about why they didn’t notice
or intervene. Yet if they talk about it, it sounds like gossip or hashing
over the person’s faults when he’s not there to defend himself. How can
the ones left behind deal with removal?

John Powell: It is important to deal with sin, and it is very impor-
tant to get accurate, simple, necessary information, but not more than
that. That’s the starting place. Then someone who is good at leading
discussion or facilitating group process needs to conduct one or two or
more meetings where people can say what they need to say in an atmos-
phere of reconciliation and hope. One parallel to that on our campus is
when there has been a serious accident or injury, murder, or suicide. The
procedure that works best is to have someone come into the dorm or
living unit and encourage people to process what happened. Almost
always there is someone who emerges in a small group of people who is
seen as a caregiver, whom people go to and trust. That would be the
ideal person to facilitate. Then it is contained in such a way that it is not
gossip, yet people are freed from the burden of their worries and
thoughts.

It is better to err on the side of minimum disclosure rather than
maximum disclosure in cases involving sin.
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Participant: Sometimes there is dysfunction on mission fields be-
cause there is no opportunity to process emotion. This issue is one that
MKSs deal with, continuous loss and losses never grieved. I sense that |
have numerous losses that I’ve never realized I needed to grieve.

John Powell: During my mid-thirties I realized that I had some
ungrieved losses. I had grown up in a very small rural Midwestern town.
As an adult, I came to realize that there was some unfinished business.
When business took me to a city about 150 miles from the town where I
grew up, I found myself planning an extra day or two in that town. I
went back to the places where I had played as a boy and recalled some
very early childhood events. I got in touch with my sense of loss that I
didn’t have those any more. Istood by the lake one day remembering an
event that had happened with my little brother and just cried and cried as
I realized some things that would never be that way again. That was a
tremendously freeing experience.

My childhood experience was fairly normal, but think about the
repeated losses, the separations, the transitions, that people in missionary
service experience. They need more time to think about those exper-
iences, to ponder and relive them and then let go of them. That can be
part and parcel of their devotional time.

In my experience, the three things that come up again and again that
prevent this processing are 1) overwork, 2) lack of time for devotions or
reflection, 3) interpersonal conflict. All of them prevent the important
growth processing that then frees you from your burdens. When you are
free, then you can be there for people who are experiencing sudden
removal, and without your even saying a word they sense a comfort in
your presence which helps them.

Participant: How can we identify people who suffer from the
secondary effects of a crisis, who fall through the cracks when we are
intent on ministering to the person who has experienced the crisis?

John Powell: Some people either put up a good front or are very
quiet and cooperative. They are like the nonassertive child who is sitting
day after day in the classroom, hurting inside. One practical thing that
can be done is to have a regular review for people, a personal check-up.
This can be done by someone who is skilled in pastoral care, a sensitive
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field administrator, or even someone on an ad hoc basis. There should
be no sense of reporting to anybody, but the opportunity to sit down with
someone and review where you are in your growth and your work.

There is a mission group for whom I’ve done pre-field evaluations
for many years. It was built into their program to have the person come
back and see me during each furlough. Sometimes we would talk for a
number of hours, sometimes just an hour or two. As I related to some of
these people over a fifteen-year period, we looked forward to our regular
conversations. Most of us don’t work with that kind of longitudinal
history, but we can build in a periodic review where a person sits down
and says how he’s doing and knows that at least one other person is going
to be concerned.

Based on a presentation made at ICMK Nairobi, November 1989.

14.
Preparing Our MKs for College

Beth Wyse

As an MK caregiver who travels throughout the United States
visiting college MKs, I have observed a variety of their responses to life
in America. I am particularly concerned about MKs who seem to be
inadequately prepared for the societal realities in which they find
themselves. A few enter college fully capable of handling the situations
they encounter. The majority enter hesitantly, and over the four years
develop into mature, capable, functioning adults. However, some
individuals seem to be nearly incapable of functioning at the adult level
expected once they leave the structured, cloistered, academic community
they knew on the mission field. Parents, MK schools and mission
personnel need to work together to prepare these teens for entry into U.S.
society.

MK schools have done an excellent job of preparing students aca-
demically. Also, many MK school graduates seem more mature than their
monocultural counterparts. However, I regularly see unnecessary gaps in
the societal preparation of these otherwise well-rounded students. There
are certain skills, attitudes, and qualities that MKs need for successful
college experience. I propose that the following list of competencies
should be developed in students prior to high school graduation.

In this context, “competency’ refers to skills which the better than
average teen should strive to develop. Although few (if any) individuals
will acquire all of the skills listed, they are reasonable goals to pursue. No
one factor can be cited as evidence for, or lack of, personal maturity.
Every child is different. Even siblings may be total opposites, either in
personality or development. So consideration must be given to each area
in light of the individual.

This checklist is offered as a list of specific issues to consider as you
try to determine your teen’s college readiness. You will need to adapt it
to fit your particular situation. It is not always possible to have had some
of the experiences described here. That is not an indication of someone’s
failure as a parent, but points out the need for orchestrating situations
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(probably in the U.S.) where they can occur. Ideally, this would happen
during the junior year or the summer after the junior year of high school.

Ideally, a student entering college will demonstrate proficiency in
the following areas:

1) Emotional stability: possesses the self-confidence needed to
initiate relationships, make decisions, and enter into U.S. society.

2)

Has a sense of one’s own limits and can say “no,” even to fun
things, rather than overschedule.

Feels free to enjoy oneself and have fun in group settings.

Can honestly admit mistakes, apologize to those wronged, and
then move on without being burdened with guilt or
self-recrimination.

Can identify one’s own symptoms of homesickness and knows
how to address them in healthy ways.

Demonstrates ability to control the extreme mood swings that
often mark the earlier teen years.

Practical knowledge: possesses the skills needed for inde-

pendent living in the U.S. such as driving, banking, and conducting
ordinary business.

Has a driver’s license. (This or another official ID is needed for
travel on U.S. airlines.)

Can call an unknown business and arrange service such as
telephone, electric, delivery, or mail order.

Can make travel arrangements on public transportation and
travel alone or with a peer without undue emotional stress.
Can use a calling card or prepaid phone card and a cellular
phone.

Reads the fine print when signing up for music or book clubs,
etc.

Has a frequent flyer account.

Sorts and does laundry using coin-operated machines.
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Can care for a car; i.e., knows how to pump gas at a self-service
station, can check and add oil to a car engine, and knows what to
do when various dash warning lights go on in a car.

Can perform routine household tasks; e.g., cook basic meals,
load and run a dishwasher, and use a microwave.

Can safely start and run a lawnmower (guys and girls!).
Knows how to change a diaper (guys and girls!).

Knows to call emergency 911 and/or emergency road service.

3) Spiritual development: demonstrates the maturity to associate
with a local church as well as the spiritual discernment and personal
morality to cope with temptation in a world of freedom.

Has established one’s own relationship with a church youth
group.

Has a reasonably positive attitude toward churches in one’s
home assignment country.

Has a sense of belonging in at least one home assignment
church.

Has an understanding of the manipulative practices of dangerous
religious groups (new cults) and is equipped to resist the warm
fuzzies they often use to hook unsuspecting people.

Has maintained consistent, self-motivated daily devotions.

4) Financial responsibility: handles money well, understands and
uses a budget (sees the big picture, not just the cash available at the
moment), saves up money prior to making a purchase, and under-
stands the cost of living on one’s own.

Has saved for a significant purchase.

Is given a predetermined amount of spending, clothes money,
etc., in a lump sum and can stretch it to last a given period of
time.

Uses a simple written budget and can save a percentage of
earnings for future, planned use.

Has a checking account, can reconcile bank statements and
knows how much money is actually available.
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Understands about coupons, rebates, and sales, and shops around
rather than buying on impulse.

Tithes a portion of one’s money.

Can use a checking account and an ATM card.

Pays for long distance phone calls (sees the bill and identifies
one’s own calls).

Understands the dangers and traps of easy credit card access.

5) Communication/Social skills: demonstrates confidence
initiating conversations and can clearly yet tactfully articulate needs,
feelings, opinions, and suggestions.

6)

Contributes thoughtful opinions in discussions with peers and
adults.

Chooses to introduce oneself to others in a new setting.
Chooses friends wisely.

Tactfully offers dissenting opinions.

Establishes and maintains substantial friendships in which one
can give as much or more than one receives.

Has a number of close friends of both genders.

Has established limits in physical relationships with the opposite
sex based on one’s own convictions.

Understands the sexual feelings and temptations one is
experiencing currently and will face even more intensely in
college.

Knows basic guidelines of public conduct and safety in large
North American cities (e.g., avoids eye contact, is aware if
someone may be following, knows how to carry a purse or
wallet, avoids unlit areas, travels in groups at night).

Responsible behavior: Accomplishes what is expected without

outside prodding, completes tasks in a timely fashion, recognizes and
voluntarily does household chores, rarely makes excuses, and initiates
communication with the responsible person when he or she cannot
complete a task as expected.

Completes tasks without parental or supervisory pressure.
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May have a messy room, but keeps one’s “junk” picked up in
more public areas.

Doesn’t borrow without permission.

Makes appropriate arrangements for schedule changes.

Takes initiative to see a task and do it well.

Shows appropriate respect for authority (teachers, school admin-
istrators, church leaders, police, adults in general).

Can visit a doctor alone, discuss symptoms, plan and ask
pertinent questions, and handle taking medications. Knows
health history.

7) Identity awareness: has a healthy understanding of who one
is, knows own strengths and weaknesses, and demonstrates appropriate
autonomy.

8)

Understands characteristics of a TCKs (Third Culture Kids) and
how they have been impacted.

Can identify three personal strengths and weaknesses.

Is comfortable with the freedom of making personal decisions
and is not overly swayed by group pressure.

Has had a growth experience going against the group.

Is relatively content with own physical appearance.

Decision making: understands the decision-making process

(seeking advice, evaluating the pros and cons), accepts the conse-
quences of decisions, and learns from mistakes.

Has freedom to make real decisions about significant things such
as when and how to study, curfew, bedtime, dating.

Draws up a list of pros and cons when making important
decisions.

Consults appropriate friends (peer and non-peer), family, and
non-family for input before making a final decision.

Is allowed to spend one’s own money and is not bailed out when
one runs out or is in debt to others.

Has been given and willingly accepts the responsibility to make
the final decision about which college to attend.
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¢ Has made at least one poor decision, suffered the consequences,
and learned from the experience.

9) Work ethic: understands the commitments of employment,
importance of arriving on time, not using work time for personal
activities, and avoiding unauthorized use of equipment and materials.

Finishes tasks on time, in the way the supervisor expected.
Has worked for an employer outside the mission community.
Tries to do a good job rather than just put in time.

Is willing to work overtime or stay late if employer requests.
Has confidence to ask a supervisor for help or a change in
schedule.

Can conduct oneself appropriately in a job interview.

¢ Can determine if a job is appropriate (skills required, flexibility
of hours, security issues, transportation, etc.).

10) Time management: balance between studies and social
activities; not unduly stressed out by responsibilities, and makes good
decisions about sleep, proper food, and recreation.

e Sets own bedtime and curfew using good judgment.

e Gets to appointments, classes, and events on time without
constant prodding from adults.

¢ [s responsible for getting himself or herself up in the morning.

Hindrances

Many circumstances may contribute to an MK’s lack of appropriate
development. [ have more often seen serious deficiencies in female MKs.
The following factors seem to contribute to weak spots in an MK’s
development.

First, a large age difference between the student and the parents.
Many older parents do not really understand their own teen and are even
less informed about teen life and culture in general. This leads to
unrealistic expectations about the student’s experience in the U.S. and
may contribute to inadequate preparation.

130 RAISING RESILIENT MKS

Second, an overprotective or isolated environment (either in a
primitive setting or a Christian “bubble”) can prevent a student from
developing normal independence. Independence is best learned in the
balance of freedom and responsibility, with opportunities to fail in a
supportive environment.

Third, parents may be uncomfortable relating to today’s young
career women. Some girls describe being treated as princesses while
growing up. If their most significant role models demonstrate traditional
homemaking roles, these girls may be ill-equipped to live as single
adults.

Fourth, a child who is used to a mother or servants doing everything
often finds routine tasks stressful. Adults sometime think MKs are lazy
and unappreciative. The inability of MKs to do their part without being
asked can be a significant point of friction in relationships.

These same kids often are a frustration to employers. All kids go
through the shock of their first job where they are expected to do things
they either don’t like or consider to be beneath them—usually around age
16. An MK may have a first job at 18 or 19 without having learned this
valuable lesson. One who rebels, either openly or passively (‘“forgetting”
to do the unpleasant task), will quickly be without a job.

Fifth, parents who express an exaggerated fear of the U.S. set their
kids up for a difficult time. I have often heard missionaries say, “I’m sure
glad my kids aren’t growing up in the United States.” Though I sympa-
thize to some extent with this sentiment, it is detrimental to kids who hear

it often. It implies that everyone in the U.S. is somehow flawed. A
student who has this subconscious attitude will resist fitting in and can
easily alienate oneself from the very people one so desperately needs.

Finally, the lack of a true employer-employee experience as a young
teen can be a significant disadvantage in the world of work. Many MKs
come from cultures where promptness is not highly valued. In the U.S.
workplace, even being a few minutes late more than once may be a
serious problem. Most MKs have the wonderful cross-cultural skill of
flexibility. They often assume that others are as adaptable as they are
when a change of plans is necessary. When they make a last minute
decision not to go to work because a good friend from high school just
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dropped in unannounced, they fail to understand why their employer is so
frustrated with them. These actions are often interpreted as an
I-don’t-care attitude and are seldom tolerated.

When a preponderance of these factors is present, teens often find
the United States a fearful and overwhelming place. They seem to get
stuck in the hibernation stage of cross-cultural adaptation, and they do
only what is absolutely necessary to survive. It is at this point that MKs
frequently talk about returning home to the country of their childhood. I
fear for them if they return as children in adult bodies. However, I am
equally concerned for their well-being when they are forced to remain in
the U.S. without any help.

Solutions

We are often tempted to think nothing can be done until the teen
graduates and moves to the U.S. Significant, planned preparation must
begin much earlier than that. It may take major orchestration on the part
of parents, but if they want to save their child a mountain of stress, the
effort is worth it. Here are several things that parents should consider and
schools should encourage.

1) Timein the U.S. during high school

A furlough is invaluable if accompanied by a capable mentor who
can introduce the MK to the realities of young adult life. If this does not
happen naturally, parents need to be proactive in seeking out such a
person to be a peer of the parent or a young adult. If the mentor is a peer
of the parent, he or she must be able to relate well and earn the respect of
the teens of the community or church. Expertise does little good if the
teen perceives the mentor as an authority figure rather than a caring
friend.

A young adult in his or her twenties who demonstrates maturity and
personal common sense will have a great impact on any teen MK. High
school students naturally look up to and appreciate a college student or
recent graduate who takes an interest. The MK sees this person as
someone who can interpret U.S. youth culture for him. This person has
almost instant credibility because he or she is young enough to have
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relevant personal experience to share, rather than relating lessons learned
a generation ago.

When a furlough does not fall during the late high school years, an
independent home country experience would be appropriate. The limited
time frame of the summer after the junior year gives the student
opportunity to develop confidence and the ordinary skills needed for life
in the U.S., without the sense of being totally alone.

Parents will need to find a supportive environment for their child.
Every home that volunteers may not be appropriate. A host family needs
to understand the purpose of this time. Parents will want to communicate
anumber of areas where specific attention needs to be given: to banking,
driving, getting and keeping a job, and using a laundromat, just to name a
few. While you don’t want to overwhelm a host family with these tasks
or a sense of rearing your child, they need to understand that these exper-
iences are ones you cannot provide for your child at home.

A simple evaluation form of three or four questions which hosts can
fill out every couple of weeks might help them facilitate this growth
experience. It will certainly communicate that you want and value their
assessment and insights concerning your child’s development.

By doing this at intervals throughout the summer all of you will be
able to note progress. It would also be wise to invite them to identify
additional areas that may need continued attention throughout the school
year. They will no doubt mention typical teen issues that you have no
way of knowing about, since teen culture in the U.S. changes almost
completely every four years.

2) Onfield experiences

Giving children appropriate, yet significant, ministry involvement
and leadership opportunities will go a long way in preparing them for
what lies ahead. Both the MK school and the parent should cooperate to
develop these ministry skills. Parents, if your child has been involved in
ministry while away at boarding school, look for ways to capitalize on
that at home as well. Though you will naturally want to slow down and
spend significant time with your kids while they are home on vacations,
your complete withdrawal from ministry responsibility can be a
disservice to your children. Giving them positive, meaningful
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involvement in your ministry will instill in them a self-confidence that
they can draw on in difficult circumstances in years to come.

Teens need an environment where progressive problem solving and
decision making experiences are routine. With each year of increased
decision making they should be given more true freedom and respon-
sibility. To do this they need an environment which offers the real possi-
bility of failure, and includes evaluation so they can benefit from their
mistakes.

MK schools need to be particularly aware of this decision making
issue. Too often the only real options are to obey or disobey. For the
school, it is much easier to have black-and-white rules about all
important areas of social conduct. Unfortunately, this can set up a
student for failure in college, where even the finest Christian schools will
give students much more freedom, expecting students to make good adult
decisions.

Often MKs who are used to having rules clearly spelled out are
somewhat overwhelmed by the freedom they suddenly have. As a result
freedom, a very good thing, becomes a bad thing because the student has
no sense of balance and tries to do everything he or she has never been
allowed or had the opportunity to do. Even the students who do not rebel
may find it hard to say No to all of the fun activities they encounter. An
excess of clubs, games, parties, dates, movies, or discussions may crowd
out time for sleep and studies and will certainly drain the pocketbook.

We MK caregivers, whatever our title—parent, educator, field or
mission leader—must work cooperatively in our effort to minimize the
hindrances and maximize the solutions, as we empower students with the
skills and strengths they need to handle young adult roles in the United
States.

Reprinted with minor editing by permission from Interact,
December 1996 and May 1997.

15.
Making Career Choices

David L. Wickstrom

The issue of deciding on a career, and specifically knowing what is
just the right niche to fit into is at best a difficult process, and at worst a
confusing and agonizing hot issue for missionaries and MKs. Why is
this the case? There are several reasons. First of all, there is the view
one holds of what is God’s will. A number of years ago, Gary Friesen
wrote a book called Decision Making and the Will of God in which he
contrasted what he called “the traditional view” with a sound exegesis of
what Scripture actually says about work and careers. The traditional
view, according to Friesen, is illustrated by the metaphor of a target.
There is one bull’s-eye, one type of work to which one should aspire and
which is in God’s will, and if a person misses the bull’s-eye he or she is
settling for less than God’s best and is outside God’s will.

With careful exegesis and solid analytical thinking, Friesen argues
that there are numerous careers a person can choose, that God is more
interested in the character of each person than in a particular kind of
work, and that any job is honorable so long as it is not sinful or forbidden
in Scripture. Friesen goes on to point out that how a person makes a
decision should include such things as listening to the wisdom of others,
paying attention to and identifying one’s own gifting and interests, and
praying fervently about the decision.

The book has been a best-seller among Christians because of the
refreshing freedom offered, and while it has been recommended reading
by many mission boards. However, the message of the book has been
overlooked, ignored, or contradicted by long-held beliefs about how God
leads people in the area of career decision-making. For missionaries,
particularly, a sense of “call’—knowing or feeling that God has led them
to be missionaries—has caused consternation for some when they went
overseas and found that their gifts, talents, interests, skills, and
personality style were either unwanted, unneeded, or detrimental to the
work in the country to which they felt called. For others who may have
had to return to their sending country because of health, lack of financial
support, family problems, or civil unrest in the country of service,
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confusion and dismay have reigned. The missionaries (and sometimes
their churches) have often asked whether they had misread God and
“missed the bull’s-eye” or wondered if there might be some sin in their
lives which prevented them from being effective. Numerous other
explanations have been offered as well, but for many people confusion,
guilt and pain remain, and there is little freedom in choosing a new
career.

For some MKs raised in a missionary ethos and taught by word or
action that each person needs a specific call or sense of “knowing God’s
will about a career,” there can be confusion of a similar sort. When they
“don’t get a specific call” or cannot ascertain exactly what is God’s will,
they may feel unspiritual, guilty, or somehow like they are second-hand
citizens in God’s kingdom; otherwise they would have gotten the word
about what God wanted them to do.

As aresult, many MKs decide, either out of excruciating discomfort
with the process or because it is familiar, that they have been called to be
missionaries like their parents. For many of them, returning either to the
country where they grew up or to a similar country is comfortable and is
accompanied by such a “sense of peace” that they decide this must have
indeed been God’s will. That is, until trouble hits, at which time the MK
may decide a bad decision had been made! Dismay and confusion may
then reign again.

For others, confusion about career decisionmaking occurs because
they do not know enough about themselves or about what careers are
available, so they wander from job to job with little sense of fulfillment
or effectiveness. This can be especially true for missionaries who have
had to return from the field prematurely or who are of retirement age but
do not want to fade over the horizon with no purpose or meaningful work
in their lives. It can also be true for MKs who have returned to the
sending country upon graduation from high school overseas, and who do
not know what is the next step for them educationally or vocationally.
Especially in remote areas of service or in schools with limited facilities
or information about career choices in the “home” country, neither
missionaries nor MKs can make career plans. How does one make a
thoughtful, well-informed choice?
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This writer concurs with Friesen that there are many choices
available to the typical returned missionary or MK, and that God is much
more interested in developing character than that each person be in a
certain career. That is not to say that God is not interested in what we do;
instead he gives us the means of finding out what would help us to
glorify him most effectively, by who we are and by what we do.
Research and the wisdom of God’s Word give us clues about the steps to
take to make a wise and well-thought-out decision.

Factors to Be Considered

Research indicates that there are eight different factors which need
to be considered in order to be most effective and content in the work we
do. They are: abilities, skills, interests, personality and personal style,
messages from family of origin, personal values, vision and goals, and
stage of development in life. By accurately identifying these character-
istics each person is better equipped to choose the particular niche into
which to fit.
Abilities

The first area is that of abilities, those characteristics of a person
which are similar to the Scriptural concept of gifts, and the pattern of
abilities in each person as unique as such physical characteristics as
gender, hair and eye color, or height and weight. Abilities do not
improve with use, nor do they deteriorate with disuse. In this way they
differ from skills, which improve with practice and use and deteriorate
when not used. For example, a person might have musical abilities but
not know how to play a piano (a skill). With enough motivation and
practice a person without musical abilities might become very proficient
in playing the piano, but not as skillful as someone who practices and has
musical abilities as well. Abilities also make the development of a skill
easier and faster.

When a person has certain abilities and performs a task easily, it
may be puzzling when someone notices it as something special, and he or
she may respond with, “What’s so special? It’s just something I do.
Can’t everyone?” One’s ability pattern is usually evident by age 14,
though some people have specific spiritual gifts which may be endowed
upon them after conversion and not have been present or noticed prior to
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the conversion experience. At the same time, it should be noted that
“every good gift and every perfect gift is from above and comes down
from the Father of Lights” (James 1:17); therefore, all our abilities (gifts)
are from God and have spiritual significance. We are most effective
when we use our abilities and develop skills to go with them. But when
we do not know our abilities and therefore do not use them, we are less
effective than we could be.

Skills

Many people have difficulty identifying their skills, not realizing
that they may have developed skills through life experiences. For
example, an MK who helped parents with evangelism through personal
witnessing and tract distribution may have developed linguistic,
communication, observation, and organizational skills necessary for
inventorying materials and for scheduling trips—without realizing it.
When these skills are identified, one can make use of them by
transferring them to other career areas.

Interests

A third factor to keep in mind is interests. In Philippians 2:13, Paul
writes, “It is God who is at work in you both to will (to want) and to do
(to perform) of his good pleasure.” In his book, Friesen points out that it
is often by the desires and longings of our hearts that God leads us into a
career that best fits who we are. Those who are not really interested in a
particular area are usually not as effective or motivated, and they often
burn out more quickly.

Upon his return to the United States, one missionary said, “I’ve
always wanted to restore and sell old houses, and I have some experience
and abilities which might help me do that. I don’t have enough money to
put my kids through college, so maybe I can earn it this way.” He did
just that and was happier than he had been in years, to say nothing of his
family who had suffered with him in situations where his gifts, abilities,
and experience had not been appreciated or used and in which he was
extremely unhappy.

On the other hand, interests alone are not the sole factor to consider
in making a career decision. Some high school students decide to go to
college to become medical doctors because they have always been
interested in the idea of helping people and making a lot of money and
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have found the subject to be fascinating. Unfortunately, when they got to
college they found they did not have the abilities, nor did they do well
enough in the classes to make it into medical school. It is also
unfortunate that most high school counselors and programs give primary
consideration to grades and SAT or ACT scores in combination with the
expressed interests of the student, and push the student in a direction
which may not fit other characteristics of who he or she is.

Personality and Personal Style

Many people find themselves in positions in which their particular
personality style does not fit. For example, a person who is outgoing and
talkative and who likes a variety of things will just not fit into a position
being left alone in a room making widgets all day long. By the same
token, a more reserved person who prefers research and learning every-
thing possible about a particular area will not function well when
expected to interact with people constantly with little time for quiet
research or contemplation. A person who is very detail oriented and who
needs a plan for every activity will often do very poorly when placed
where schedules are of no use and materials are not available when
needed. This often occurs with people who are used to structure moving
to a very unstructured culture in the two-thirds world. Fitting a person
into a situation which matches his or her personality and melds well with
other people is crucial; otherwise, both the person and the co-workers
may be frustrated.

Messages from the Family of Origin

One factor seldom considered is that of messages from one’s family
of origin. These messages are extremely important. They may be simply
absorbed by osmosis, as parents give direction by how they live and what
they do. Is it any wonder that at one point several years ago 35% of new
missionaries were MKs? Likewise, doctors, lawyers, and ministers often
come from families in which there was a doctor, lawyer, or minister. The
influence may be either subtle or overt; for example, “We have had a
doctor in the family for fifteen generations, and we don’t have one yet.
You’ll make us proud when you get your doctor’s degree.”

Other messages may be more about style e.g., parents who respond
to anyone who needs help at any time of day or night. Or the parents
may be successful financially or are frugal savers who keep tight control
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on their money and encourage their children to do the same. Identifying
these patterns can help a person decide either to maintain the same style
and career or to adapt and change the style from that of one’s parents. In
either case, the messages are significant and need attention.

Personal Values

A sixth factor is personal values. Most missionaries and MKs are
directed by spiritual values which are reinforced by Scriptures empha-
sizing service to others, self-sacrifice, using one’s gifts, evangelizing the
world, and being faithful in the tasks they undertake. But these are not
the only values which can guide one’s life. For example, security for
oneself and providing family security may be a strong value, especially if
one has grown up in a country in which there was little order and where
chaos reigned. Other people may prefer a life of one challenge after
another; or a person may value autonomy and independence, the
opportunity to be one’s own boss, taking responsibility for one’s own
self. Providing joy through entertainment may be valued, as may the
making and giving away of money. These are just a few of the values
which guide a person and which, when not followed, can become the
source of much dissatisfaction, discontent, and guilt.

Clear Vision and Goals

The most significant contributor to effectiveness and fulfillment in a
career is having a clear vision and goals to pursue. The Scripture says in
Proverbs 29:18, “Without a vision the people perish.” This verse can
also be rendered, “Without a vision the people wander around aimlessly.”
When a person has not identified his or her abilities, skills, interests,
personal style, messages from family of origin and personal values, it is
difficult to imagine working in a certain career. But when a person’s
characteristics are identified and opportunities for work are clarified,
when a person can “see himself doing something and can’t see himself
doing anything but that,” then making career decisions becomes simpler,
and the person is more likely to be satisfied. Also it is more likely that
the person will experience greater longevity and effectiveness in the
career. Research indicates that approximately 80% of one’s satisfaction
and contentment comes from having a clear vision and goals to pursue.
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Stage of Career Development

The eighth and final consideration is one’s stage of career develop-
ment. People usually go through six different stages at which career
decisions are evaluated and made. Stage one is when a person goes from
high school to post-high-school opportunities. This is often a very
difficult time for MKs, especially if they have had little exposure